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I. INTRODUCTION  

The programme evaluated is English and the Second Foreign Language (German or Russian) (65304H108) pedagogy. It was implemented in 2002 and was evaluated externally in 2008. It belongs to the Department of Foreign Languages operating under the Faculty of Education.  

The external evaluation of the programme was initiated by the Centre for Quality Assessment in Higher Education of Lithuania. It was carried out by an international expert group nominated by the Centre. The expert group consisted of 5 members: team leader - Prof. Dr. Brian Robinson, team members - Prof. Dr. Wolfgang Viereck, Jolita Butkienė, Dr. Irina Moore, Prof. Dr. Janis Silis. 

The following documents were made available for the purpose of evaluation: External Assessment of Study Programmes: Methodological Guidelines for Experts; Regulations for Undergraduate, Specialised Professional and Integrated Study Programmes; Description of Study Programme Accreditation Order. 

The evaluation of the study programme is based on the Self-Assessment Report, written in 2009, its annexes and the site visit of the expert group to Marijampole College on 14th April 2010. During this site visit the expert group had meetings with the administrative staff of the Faculty of Education Studies and Social Work, the self-assessment team responsible for the preparation of the report, teaching staff, students, graduates, and employers. We then inspected various support facilities, such as classrooms, laboratories, IT facilities, the library and also the work of individual students. 

The site visit concluded with the expert group presenting introductory general conclusions to the College's self-assessment team and members of staff.

After the visit, the group met to discuss and agree the content of the report, which represents the members’ consensual views.

II. PROGRAMME ANALYSIS 

1. Programme aims and learning outcomes  

      1.1. Programme demand, purpose and aims 

The programme attracts many applicants, mostly from the region of South-Western Lithuania, where the College is located. The high demand for the programme is stimulated by the regional labour market, where the demand for qualified teachers able to offer two foreign languages is very high. The uniqueness of the study programme is largely determined by the combination of not only English and German (as in many other Lithuanian colleges), but also English and Russian. It became apparent in discussion with employers, graduates, staff and students that the latter combination was becoming increasingly popular.    

The programme purpose complies with institutional, state and international directives.

The self-assessment document was not always helpful for our evaluation of how well the aims relate to the programme. There is no clear distinction between “programme aims”, “competences” and “study aims” in the document. The five programme aims outlined in §13 on p.6 of the Self-Assessment Report seem to be in agreement with programme’s purpose to train English and German or Russian teachers for basic schools in the region. However, they are later equated with the 12 competences listed in the table on pp. 7-15, although in §15 on p.6 competences are also called learning outcomes. Therefore, we fully support the statement made by the last expert team that “the aims were not clearly represented and their relationship to each other was not obvious from the document. The confusion in this respect made it difficult to see to what extent the aims and goals were reflected in the knowledge and skills the students are supposed to acquire and the needs of the labour market”. This problem was largely restricted to the documentation however as the accreditation team felt that appropriate competences and outcomes were achieved in the delivery of the Programme.

      1.2. Learning outcomes of the programme 

Because of the weakness of the documentation, it was sometimes difficult to evaluate the attainability of the learning outcomes. As a result of our discussions with teaching staff, we formed the impression that for some of the lecturers the concept of learning outcomes is still a novelty and, therefore, often misinterpreted as the contents of a particular study course or its aims.

As there were no clearly outlined learning outcomes, it was not feasible to evaluate their consistency in terms of the documents provided but the team was of the opinion that the curriculum was relevant to the needs of the students and the labour market.

It is apparent that there has been little revision of the programme since it was evaluated in 2008.

It is our strong recommendation that the programme committee should clarify the differences between programme aims and outcomes, make recommendations to streamline and simplify the relevant sections of the Self-Assessment Report in future evaluations and monitor the implementation of the changes.

 2. Curriculum design 

      2.1. Programme structure   

The relevant regulatory order for the study programme is that of the Ministry of Science and Education No ISAK–1551, issued July 22, 2005 under the title Regulations on Undergraduate, Special Professional and Continuous Study Programmes. The study programme’s content and volume comply with the requirements indicated in that regulating order and with international practices. There is sufficient space for major study elements: 

· Curriculum volume is 160 credits (6400 hours), it is implemented over four years;

· It includes compulsory subjects: 

a. subjects for general higher education (12 credits, i.e. 7,5% of study programme volume);

b. theoretical and professional subjects that are compulsory for all study programmes of the field and render knowledge and abilities necessary to acquire qualification of higher education in the field of philology subjects which give knowledge and skills necessary for English language teacher higher education qualification (40 credits, i.e. 25 % of study programme volume)

c. subjects for acquiring professional qualification (108 credits, i.e. 67.5 % of study programme volume), which includes Teaching Practices (22 credits) and final papers preparation and defense of final examinations (6 credits);

· the programme offers 10 credits for elective subjects (6, 25 % of study programme volume); 

· overall the programme offers 3096 hours of contact work, 2520 hours for self-study and 2736 hours for Teaching Practices, which complies with the Full and Part-time study form description, section 5.

The justification of the sequence in which subjects are studied could be made clearer, for example, Stylistics and Lexicology and Idiomatics are both taught in term 6. In our view, it would be beneficial to separate these modules and teach Lexicology and Idiomatics at an earlier stage in order to facilitate better retention of knowledge and allow more time for practical tasks. The balance of compulsory and optional subjects could be improved to support students’ interests fully. The popularity of the elective translation module was mentioned by all students, whereas compulsory Latin was not seen as a useful module in terms of future practical use.

       2.2. Programme content

The content of the studies complies with national legal acts concerning:

· Number of subjects per semester;

· Study volume expressed in credit points;

· Structure and approaches of examinations.

We received a generally positive impression of the programme from our discussions with students, teachers and employers. Both students and graduates mentioned the focus on teaching practice as a positive feature of the programme. According to employers, the graduates of the college have good class management skills and are well prepared for work at school in terms of lessons planning and coping strategies.

However, we have some reservations about the structure and content of the programme. We appreciate that the programme committee has little flexibility in terms of the subject choice in the prescribed compulsory General Education Section, but certain choices made in other parts of the programme could be reconsidered and re-evaluated in the light of new developments in such areas as materials design and linguistic competence of students. We would like to suggest the following recommendations:

· there should be logical connection and progression between subjects offered in different terms (for example, Lexicology and Idiomatics should be taught before Stylistics);

· the balance between compulsory and elective modules should be tailored to students interests and their further professional development in terms of transferable skills and expertise;

· there is an imbalance in the representation of certain subjects. The content of the programme should be more balanced and should aim to avoid overlapping between different modules. For examples, there are 2 psychology modules and 2 introductions to study modules whose contents could be rationalised and fused into 1 for each subject area. This would enable the programme committee to consider new subjects for inclusion in the programme; 

· the relevance of a separate Latin module should also be reconsidered. For example, its elements could be incorporated successfully into existing language modules, particularly when teaching morphology, etymology and syntax; 

· while we find some of the courses useful for a language teacher, e.g. Information Technology, the relevance of other courses, such as Self-development in Sports and Physical Training should be clarified;

· there should be stronger connection between the aims of the programme and the general courses. For example, a closer link should be established between the course called The History of Great Britain and the study of British culture and different periods in the history of language. In this context one could also consider the changing role of English in the world.  The course History of culture and Ethnoculture could be taught in a linguistic context, taking into account recent developments in such areas as culture specific communication skills, contextual keys etc. 

3. Staff 

      3.1. Staff composition and turnover 

There are 20 academic members of staff involved in the delivery of the programme, 19 full-time and 1 part-time. Staff qualifications generally cohere with the subjects taught, however, the cooperation and coordination between the teachers working on different parts of the programme should be improved. For some members of academic staff the workload is very high, thus hampering active involvement in research activities. Only 2 members are active researchers. Staff should be encouraged to research by some acknowledgement of its importance in their professional development.

This situation could be helped by formulating and implementing a management and strategic plan for staff development and cooperation.

There were no changes in staff composition since 2005, when one lecturer retired. 

  3.2. Staff competence 

Programme staff are suitably qualified and experienced in the study field. All teachers have more than three years of practical work experience. 

As was noted above, there is no management and strategic plan for staff development, cooperation and regular exchange visits. This is something which could be fairly easily remedied.
4. Facilities and learning resources 

      4.1. Facilities 

The premises for studies are satisfactory: the number of classrooms is sufficient for the number of students studying on the programme. There are: 1 library, 1 specialized foreign languages library-reading room, a foreign language centre and special computer classrooms. 

All teaching rooms are equipped with overhead projectors, video and audio equipment, however, most video and audio equipment  is outdated and old fashioned.

The Self-Assessment Report mentions a modern e-learning computer classroom, where there are 15 computerized seats (Pentium D 3,4 GHz/RAM 1GB/HDD240GB, Ms Windows XP Professional, Ms Office 2003), however, according to students and lecturers, the potential of these facilities are not fully realized in the delivery of the programme.
The programme team should liaise with the College management to ensure a more efficient utilisation of existing resources for language teaching and learning purposes.

There is an appropriate system in place to ensure the quality control of institutions chosen for teaching practice.

      4.2. Learning resources 

Although there were some improvements in the availability and suitability of library resources ( for example, the following books have been ordered: Advanced Grammar in Use, Practical Grammar, The Grammar Book, Longman Grammar of Spoken and Written English), some teachers were not aware of the new additions and did not use them in class. A proportion of books held in the library are outdated. The resources currently available at the college should be regularly reviewed and updated.

As was stated above, some of the textbooks are old-fashioned and should be replaced with up-to-date editions. Learning materials are generally accessible but they do not always correspond to students needs. Students and staff need to be made more aware of the various electronic databases available for their use. Modules reading lists do not contain any references to databases mentioned in the Self-Assessment Report, many of the recommended sources need reviewing and possibly updating. Some members of staff were not aware of the availability of various sources in the library.

There is a need to develop a system for updating reading lists and the dissemination of information about available resources to staff and students.

5. Study process and student assessment

      5.1. Student admission 

Requirements for admission to the studies are rational and appropriate. They are based on The General Admission Regulations by Association of Lithuanian Higher Education Institutions (LAMA BP). 

No special activities have been identified to enhance the motivation of applicants and new students. According to the College’s Career Centre survey of the first year students studying on the programme, the information about it is mostly obtained from the Internet and television. 

      5.2. Study process 

The programme schedule is appropriate. The examination timetables are written in accordance with the agreement between teachers and students, as many students have family and work commitments. Students offered no adverse comment about how the classes and workload were distributed during a week and a semester. Assessments are varied and are evenly distributed throughout the semesters. Students are content with the magnitude and frequency of assessment tasks. Students receive notice of the requirements for the final thesis before starting their projects, at the stage when they choose their research directions and topics.

Student academic performance is in line with national and international standards within the subject areas. The monitoring of the students’ progress is provided by means of consultations with subject staff, midterm and the end of the semester staff meetings.

Mobility of both staff and students could be improved. In 2008-2009 the number of staff who took part in teaching mobility activities was 5 (26 %) and in 2009-2010 - 7 (37 %). The mobility of lecturers is very restricted by their high work loads and financial considerations. Teacher mobility is assessed by points during teacher accreditation sessions. Since 2005, 6 in-coming teachers from institutions in Denmark, Sweden and the UK made teaching visits to the college. 

      5.3. Student support 

Students receive appropriate academic support. Information about the programme is consistent and provided at suitable times. Teachers are readily available for consultations and advice. Students also access information through the College website, department stands and the college newspaper “Studiju erdve” (“Study Space”). The small number of students and the general availability of staff mean that one-to-one feedback and progress consultations are a normal feature of student life and are an example of good practice. The examination regulations are clear to the students and meet the legal requirements. 

A good system of social support is readily available to students. Personal and academic problems are regularly discussed and solved with the assistance of the academic group tutors. Psychology teachers offer psychological counseling and help. For those, who require accommodation, a sufficient number of places is provided by the College in student halls of residence.

The student club “Leisure Entertainment” is responsible for organization of various extracurricular activities.

      5.4. Student achievement assessment 

Assessment grades and assessment criteria are indicated in the module programme of each subject. However, the expert team felt that the assessment criteria were not always well matched to the programme’s intended learning outcomes and some of the final assessment language tasks could be made more rigorous. 

Staff deliver feedback to students by both written and oral methods, as appropriate to the assessment tasks and criteria. Students are satisfied with the arrangements and are well informed about their progress. One-to-one consultations about progress are normal occurrences, as was stated in 5.3.1. Nevertheless, the expert team felt that the feedback for course work lacked transparency due to the absence of unified assessment procedures (e.g. lack of unified feedback forms with clearly stated assessment criteria for each subject area), 

The procedures for presenting and defending the final thesis are more transparent and better regulated. As was noted in 5.2.1., students receive notice of the requirements for the final thesis before starting their work, at the stage when they choose their topics. Students are content with the operation of these procedures. 

We were informed that the system of student achievement assessment and recognition acquired by non-formal way and self-education is in the early stages of development. According to lecturers, there was no need for it, as students study English and the second foreign language (German or Russian) pedagogy only in full-time mode.

However, the expert team noted that the large number of self-study hours included in each module is not formally assessed. Perhaps, this should be strongly considered during the process of system development.

       5.5. Graduates placement

Constant demand for foreign language teachers in the region offers very good employment opportunities for the graduates of the English and the second foreign language (German or Russian) pedagogy programme. More than 50 % of graduates work in the profession, in comparison with 29,7 % working in other areas. The data reflect graduate placement during the period between 2005 and 2009.

Most of the students whom we met during the meeting are planning to or are already working at local schools. A small number are planning to continue their academic career at university. 

6. Programme management 

      6.1. Programme administration

The Programme Committee consists of the head of the foreign languages department, the Vice Dean for Studies, the Vice Dean for Teaching Practice, 2 representatives of employers, the head of international relations department, 2 teachers, 1 graduate and 1 student. The foreign languages department is responsible for the implementation of the study programme, the head of the department manages the committee of the programme. The Vice Dean for Studies is responsible for the improvement of the programme structure, the Vice Dean for Teaching Practice – for coordination and improvement of professional activities practices. The head of the international relations department is in charge of the teacher and student mobility programme. The 2 teachers (of German and Russian) are responsible for study programme affairs, related to the second foreign language. The student representative makes suggestions concerning programme implementation, quality of teaching and organisation of teaching practices.

In our discussions with members of the commitee and the staff and student body, it became apparent that the programme monitoring and management activities lack transparency and coordination. We formed an overall impression that many subjects were taught as if they were isolated modules and were not related to the programme’s goals. This particularly concerns the involvement of teachers from other departments, who showed little interest in the overall programme, and had only vague understanding of the rationale of the programme. 

The presence of the employers’ voice and student and graduate feedback could be strengthened. 

6.2. Internal quality assurance

The Self-Assessment document was not particularly helpful in offering information concerning the issues of internal quality assurance. Here again it was mainly a failure of the documentation
The programme staff should be made more aware of the annual programme monitoring and quality assurance procedures, including peer observations of teaching and related staff appraisals, that are common throughout EU universities. The University should consider building that level of monitoring into its arrangements to assure the quality of the management and delivery of its study programmes. 

According to the Self-Assessment Report, the responsibility for collecting student comments and evaluation to help in quality assurance lies centrally with the College. Internal procedures are informal and unregulated. Many teachers conduct their own surveys of student opinion, which are then not collated to form an overall feedback picture at the programme level.

The Institution should consider ways in which these systems could be formalized and made more consistent.
There are 2 external stakeholders on the Programme committee. Their participation in quality improvement and management is largely based on personal contacts and is rather episodic. There is no formal body to which they report. There is room for improvement in the stakeholders’ involvement in the quality assurance of the study programme. 

III. RECOMMENDATIONS 

A revision of the documentation in terms of the aims and objectives is needed to clarify the differences between programme aims and outcomes and to streamline and simplify the relevant sections of the Self-Assessment Report. The focus should be directed towards the students’ needs.

The Programme Committee should review the programme content, paying particular attention to the following points:

· an improved logical connection and progression between subjects offered in different terms;

· a better balance between compulsory and elective modules, which should be tailored to students interests and their further professional development in terms of transferable skills and expertise;

· a better balance in the representation of  psychology subjects and the inclusion of new linguistic subjects in the programme; 

· reconsideration of the relevance of such subjects as Latin, Self-development in Sports and Physical Training;

· a stronger connection between the aims of the programme and the general courses;

· a revision of the final language tasks in order to match the programme’s intended learning outcomes. 

An implementation of a management and strategic plan for staff development and cooperation should be considered. An important component would be to encourage and facilitate an increase in staff mobility. The time spent in other institutions can lead to enhancements not only of research but also of teaching, including the delivery of some courses in the English and Russian language, and assessment methods. (5.2.3.) 

The programme team should liaise with the College management to ensure a more efficient utilisation of existing resources for language teaching and learning purposes. There is also a need to develop a system for updating reading lists and the dissemination of information about available resources to staff and students. 

The programme team should review its procedures for quality evaluation, paying particular attention to collecting information in adequate detail at the subject and programme levels (6.2.1.); increasing the transparency of the process and providing comprehensive feedback to students (6.2.2.); and better involving external stakeholders – maximising engagement with, and advice from, state and private sector employers. 

Assessment Form

	Criterion 
	Assessment *

	
	1
	2
	3
	4
	5

	1. Programme aims and learning outcomes 

	1.1. Programme demand, purpose and aims 

	1.1.1. Uniqueness and rationale of the need for the programme 
	
	X
	
	
	

	1.1.2. Conformity of the programme purpose with the institutional, state and international directives    
	
	X
	
	
	

	1.1.3. Relevance of the programme aims  
	X
	
	
	
	

	1.2. Learning outcomes of the programme   

	1.2.1. The comprehensibility and attainability of the learning outcomes  
	X
	
	
	
	

	1.2.2. Consistency of the intended learning outcomes  
	X
	
	
	
	

	1.2.3. Transformation of the learning outcomes   
	
	X
	
	
	

	2.Curriculum design 

	2.1. Programme structure 

	2.1.1. Sufficiency of the study volume  
	
	
	X
	
	

	2.1.2. Consistency of the study subjects  
	X
	
	
	
	

	2.2. Programme content 

	2.2.1. Compliance of the contents of the studies with legal acts  
	
	
	X
	
	

	2.2.2. Comprehensiveness and rationality of the programme content   
	X
	
	
	
	

	3. Staff

	3.1. Staff composition and turnover 

	3.1.1. Rationality of the staff composition  
	X
	
	
	
	

	3.1.2. Turnover of teachers  
	
	
	X
	
	

	3.2. Staff competence

	3.2.1. Compliance of staff experience with the study programme  
	
	
	
	
	

	3.2.2. Consistency of teachers’ professional development  
	
	X
	
	
	

	4. Facilities and learning resources 

	4.1. Facilities 

	4.1.1. Sufficiency and suitability of premises for studies  
	
	X
	
	
	

	4.1.2. Suitability and sufficiency of equipment for studies  
	X
	
	
	
	

	4.1.3. Suitability and accessibility of the resources for practical training    
	
	X
	
	
	

	4.2. Learning resources 

	4.2.1. Suitability and accessibility of books, textbooks and periodic publications  
	X
	
	
	
	

	4.2.2. Suitability and accessibility of learning materials  
	X
	
	
	
	

	5. Study process and student assessment 

	5.1. Student admission 

	5.1.1. Rationality of requirements for admission to the studies  
	
	X
	
	
	

	5.1.2. Efficiency of enhancing the motivation of applicants and new students  
	X
	
	
	
	

	5.2. Study process

	5.2.1. Rationality  of the programme schedule  
	
	
	X
	
	

	5.2.2. Student academic performance  
	
	X
	
	
	

	5.2.3. Mobility of teachers and students  
	X
	
	
	
	

	5.3. Student support 

	5.3.1. Usefulness of academic support  
	
	X
	
	
	

	5.3.2. Efficiency of social support
	
	
	X
	
	

	5.4. Achievement assessment  

	5.4.1. Suitability of assessment criteria and their publicity  
	X
	
	
	
	

	5.4.2. Feedback efficiency   
	
	
	X
	
	

	5.4.3. Efficiency of graduation papers  assessment 
	
	
	X
	
	

	5.4.4. Functionality of the system for assessment and recognition of achievements acquired in a non-formal and self-study way.  
	
	
	X
	
	

	5.5 Graduate placement  

	5.5.1 Expediency of graduate placement   
	
	
	X
	
	

	6. Programme management 

	6.1. Programme administration 

	6.1.1. Efficiency of the programme management activities 
	X
	
	
	
	

	6.2. Internal quality  assurance 

	6.2.1. Suitability of the programme quality assessment  
	
	X
	
	
	

	6.2.2. Efficiency of the programme quality improvement
	X
	
	
	
	

	6.2.3. Efficiency of stakeholders’ participation 
	
	X
	
	
	


IV. GENERAL ASSESSMENT 
The study programme English and the second foreign language (German or Russian) pedagogy (state code – 65304H108 (653X13001) is given positive evaluation. 
Table. Study programme assessment in points by evaluation areas.

	No.
	Evaluation area
	Assessment in points*   

	1
	Programme aims and  learning outcomes  
	2

	2
	Curriculum design
	2

	3
	Staff
	2

	4
	Facilities and learning resources
	2

	5
	Study process and student assessment (student admission,  student support,  student achievement assessment) 
	2

	6
	Programme management (programme administration, internal quality assurance)
	2

	 
	Total: 
	12


*1 (unsatisfactory) - there are essential shortcomings that must be eliminated

2  (poor) - meets the established minimum requirements, needs improvement

3  (good) - the area develops systematically, has distinctive features 

4  (very good) - the area is exceptionally good
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