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I. INTRODUCTION  

As stated in the Self Evaluation Report (SER) the Theatre Study/Dance Pedagogy programme was confirmed on 29 May, 2003.  Since then, the Professional BA in Dance Pedagogy has been renewed, developed and improved and, from 1 September 2010, re-registered as part of pedagogical studies. The transition of the programme from theatre studies to pedagogical studies, which is located within the realm of social sciences, has been favourably viewed as a positive move by the senior administration, SER group and teaching staff.  During the visit to Zemaitija College, participants of the meetings noted certain disadvantages of the shift, such as the reduction of dance subjects or allocated teaching hours.  Nonetheless, they underlined the importance and value of the location of the Dance Pedagogy programme within social sciences as this helped to clarify the position of the programme within the broader Higher Education system.  As the senior administration and SER group noted, this relocation assisted them in ascertaining the difference between the preparation of performers as opposed to the preparation of teachers, as a result of which they identified the latter as the primary goal of the programme. 

The Dance Pedagogy study programme is implemented by the faculty of Telsiai of Zemaitija College and tutored by the Fine Arts department. There are 12 departments in Zemaitija College. As the SER and related visit revealed, the structure of the college is logical and rational and there is active collaboration between the departments contributing to the Dance Pedagogy programme.  This provides favourable conditions for the implementation of the intended goals.

An external evaluation of the Dance Pedagogy study programme has not been performed prior to this one.  The evaluation team appreciated the open mindedness and transparency of thought displayed by the participants in the different meetings during the visit.  This complemented the clear, in depth commentary provided in the SER, in which strengths and weaknesses were acknowledged and action points designed to address the weaknesses were identified.  This shows strong commitment and a robust attitude to the quality assurance of the Dance Pedagogy programme.

II. PROGRAMME ANALYSIS 

1. Programme aims and learning outcomes  

The programme aims are clear and well defined, and the related learning outcomes are coherent.  Both are publicly accessible.  The programme aims and learning outcomes are consistent with the arts pedagogy focus and professional bachelor level of studies, and also with the level of qualifications legally required of a teacher.  This is evidenced at both a documentary level, and across the institution whereby the full range of individuals from the senior administration, to the teaching staff to the students communicated clear and consistent perceptions regarding the aims and purpose of the programme.  Moreover, the name of the programme, learning outcomes, content and the qualifications offered are compatible with each other.
The programme aims and learning outcomes are based on the professional requirements of appropriate National and European standards: Teacher‘s Training Regulation (2010), The Standard of Dance Teachers’ Preparation (2008) and Dublin descriptions (2004).  They also respond to public need and the needs of the labour market, as attested to by employers and graduates.  The renewal of the study programme’s aims and learning outcomes were influenced by the demands of the labour market and local community, whereby dance teachers are required not only in schools, but also in informal education. This was noted by the SER group, employers and students, who also stated that their opinion was canvassed when revising the programme. The renewal of the study programme demonstrates that it is clearly responding to a current need for dance teachers, especially in the region.  However it might be useful to think about how new and additional opportunities could be identified and implemented.   As well as conforming to current needs, the programme could also identify and initiate new directions in dance education by investigating additional possibilities for graduates.  As a higher education provider, Zemaitija College could take a lead in the field of dance pedagogy by establishing new directions for the future, by pioneering new initiatives and activities for dance teachers in order to ensure that the discipline moves forward.  

Graduates possess the necessary competencies to meet the requirements of Zemaitija region and employers indicate their satisfaction with the graduates of the Dance Pedagogy programme, who work at their institutions.  The SER states that the learning outcomes refer to the Dublin descriptions (2004) which is correct insofar as there are no particular outcomes which relate to this specialist field of knowledge and understanding.  However the current programme aims are rather general, and could be more carefully tailored towards the specialist competencies required by a dance teacher, as opposed to a more general set of competencies.

Main strengths and weaknesses

Strengths
The main strength of the programme lies in the clear and well defined aims and learning outcomes which are universally understood and endorsed by the senior administration, teaching staff, students, employers and graduates.

Weaknesses

The main weakness in this area is that the current aims are rather general and are more heavily weighted towards the preparation of a ‘teacher’ in a general sense, as opposed to the preparation of a ‘dance teacher’ in a specialist sense.  

2. Curriculum design 

The curriculum design of the Dance Pedagogy study progamme meets the requirements of the relevant legal documents, namely:  Teacher’s Training Regulation (2010) and the General requirements of the first cycle and integral degree study programme (2010).  The study programme is comprised of several course units: general education, pedagogical studies and special (professional) studies.  The volume of units, defined by credits, is structured comprehensively according to the legal requirements and is clearly appropriate to ensure the implementation of the programme aims and achievement of the learning outcomes.

The content of the curriculum design is transparent, well designed and consistent with both the field of arts pedagogy and the professional bachelor level of the studies.  The content and themes of many subjects is focused and evenly spread.  However there are some occasional areas of repetition and overlap in the curriculum design.  For example, some themes within the modules entitled New Dance, Modern Dance and Classical Dance overlap as all three include classical dance steps and jazz dance steps.  Furthermore, some themes within the module entitled, Fashion Dance Studio (sirtaki, slow waltz, cha-cha, disco, jazz, rock’n’roll, hip hop, salsa, oriental dance etc) could also be included in the Ballroom Dance or World Nations Dance modules.   Thus the structure and duration of the curriculum design could be reviewed to eliminate overlap and repetition and create a more balanced profile of modules which each have a clearer and more discrete intention.  This might necessitate a review of the duration of all modules as, at present, some modules span several semesters (Classical Dance, Lithuanian Stage Dance, Dance Composition, Ballroom Dance etc).  It might be useful to map themes or modules more evenly against semesters.

The SER reveals that the Dance Pedagogy programme has been continuously renewed over the last five years.  Corrections have been made to the scope of the studies in accordance with the legal requirements and the amount of time needed to achieve the learning outcomes has been considered.  Both students, graduates and employers confirmed that their opinion regarding the modules was sought whilst the programme was under review.
The content of the modules and the teaching and learning methods employed are highly appropriate for the attainment of the intended learning outcomes. Students are encouraged to learn via experiential methods which privilege collaboration and cooperation.  Lectures include active learning tasks and discussion which is designed to promote a deeper interrogation of theoretical and practical material.  Seminars enable more in depth discussion of problems and issues, and studio based classes encourage the exploration of ideas through creative work.

The scope of the programme is sufficient to ensure that the stated learning outcomes are met.  However the scope and weighting of certain subjects raises a concern regarding the balance of the curriculum.  For example, Dance Didactics is one of the main subjects that facilitates competency in the actual teaching of dance, yet it is only allocated 2 credits.  Yet Classical Dance is allocated 8 credits which seems unbalanced in light of the fact that other dance subjects only received 2-6 credits.  In the area of the curriculum that covers special (professional) studies, the subjects are combined to form a larger type of unit.  These include, Basics of the Art of Dance, Traditional and Lithuanian Stage Dances, Dance Composition and Description.  However separate subjects within these larger units are identified alongside and this highlights a potential inconsistency with the regulations of the Ministry of Education and Science regarding the provision of 7 subjects in one semester.  The structure of the special (professional) part could be revised in order to establish a clearer and more effective way of composing the curriculum.  It might be useful to reconsider the viability of running two specialisations (Expression of Folk Dance and Expression of Fashion Dance) as the number of students is very small (8-10).  The , organisation of the study process is problematic whether a) students are divided into two groups of 4-5 students (which is a very small group for a teacher to work with)  or b) students are, by default, forced to undertake a specialisation according to the desires of the majority.

Meetings with the SER group and teachers revealed that students are introduced to the latest achievements in educational science and related contemporary contextual problems which is commendable.  However in the module descriptions, very few literary sources exist in foreign languages and only a few Russian language sources are employed in the Classical Dance subjects.  This issue is acknowledged by the staff and students but it is justified by stating that the students don’t speak foreign languages. The need for current literature to be available in translation was expressed by programme staff and students, and the panel agree that this is desirable.  However there were no suggestions provided which addressed ways of improving students’ competency in communication in a foreign language.  This is an area which would need greater attention in order to enable students to engage with and compete in higher education in an international context.

One other way in which the curriculum design could be developed to interact more significantly with globalisation and mobility (which potentially might also attract a larger number of students) would be to align current provision with a broader local, regional, national and international context.  For example, combined programmes which linked subjects such as cultural art forms (e.g. dance, craft), local tradition (folklore, folk dance) and tourism could be developed in sympathy with UNESCO policies concerning Cultural Heritage.  Another possible combination might merge dance pedagogy with project management and business studies, run in collaboration with other departments of the college.

Main strengths and weaknesses

Strengths 
The main strength of the curriculum is the fact that it is designed according to the national requirements of a) teacher preparation and b) higher education.  Moreover it preserves the traditions of local artistic practice and community values.

Weaknesses
The main weakness in this area is that the curriculum design is rather inward looking in its ‘local’ and ‘regional’ focus.  It retains too much emphasis on a traditional approach to teacher preparation and does not engage on an international level by seeking curriculum examples from other institutions or countries.  The definition and conception of dance forms such as New Dance, Fashion Dance, and Modern Dance are also fluid and there is a need to recognise how quickly these types of dance shift, change, evolve and subside in terms of their content, form and popularity.  It is important to ensure that these specialisations remain relevant and up to date therefore the viability of offering so many specialist forms (which require constant review with regard to currency and quality) to such small numbers of students should be carefully considered. 

 3. Staff 

Nineteen lecturers and three accompanists contribute to the Dance Pedagogy programme.  Their pedagogic expertise is represented by one docent, eight lecturers and eight assistants. Scientific (doctoral) degrees and pedagogic (docent) degrees are held by two lecturers working on the programme.  The main areas of their scientific interest are: educology, education management, hodegetics, andragogy and dance.  All lecturers contributing to the study programme possess a Master’s degree or its equivalent qualification (in the field of the subject taught), subject-related and pedagogic qualification and experience of practical work experience in the field of the taught subject.  Therefore all meet the legal requirements necessary to ensure that the learning outcomes are met. However, as the SER group mentioned, the number of lecturers, who have an appropriate scientific degree is not yet optimal.  Currently one invited doctor in social sciences (educology) from Siauliai is working in the study basics field and one lecturer is a fourth year graduate student of social sciences (educology). For the upcoming year it has been agreed that one more Doctor of Science from Siauliai University will teach in the area of study basics.  Once the faculty lecturer has completed their dissertation and defence, the study programme will have the required number of lecturers with appropriate scientific degrees. 
Overall, an appropriate number of teaching staff contribute to the curriculum, although only three teachers deliver the dance related subjects.  Consequently each of these teachers carries a significant number of modules (9, 8 and 5 respectively) which represents a fairly heavy workload.  The senior administration is supportive of the professional development of these staff members and they are considered to be real experts in their fields.  This is proven by their artistic achievements at a local, regional, national and international level.

It is also commendable that all lecturers contributing to the study programme have augmented their knowledge and expertise over the last five years.  This professional development includes attendance at seminars and conferences, performance of research, participation in expert practice, internships and visits to foreign scientific, artistic and professional institutions.  The lecturers’ commitment to the improvement of their practical qualifications has a direct, positive impact on the study programme as it ensures that they expand their views and accumulate up to date experience of new repertoire and pedagogical practice.  It also ensures that they are able to benchmark aspects of their students’ achievements against programmes run by other institutions. 
Lecturers also update their qualifications through the development of supporting skill areas including research skills and computer literacy.  From the visit, it is clear that lecturers disseminate any new knowledge acquired with both colleagues and students, although students noted that that they were more aware of the new knowledge gained by their dance teachers; they were not able to remember examples relating to teachers from general subjects.

The SER states that formal support structures for lecturer development are in place, and this was confirmed in meetings with the senior administration, the SER group and the teachers.  All teachers are encouraged to improve their expertise; their participation in seminars and conferences is paid for and travel costs are reimbursed.  Staff are proactive about seeking opportunities for development, but the college also identifies and promotes activities and initiatives which result in improved qualification.

At present, the majority of staff development relates to artistic and pedagogic research.  The SER group recognised that a shift towards an increased involvement in scientific research needs to occur.  The expert panel advocate for this shift as it would assist in the enhancement of the curriculum and enable clearer parallels to be drawn between the programme and its local/regional/national location and the wider world of dance academia.  It would also assist the staff in reviewing the future development of the programme and potential opportunities for expansion and/or diversification.

During the last five years the turnover of staffing has not been significant; one lecturer of the special (professional) study area left due to personal reasons, and two lecturers in general higher education have been replaced.
Main strengths and weaknesses

Strengths 
The main strength is the well appointed staffing model.  Both academic and administrative staff are committed to the programme and the institution and are all passionate about the pedagogical and organisational work that they undertake.  The staff constantly improve their qualifications and this informs the teaching practice.

Weaknesses
The main weakness was identified by the SER group, teachers and students and it relates to the fact that few teachers currently engage in exchange programmes.  One other area for consideration concerns the fact that dance subjects are taught by a very small team of three teachers, all of whom have more that 30 years of the teaching practice in the same institution. On one level this is a strength in light of the close attention that is paid to staff development and qualification.  Nonetheless, there is a risk that the approach to review and development might become rather hermetic.  It is important to anticipate the needs of the future and the potential developments of the programme in order to ensure that it remains ‘in step’ and competitive with similar courses nationally and internationally.  To this end, the ongoing rejuvenation of staffing models is essential to provide a balance of knowledge, skill and perspective.

4. Facilities and learning resources 

The material resources used in the study programme are suitable and adequate to facilitate the successful implementation of the study programme.  Lectures for the dance pedagogy study programme take place in auditoriums and in the information technology classroom. Auditoriums are properly equipped with multimedia projectors, video projection systems, copying machines and printers  

The teaching and learning equipment are adequate both in size and quality.  Practical dance teaching takes place in a choreography studio and sports halls.  The sports hall is not equipped with a specialist dance floor.  The choreography studio has a barre, mirrored wall, renovated floor, piano and dressing rooms. The studio is rather small and narrow, and rectangular in shape, thus, as the SER notes, problems arise when creating dance routines for larger groups of students.  Students have access to showers, located near the practical spaces thus the premises meet the necessary hygiene requirements. The senior administration noted that another building with specially designed dance studios and bespoke dance floors is undergoing refurbishment and should be available in the near future.  This suggests that the college is committed to improving study conditions for the Dance Pedagogy students. 

In order for students to carry out independent learning tasks, provision is made for the use of the choreography hall, event hall, computer class, library (with 4 computer work places) and reading room (with 10 work places).  Independent work is supported by the use of appropriate equipment: computers, audio players, video camera, copying machines, printers, video demonstration equipment, audio and video recording collections, stills camera. Internet access is available in all college buildings. 

Professional work-based learning activities are organised in a range of locations and institutions which are approved by contracts that exist between the college and the admitting education institutions; primary, secondary schools and gymnasiums.  The meetings with employers confirmed that they accept students from the Dance Pedagogy programme for pedagogical practise and noted that later, some students go on to gain employment there.

Students and lecturers have an opportunity to use a full range of resources accumulated by the library: documents, books, scientific magazines.  There is an adequate amount of methodological resources, mostly written in Lithuanian, to enable students to achieve the goals of the study programme.  Lecturers and students use the dance descriptions which are necessary for the teaching process. Each year the library is supplemented with new methodological publications. The SER states that there are no specialised periodic publications designed for dance pedagogy in Lithuania, thus students use universal periodical publications with articles, related to dance pedagogy or similar subjects.  The SER also states that there are 103 titles and 487 copies of publications intended for the dance pedagogy study programme (choreography, dance, dance history, dance descriptions), 457 of them written in Lithuanian, 30 in foreign languages.  During the visit it appeared that most foreign language resources are in Russian. In the SER it is acknowledged that students on the dance pedagogy programme are not sufficiently able to communicate in a foreign language.  Consequently the information and resources written in a foreign language, are not really used.  Moreover, the library of Zemaitija College Telsiai department does not subscribe to electronic databases although the SER indicates that college students can use databases in Telsiai region municipality, Karolina Praniauskaite public library. In light of the huge advances made in dance research and pedagogy at an international level and the diversity of scholarship and debate available, these facts raise significant concern regarding the level of the final thesis and quality of the studies in relation to the worldwide context.

Main strengths and weaknesses
Strengths 
The main strength lies in the senior adminstration’s provision of access to information technology as an aid to the study process and the commitment to the improvement of physical spaces for practical dance studies.

Weaknesses
 The main weakness lies in the lack of teaching materials in foreign languages.  An increased library of publications in foreign languages could stimulate both students and teachers and address the need to improve their foreign language communication skills.  Moreover, it would also ensure that both staff and student perspectives of dance as a field of study, were informed by international developments, which is vital for the future development of the programme.

5. Study process and student assessment

As stated in the SER, in 2005-2008, there was no national regulation or general admission for the dance pedagogy study programme. Admission to this programme was administered directly according to the requirements of the college. From 2010, admission to the dance pedagogy study programme has taken place according to published organisational strategies and preliminary examination processes for arts pedagogy study programmes.  The entrance committee is made up of two representatives from Vilnius College and Zemaitija College. 

The admission requirements are well-founded and consist of two parts: 1) verification of dance skills: performance of steps of national dance (20 points); main elements of classical dance (20 points); combinations of modern dance elements (20 points); 2) verification of musical abilities takes place by performing tasks of musical rhythm and melody repetition. Musical hearing, accuracy of rhythm and singing a folksong is evaluated (40 points). Applicants entering pedagogic study programmes who are claiming for financed study places also have to take a test of their motivation.

One major issue for this programme concerns the number of students admitted to the programme; there were no students in 2006/2007 or 2009/2010.  In 2010/2011 34 applications were received for Dance Pedagogy but only 8 students were admitted.  During the visit, the panel became aware that no students were accepted for the academic year 2011/2012.  The senior administration noted that this situation arose because of a lack of the necessary information that applicants needed in order to enter higher education institutions.  The senior administration outlined a very clear plan regarding how to improve this problem by going directly to schools, meeting students there and explaining what they need to do if they wish to enter the Dance Pedagogy programme. Also, the senior administration will disseminate more detailed information about the Dance Pedagogy study programme itself; its goals and the competencies that graduates will obtain.

The visit revealed that the senior administration and academic staff organise the study process in a very efficient way for such a small amount of students. Students pointed out that there are certain advantages of small number group as relations with teachers are close and cordial.  The organisation of the study process 24 academic hours weekly are allocated to lectures and practice and 16 academic hours are allocated for independent study.  This ensures  adequate provision for the achievement of the learning outcomes.  The SER reveals that individual student schedules are designed according to the College regulations.  Individual class attendance is agreed by the Dean’s order.  If a student has graduated from (or studied at) another school of higher education, the Dean, having consulted the department, may recognise modules studied at another school of higher education, providing that the topics and duration corresponds to the course units and credit framework of the College study programme. 
Students from the Dance Pedagogy programme have the opportunity to participate in a national students’ scientific-practical conference which take place in Zemaitija College faculty of Telsiai.  In addition they are able to participate in artistic activities at various events in Telsiai and related areas as well as Klaipėda, Panevezys, other cities, and abroad (Estonia).  However whilst the College is extremely knowledgeable about the Erasmus programme, dance students do not currently participate in student mobility programmes as equivalent dance programmes abroad have not yet been identified.  In light of the comments made earlier in this report regarding the potential for expansion and development, it might be possible to develop exchanges in the future if the programme aims and curriculum design are diversified.

The College ensures that an adequate level of academic and social support is implemented.  The students confirmed that their teachers provide them with subject-related, methodological tutorials, which support the preparation of course papers, final theses or other independent works. Psychological and pastoral support is also available to the students, and they stated that teachers are very helpful when they are experiencing difficult circumstances or health issues.  Groups of students are also allocated a personal tutor who helps them adapt to college life, coordinates the allocation of grants and ensures the favourable psychological climate of the group. Upon students’ request, according to the College regulations, students are given access to sports halls, choreography studios, computer class, methodological equipment, and specialized auditoriums.  Moreover in order to satisfy the need for self-expression, students may join artistic and sport groups, participate in leisure evenings organised by the college, also discussions, exhibitions and excursions.

The assessment system of students’ performance is clear, adequate and publicly available. Employers participate in the assessment process.  A ten-point criterion evaluation scale is applied in the College, as well as an accumulative evaluation system, comprised of evaluation of practical works, control works and individual works. Students are clearly informed about assessment procedures in both the documentation and by their teachers and assessment criteria are clear.

It is stated that 75–85 percent of graduates are placed in jobs, according to their speciality. Graduates stated that they are happy with the level of the preparation for employment as it prepares them to start working right after graduation. Employers noted that they are satisfied with the graduates’ competencies and broad knowledge in dance and teaching.  Some graduates stated that they had found full-time work that paid a good wage.  However some graduates raised concerns regarding the amount of work that is available.  Not all graduates found full-time employment, and some only work part-time for a few hours.  This raises concerns regarding the longer term availability of jobs and, therefore the viability of the current provision.  The relationship of the programme to the future needs of the labour market could be investigated further, and close tracking, review and analysis of graduate destinations will be an essential part of this investigation.  Again, longer term, the potential expansion and diversification of the programme and potential national and international mobility could be considered.

Main strengths and weaknesses

Strengths 
The main strength is that the study process and student assessment is clear and well organised.  The senior administration and teaching staff put significant effort into the efficient implementation of the study process, in spite of a small number of students.  The department has proposed a clear strategy regarding how to attract more students to the programme and maintain quality. Strong and sincere relations are established between students and staff and the necessary type and level of support is available to students.

Weaknesses
The main weakness is the lack of possibilities for student participation in international exchange programmes.  In addition, the relatively small number of students could be considered an area for concern if the proposed strategies to improve recruitment do not succeed. 

6. Programme management 

The SER outlines the key people responsible for the development and transformation of studies, namely: the Principal’s assistant for academic purposes, the Deans of the faculty and Department managers.  Study programme committees are involved in this process, and lecturers, students, social partners and other employees of the college are consulted regarding developments.  The SER specifies that every member of the academic community has a responsibility for the quality of provision in his/her field of expertise, and the documentation clearly determines his/her realm of action and responsibility. 

Meetings of the programme committee are held periodically in the department of Fine Arts. Suggestions regarding the improvement of the Dance Pedagogy study programme are discussed during meetings, and quality assurance measures are anticipated and implemented.  The senior administration regularly conducts research regarding the quality of studies and during the visit, teachers and students claimed that at the end of each semester, a review of the quality of the curriculum delivery is undertaken.  The results of these reviews inform future changes, improvements and developments.

The institution demonstrates a clear and transparent approach to quality assurance through a focus on ‘self-reflection’ which is undertaken in line with both external and internal quality guidelines. During the meetings of the department of Fine Arts and the programme committee, the results of the different quality assurance activities are discussed and evaluated according to the following criteria: a) the competitiveness of graduates and b) the feedback of employers when they participate in evaluation exercises.

 Main strengths and weaknesses

Strengths 
The main strength is the robust, transparent, and methodical approach to quality assurance and programme monitoring.  Responsibilities are clearly defined and logical, and stakeholders are involved in the evaluation and improvement process.

Weaknesses
The main weakness could also be conceived as a strength insofar as it relates to the fact that the provision is very carefully and intensively organised, managed and evaluated. However the frameworks that underpin the programme management could also be seen as rather introspective, insofar as they sustain a cycle of review and development that continually involves the same participants, groups and institutions who are primarily local and regional.  As a result the range of aims, content, values and approaches could potentially become limiting and self-perpetuating.  On a logistical level, this is of particular concern in light of the issues regarding recruitment and student mobility.  But on a broader academic level, this is also of concern in terms of ensuring that the academic content of the programme and related methodological approaches to the curriculum are comparable with international standards.  

III. RECOMMENDATIONS 

3.1. 

In order for the programme to respond to future need by formulating additional possibilities for dance teachers at a local and regional level, it would be advisable to revise the aims and learning outcomes of the programme as well as the specialisations.  It might also be useful to investigate additional possibilities regarding ways in which new directions or diversification in dance teacher’s education could be developed which would ensure the graduates employability into the future.   
3.2  

Consultation with a wide range of local stakeholders is a strength of the programme and should be continued.  However it is also important to recognise that whilst the stakeholders represent the local or regional labour market, they do not necessarily represent the advancement of the academic discipline of dance and dance pedagogy.  They clearly want to ensure the sustainability of their own institutions, thus may be reluctant or even unable to see beyond their own agendas.  Zemaitija College has a broader remit and responsibility, as a provider of Higher Education, to the advancement of the discipline.  Thus, longer term, it is important to allocate space and time for strategic discussions regarding the future direction of the programme in a broader and more ambitious sense.
For example, it might be useful to consider what the term ‘local’ means in a world that is increasingly operating on a global scale.  If it is important to retain a strong emphasis on the ‘local’, how can this emphasis be made relevant to a wider context.  It might be useful to think about ways in which the development of a strong local and regional sense of identity could interact with notions of the ‘global’. Moreover, the suggestions made in the curriculum design section of this report regarding combined programmes which link related subjects could be considered in more depth.

3.3. 

In order to integrate more efficiently into the international field of dance academia and education, improved participation by students and teachers in mobility programmes such as ERASMUS is desirable.  This would provide a useful means by which to ensure that the Dance Pedagogy programme is producing work that is comparable with international standards.

Moreover, in the short term, the curriculum design and students’ study process would benefit from inputs from international lecturers and practitioners who could teach both general subjects and dance related subjects, as this would provide a wider and more diverse range of perspectives and experiences to the students which would broaden their horizons.  It would also enhance opportunities for knowledge exchange between lecturers from different educational contexts. 

3.4. 

In order to access the international field of academic studies in dance and pedagogy, it is important to invest in the necessary books, journals and video material; particularly that which is available more broadly in foreign languages.  If financial limitations are an issue, numerous scholarly journals (e.g. Dance Research, Research in Dance Education, Journal of Folklore Research etc.) are accessible via general scientific databases such as JSTOR, Project MUSE, Informaworld, and SpringerLink. Access to these databases is strongly recommended.

IV. GENERAL ASSESSMENT
The study programme Dance Pedagogy (state code – 653X14002, 65303M102) is given positive evaluation. 
Study programme assessment in points by fields of assessment.

	No.
	Evaluation Area
	Evaluation Area in Points*  

	1.
	Programme aims and learning outcomes 
	3

	2.
	Curriculum design
	3

	3.
	Staff
	3

	4.
	Material resources
	3

	5.
	Study process and assessment (student admission, study process student support, achievement assessment) 
	3

	6.
	Programme management (programme administration, internal quality assurance)
	3

	 
	Total: 
	18


*1 (unsatisfactory) - there are essential shortcomings that must be eliminated;

2 (satisfactory) - meets the established minimum requirements, needs improvement;

3 (good) - the field develops systematically, has distinctive features;

4 (very good) - the field is exceptionally good.
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