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I. INTRODUCTION  

In accordance with the Lithuanian law on Higher Education and Research, dated 30 April 2009 (No XI-242), with the Procedure for the External Evaluation and Accreditation of Study Programmes approved by Order No ISAK-1652 of 24 July 2009 of the Minister for Education and Science of the Republic of Lithuania (Official Gazette, 2009, No 96-4083) and the order of the Minister of Education and Science of Lithuania “Re. General Requirements for the study programmes” (9th April 2010: No. V-509), an External Evaluation Team (hereinafter EET) has conducted an Evaluation of the Non-Degree Study Programme Subject didactics at Klaipėda University (hereafter KU).  In conducting their evaluation of the Study Programme, the EET have acted in compliance with the “Methodology for Evaluation of Higher Education Study Programmes” (Order No 1-01-162 of 20 December 2010 of the Director of the Centre for Quality Assessment in Higher Education) as well as being guided by the Standards and Guidelines for Quality Assurance in the European Higher Education Area. 
The External Evaluation was conducted in the period February 2012 to June 2012 with in-country evaluation taking place during the period 19 May 2012 to 26 May 2012.  The Evaluation included a one-day field visit to Klaipėda University on 21 May 2012.

This report does not paraphrase or re-present the range of information presented in the Report of the Self-Evaluation Group (hereafter SEG). Instead, it focuses on issues raised in the Self-Evaluation Report (hereafter SER) as well as raising some issues not addressed in the SER but which came to the attention of the EET during the course of the Team’s time in Lithuania, and, specifically, during the course of the field visit. 

In addition to its examination of the SER, the EET collected information, data and evidence on which to base its conclusions in the course of the field visit through meetings and other means:

· Meeting with administrative staff of Klaipėda University 

· Meeting with the staff responsible for the preparation of the Self-Assessment Report

· Meeting with teaching staff

· Meeting with students

· Meeting with graduates

· Meeting with employers of those who have graduated from the programme

· Visiting and observing various support services (classrooms, library, computer services, staff developments, laboratories, etc.)

· Examination and familiarization with students’ final works, examination material.

At the end of the field visit, the initial impressions of the team were conveyed to the teaching staff of the programme.

We would like to express our appreciation to the authorities of Klaipėda University for the manner in which we were made welcome and for the manner in which our queries and our exploration of various key issues were addressed in a professional and positive way by those with whom we came in contact at the University.
A teacher training programme has been provided at the Department of Pedagogics as a non-degree study programme in Pedagogy. Study programme „Subject didactics“ was externally assessed in 2009 by the group of international experts and recommendations for the improvement of quality provided. In SER, presented to the Centre for Quality Assessment in Higher Education in 2011 SEG gives explanations about changes done since 2009 (corrected aim of the study programme, changes in its structure, improvement of the content, increased academic staff, improved base of studies and more qualitative organization of practices (6.10).  Positive feature of SER (2011) is an attempt to make a reflection of each part of SER – Curriculum design, Teaching staff, Facilities and learning resources, Study process and students‘ performance assessment, Programme management (mini-SWOT analysis), except part „Programme aims and learning outcomes“.

II. PROGRAMME ANALYSIS 

1. Programme aims and learning outcomes  

The programme aims correspond with main documents: Teacher Training Regulation (January 8, 2010, order Nr. V-54); Inventory of teacher’s vocational competence (2007); Education law of Lithuania, Nr. XI-1281 from March 17, 2011; Long-term strategies of national cohesive development and regional policy until 2013 (governmental resolution regarding strategies of regional policy until 2013, May 23, 2005, Nr. 575); Lisbon strategy (2000) (governmental decree Nr. 1270 from November 22, 2005 „Regarding national programme for implementation of Lisbon strategy“). 
In accordance with Teacher Training Regulation (2010), persons with bachelor degree but without a certificate about completion of pedagogical studies can acquire necessary pedagogical qualification in courses (no less than 60 ECTS credits). In accordance with Decree about amendments in Education law of Lithuania (March 17, 2011 Nr. XI-1281) and order of minister of Education and Science regarding approval of Teacher Training Regulation (January 8, 2010 Nr. V-54) the programme of Subject didactics corresponds to consecutive pedagogue training model, according to which vocational training of pedagogues starts after subject related training. Thus, purpose of the programme is education of persons with bachelor degree in a specific subject, willing to acquire pedagogue’s vocational qualification.

Programme SEG is based on qualitative inquiry from the heads of Klaipėda city and region municipality departments for education. According to them, professional activities of the majority of graduates meet expectations of stakeholders: “After evaluation of pedagogical personnel and its qualification in education institutions they maintain that this programme should be continued, as its graduates perfectly integrate themselves into pedagogical process; it will be in great request in coming years, as more and more those without teacher’s qualification, but willing to start pedagogical activity are coming to education institutions” (1.5). It should be noted, that representative inquiry of pupils from Klaipėda city and region schools can be a valuable tool to support this opinion. In general the need for programme is quite obvious.
Programme aims seem to be very ambitious, intending graduates “to be ready for performance of teacher’s vocational functions in educational activity of Lithuania, EU and other countries” (1.5). Nevertheless, while as there are no learning outcomes defined, it is quite impossible to prove that these ambitious aims will be achieved at the national level, and in the EU and other countries’ contexts as well.
There is not enough evidence, that the programme aims and learning outcomes are consistent with the type and level of studies and the level of qualifications offered, mainly due to the already stated fact, that learning outcomes are not formulated at all. The same can be said about the name of the programme, its learning outcomes, content and the qualifications offered: there is not enough evidence mainly due to the fact, that learning outcomes are not formulated.  Finally, the type and level of studies is not clear also due to the legal determination of the “non-degree” designation of this type of programme, which makes it difficult to decide upon its consistency with one of the 3 Bologna levels: 1st, 2nd or 3rd cycle.

2. Curriculum design 

The curriculum design meets main legal requirements of Teacher Training Regulation (2010). Programme “Subject didactics” curriculum consists from 2 balanced parts: 30 ECTS for theory and 30 ECTS for practice; there is enough time allocated for optional courses; 3 ECTS are given to the Final thesis. 
The curriculum design breaks legal requirements concerning duration of studies. (Descriptor of full-time and part-time study forms (2009.05.15, low No. ISAK-1026). Part-time studies should be structured in accordance with this requirement.
While there are no learning outcomes described, each separate subject has its’ own vision of subject goals, and they are not interrelated as closely, as they should be. Thus the connections of intended study programme learning outcomes and subject learning outcomes, also study methods and methods of the assessment of student achievements are not presented in SER.
There is no detailed study plan presented by the SEG for the “Subject didactics” programme; a descriptive way was chosen. That is why it is hard to say, if study subjects and/or modules are spread evenly. 
There are numerous cases of the repetition of themes in subjects: Elements of methodology for Pedagogical research and Final project in Pedagogical studies; Educational practice and Self-dependent practice; Basics of Pedeutology (translated as „Pedagogue studies“) and Vocational language; Non-formal upbringing and Civic education (translated as „Upbringing of Public spirit“; the translation of SER should be improved).
Again – it is difficult to say, if the content and methods of the subjects/modules are appropriate for the achievement of the intended learning outcomes, because they are not defined. 
There are numerous examples of methodological misunderstandings and logical disbalance (the latter was noted also during assessment of the programme in the year 2009 and has not been addressed): 

· First of all – the programme is presenting a paradigm of teaching, but not learning (Theory of Pedagogy; Subject teaching methodology 1; Educational practice)

· The role of theory in the study programme is over-estimated (for example, the concept of applied research does not exist in the programme; just scientific research; pedagogical „thought“, or history of pedagogy is placed in contradiction with the science of pedagogy or educology, and the latter is treated as much more valuable), and needs of practice must be much more visible
· Content of teaching/learning still has a very narrow concept – as an object to be studied by the pupils; methods, environment, interactions during pedagogical process are not included in the concept yet 

· The focus in the programme is given to the content, but not methods of teaching/learning
· The concept of pedagogical process in school should also cover the planning process
· There is a disbalance of objectives and content in Subject teaching methodology  1 and Subject teaching methodology 2 – the latter should be no.1 - and that is absolutely inappropriate

· There are repetitions of objectives and content in 2 practices (13 and 17 ECTS) and that is absolutely inappropriate

· The outcomes of the first – Educational – practice are too high and thus not realistic 

· Study methods are mixed with study forms (lecture, independent work, etc.)

· Study methods do not match assessment forms (if debates, case studies are declared as study methods, in the chapter of assessment forms everything ends with the „home task“) and gives a reason to doubt the use of such interactive methods
· There is a lack of provision for the use of Project methods, public presentations and other interactive, creative methods (this was also noted during assessment of the programme in 2009 year) 

· There is almost no focus on the importance of cooperation between school and family (just 1 theme in 1 subject)
· There is almost no focus on the importance of serving the various needs of pupils (gifted, multicultural, handicapped, social risk children; no focus on gender issues, etc.) (just 1 theme in 1 subject). It is essential all students are prepared for teaching special needs children.
· Children‘s needs and diversity must be in focus (not the needs of teacher, as it is described in “Pedagogue studies“ (Basics of Pedeutology)
It is impossible to say, if the scope of the programme is sufficient to ensure any learning outcomes, because they do not exist. The content of the programme hardly reflects the latest achievements in science, some sources are doubtful; there are new documents for the main school enlisted in several subject programmes (“General programmes”, 2008), but no school subject programmes/curriculums are in focus. That is a challenge, when the title of the study programme is “Subject didactics”. 
The greatest problem of the programme structure lies on the courses “Subject teaching methodology 1 (with Practicum)” (3 credits) and “Subject teaching methodology 2 (with Practicum)” (3 credits).  The SER recognizes, that during practicums of the course, provided in schools, attention is given to all needed specializations or subjects, but: 
· there is no clear evidence about the management of this process 
· in both courses only 30 hours are allocated for the practicums and this make doubtful the achievement of results of the programme, designed for training subject teachers
· the main focus is on teaching methods, but not on the learning paradigm. 
We have taken into consideration the inadequateness of a philosophy of teacher-centred methodology, according to the latest achievements in educational sciences and reflected on the paradigm shift from the teacher to the student as the main protagonist: “more learning with less teaching”.

3. Teaching staff 

Study programme is provided by the staff meeting legal requirements; the academic qualifications of the teaching staff should be supplemented with the data of teaching experience in school and this should be very clear and transparent programme staff recruitment priority rule. 

Years of experience in research or theoretical input are not a substitute for face to face experience in a school classroom and putting theory into practice.
The number of the teaching staff is adequate to ensure study process, but the teaching staff turnover could be more visible to ensure an adequate provision of the programme.

It is not clear from the SER and from the visit, how mentors, as a very important part of the provided study programme, are trained. Also it is not clear, how acquaintance with different school environments, different placements is guaranteed to broaden students’ experience.

The higher education institution creates conditions for the professional development of the teaching staff necessary for the provision of the programme – teachers participate in projects, mobility visits, some teachers of the programme are involved in research directly related to the study programme being reviewed, etc.   
There is no evidence about visiting lecturers, employed in the study programme „Subject didactics“. Internationalisation still is a challenge, which was noted also during assessment of the programme in the year 2009.
4. Facilities and learning resources 

The premises for studies are adequate both in their size and quality; the teaching and learning equipment (computer equipment, consumables) are adequate both in size and quality: “Pedagogical faculty owns 27 classrooms, 2 sports halls and 1 choreography hall. Number of seats for theoretical classes mostly varies from 15 to 60 and even to 150. They are compact and situated in one building. The University improves its base of modern equipped classrooms. A modern classroom with 30 seats is equipped with projector and system for control of visual signals. Two systems, transmitting visual material from laptops are employed in lectures and practical classes. The faculty has an equipped 70 seat conference hall for conferences, defence of final projects and other events, related to studies. Premises and classrooms, employed for studies in PF of Klaipėda University, correspond to requirements of safety and hygiene. In last five years more and more funds are addressed to the modernization of classrooms, to the updating of available equipment, attention to premises and reconstruction of the library.” (4.1).
The SER states, that the higher education institution has adequate arrangements for students’ practice (4.3); nevertheless, the evidence of cooperation with schools is not presented in the SER – just a list of placement schools in Klaipėda (copies of agreements, lists of tutors and mentors, etc. are absent). As it was mentioned above, it is not clear, how acquaintance of students with different school environments, different placements is guaranteed, if students can choose a practice placement on their own decission. Also it is not clear, if there are trained mentors in these schools and how the results of practices can be achieved. 

The SER states, that the teaching materials (books, periodical publications, databases) are adequate and accessible (4.4).  During the visit to university,  EET was pleased to find some school subject textbooks in the library, but the funds are collected not systematically enough – librarians could not present textbooks of all subjects, studied in „Subject didactics“ programme. There is a lack of foreign publications of the field.
5. Study process and students‘ performace assessment

No specific admission requirements exist; if students themselves pay for the programmes university appear to accept all comers. Experienced school staff should be involved in selection procedures provided by the Ministry of Education and Science’s Motivation Test and all candidates for teaching qualifications should be interviewed alone, or in groups, so their suitability for the teaching profession can be, initially at least, assessed. Just because some students have already had experience of teaching does not mean they should automatically be accepted onto the programme.
The organisation of the study process should be improved: 
· Subject teaching methodology  1 and Subject teaching methodology 2 are the only and the main subjects, providing students knowledge and skills of their chosed school subject content. It is positive, that subjects have an integral part, called „practicum“, and in SER is declared, that „practicum“ usually take place at schools. But there are no facts about how this happens, this is not reflected nor in the theme list, nor in any other way. If this is true, real evidence should be provided
· It is not clear enough, how the quality of practice, running in student‘s home school, will be ensured. Are there enough qualified tutors and mentors? The mentors are not trained by the University. The university has a word to say in such an important component of their teacher education. Feedback is also not provided in a systematic way

· The Teacher Training Regulation (January 8, 2010, order Nr. V-54) have a specific and quite logical design of practice periods, leading to the balanced acquisition of competences needed (starting from observations and finishing with independent practice/teaching). The 2 practices (13 and 17 ECTS) of this study programme make a mix of that logic; it is not clear, what kind and in what order competences are aquired
· The SEG declares, that “Criteria for this assessment correspond to and reflect competences that are to be acquired in the study programme. In fact, this is an evidence of achievements. Programmes of study subjects (see annex Nr.1) contain all individual assignments and criteria of their assessment. Besides, they also define and characterize examinations (form, content, time-span) and criteria its assessment” (5.6). This statement do not correspond with reality, because there are no criteria described nor for individual assignments, nor for exams
· In some subjects there are no interim tasks defined, just exam or report (like it is in 17 ECTS duration practice period)
· The title of the final thesis are often far too broad for what is actually researched. Titles need to be more specific and if possible related to the classroom experiences of the students. Claims about the results need to be made with care as samples are small and no generalisations can be made. It would be good to see better use of foreign literature in the bibliographies and a much clearer relationship between the theory used in the first section to the findings of the research. That is, the latter should be discussed in relation to the former; are the findings in this research similar or different to the work of others mentioned in the literature review? The discussion sections were very short and generally inadequate. A change to the use of word counts as opposed to page counts would be advantageous nationally, It would also be good to see all students using a variety of research methods as opposed to the stress on the use of questionnaires which for such small groups are not necessarily the best approach.
We have to take in consideration the inadequateness of the assessment system of students’ performance. It is neither clear nor adequate as far as it concerns the teaching practice. There is no standardization or control of marking by the schools. It really lacks a coordination of the grades all over the sites of pedagogical practice. According to the SER, there is a high average of accomplishment of student academic performance. Are all students really so good? The high average and the high rate of success reveal light criteria for assessment or ill-trained staff who make the judgements.  

There is no evidence about how students are encouraged. According to the regulations, students have no opportunities to participate in student mobility programmes, so it is not reasonable to write about student mobility in SER. Comments should be related to the programme under evaluation not the faculty or university.
The higher education institution ensures an adequate level of academic and social support – consultations for students, public and open access to information, cultural, psychological, social support. 
6. Programme management 

Responsibilities for decisions and monitoring of the implementation of the programme are  allocated and the programme control and decision taking structure is distributed between university administration, faculty administration, faculty members, stakeholders (for example, “permanent tutoring, as a base for securing of study quality, is implemented in the following sequence: 1) the Senate and the Rectorate (pro-rector studies and study department) implements general supervision of content, forms, order, admission to studies, student numbers and other spheres; 2) the Council of PF, its Academic Committee and General Affairs Committee, dean’s office, dean and deputy dean are responsible for specific issues, related to studies: after each term discussion of study results takes place in sittings of dean’s office, which includes review of updated study programmes, coordination of inter-departmental interests, implementation of students’ rotation, solution of problematic situations, etc.; 3) department of Education studies, as the principal administrating unit in the study programme, takes basic decisions, related to the above study programme. In accordance with the requirements of KU Regulations, some of them are approved in the Council of PF” (6.1). 
The SER shows, that information and data on the implementation of the programme are collected and analysed regularly, but this data is too narrow, as it is mainly connected with the statistic data about entering or graduating students. It is obvious from the SER that the outcomes of internal and external evaluations of the programme are used for the improvement of the programme, but the reflections and changes should embrace not only curriculum design issues, but all structure of the study programme. The SER shows (point 6.6), that the evaluation and improvement processes involve stakeholders (but there is no stakeholder included the SEG).
The internal quality assurance measures should include more active participation of Study Committee members.
III. RECOMMENDATIONS 

1. To define learning outcomes.
2. To ensure connections of intended study programme outcomes and subject outcomes, also study methods and methods of the assessment of student achievements.
3. To ensure connections of intended study programme aims and intended outcomes, also subjects and to ensure that subject didactics are adequately delivered for all subject areas.
4. To improve methodological premises and logic of curriculum design.
5. To base methodological premises on new data of field research (local and international); to strengthen methodological premises through international mobility of study programme teachers and students through projects.

6. To improve study process: study methods and assessment methods and forms; to guarantee, that professional competences (starting from observations and finishing with independent practice/teaching) are obtained during practice periods in this study programme.
7. To improve arrangements for students’ practice (guaranntee training of mentors, etc.).
8. To adjust the study programme to legal requirements concerning duration of studies. 
IV. SUMMARY

Main positive quality aspects of the study programme:

· SER gives explanations about changes done since 2009 (corrected aim of the study programme, changes in its structure, improvement of the content, increased academic staff, improved base of studies and more qualitative organization of practices 6.10).  
· A positive feature of the SEG is an attempt for self-assessment or reflecion. 
· The programme aims are based not only on various documents, but also on public needs and the needs of the labour market. The need for programme is quite obvious.

· The premises for studies are adequate both in their size and quality. 
· The higher education institution ensures an adequate level of academic and social support. 

· Responsibilities for decisions and monitoring of the implementation of the programme are allocated and the programme control and decision taking structure is distributed between university administration, faculty administration, faculty members, stakeholders, programme providers. 

· SER shows, that information and data on the implementation of the programme are regularly collected and analysed.

· The evaluation and improvement processes involve stakeholders.

Main negative quality aspects of study programme:
· There is not enough evidence, that the programme aims and learning outcomes are consistent with the type and level of studies and the level of qualifications offered mainly due to the fact, that learning outcomes are not formulated. No guidance given as to the actual level of the programme. 

· The curriculum design breaks legal requirements concerning the duration of studies. 

· There are no clear connections of intended study programme outcomes and subject outcomes, also study methods and methods of the assessment of student achievements. 
· There are no clear connections of study programme aims and intended outcomes, also subjects. 
· There are not enough clear methodological approaches and logic of curriculum design.

· The arrangements for students’ practice are not adequate.
· It is not clear, what kind and in what order professional competences (starting from observations and finishing with independent practice/teaching) are aquired during  2 practices (13 and 17 ECTS) of this study programme.
· Criteria for student achievement assessment (individual assignments and examinations) hardly correspond to and reflect competences that are to be acquired in the study programme. 
· Internationalisation still is a challenge for a study programme.  

· Students are not encouraged to participate in applied research activities.

V. GENERAL ASSESSMENT 
The study programme Subject didactics (state code – 631X13001, 62207S106) of Klaipeda University is given negative evaluation. 
Study programme assessment in points by evaluation areas.

	No.
	Evaluation Area
	Evaluation Area in Points*   

	1.
	Programme aims and  learning outcomes  
	1

	2.
	Curriculum design
	2

	3.
	Teaching staff
	3

	4.
	Facilities and learning resources 
	3

	5.
	Study process and students' performance assessment 
	1

	6.
	Programme management 
	3

	 
	Total: 
	13


*1 (unsatisfactory) - there are essential shortcomings that must be eliminated;

2 (satisfactory) - meets the established minimum requirements, needs improvement;

3 (good) - the field develops systematically, has distinctive features;

4 (very good) - the field is exceptionally good.
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