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[. INTRODUCTION

1. The review of the ALMA MATER EUROPEA Evropski Centdaribor (AMEU) (referred to
below as “AMEU” or “the Institution”) was organisdy the Centre for Quality Assessment in
Higher Education (SKVC), Lithuania, at the requafsAMEU. The evaluation was undertaken as
a quality improvement review, using the standar®& SHKnstitutional review criteria.

2. AMEU submitted a Self Evaluation Report (SER) wAitmexes, and also further documentation
as requested by the review team. Referencessadaumentation are made in this report. The
review team visited the Institution from'28 26" February 2015 and conducted several
meetings, meeting with representatives of all i@hewodies of the Institution. During the visit
the review team sought to triangulate informatiocovpled in the documentation at the meetings
with the different Institution constituencies. dnfnation referred to herein has been verified.

3. An over-arching view of the team is that there dcdve been a greater amount of analysis and
self-reflection in the SER, which in places lackdatity, hindering the panel in understanding
AMEU and its objectives.

4. The expert review team explored four principal areéthe Institution’s activities as set out in
SKVC'’s Methodology for Conducting an Institutional ReviemHigher Educatior(referred to
below as “the Methodology”): strategic planninglananagement, academic studies and life-long
learning, research, and impact on regional andmalidevelopment. Within each area of activity
the review team made appropriate reference tortteria set out in the Methodology and took
due account of the lists of sub-criteria in offgrieedback to AMEU.

5. The review team consisted of team ledélimfessor Jethro NewtoiProfessor Emeritus University
of Chester, former Dean of Academic Quality anddmdement, University of Chester, UK; and
membersProfessor Jolita ButkieneDirector of Quality, ISM University of Managenteand
Economics, Lithuania an@r Jacques KaatAcademic Dean, Wittenborg University of Applied
Sciences, The Netherlandstr Mateusz Celmerstudent, Wroclaw University of Technology,
Poland; and review secretaBr Tara Ryan Educational Partnerships and Student Services
Manager, Institute of Art, Design and Technologgldnd.

6. The review team made a number of general and @mrénay observations in respect of AMEU and
the engagement of the Institution staff with théee panel during the site visit.

» Staff members were open to discussion and dialagghethe review team.

» Staff displayed awareness of regional and natichallenges and opportunities, and a
willingness to address them.

» Stakeholders, met by the review panel, were vesijtige about the way in which AMEU
has contributed to the local and regional labourketan the occupational and
professional areas in which it specialises.

» The Institution is considerate of students andesttal future careers and employability.

» AMEU has developed good relations with social pendrand with external academics of
standing.

» There is a willingness to explore opportunitiesriegional and cross-border strategic
academic partnerships.

» Mobility and exchange opportunities are being maslable for both staff and students.
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However:

» While the President’'s SWOT analysis contained mSER was helpful, the SER did not
fully do the institution justice. It needed tolfuteflect AMEU's current focus and be
fully up-to-date. It required a sharper focus @mj more direct assessment of, the key
challenges facing AMEU. Some of these importantenatwvere highlighted, some were
not.

» There is a need therefore for AMEU to develop sdtieal analysis, and self-evaluation
skills amongst its staff.

» Nevertheless, the discussions in meetings enalektiew team to develop their
understanding of the operation and functioning MfEAJ and of achievements and
strengths.

Centre for Quality Assessment in Higher Education 5



[I. BACKGROUND INFORMATION ABOUT THE INSTITUTION AND ITS FORMAL
POSITION WITHIN SLOVENIAN HIGHER EDUCATION

7

10

11

12

13

Alma Mater Europaea — Evropski Center, Maribor (AM)Es an independent, non-profit, higher
education institution, owned by a foundation calaaopska Administrativna Akademija (EAA).
EAA was registered as a foundation on 12 April 2@@th Professor Ludvik Toplak as founder
and sole director. Its functions are describedkasarch and experimental development on social
sciences and humanities.

EAA owns Alma Mater Europaea — Evropski Center, ibtar, which was established in June
2007, and also Alma Mater Europaea — Akademijalga Which has an address in Ljubljana. In
2014 Alma Mater Europaea Evropski Center, Maritlmgpugred a further institute, Institutum
Studiorum Humanitatis Fakulteta Za Podiplomski Haisgécni Studij, Ljubljana (ISH). All of
these entities are solely owned by Professor Ludleidak. The panel understands that they are
each not-for-profit entities with objectives relagito research and training in the social sciences
and humanities. The entity AMEU, Maribor was thejsct of the review. ISH, now a subsidiary
of AMEU, was not reviewed.

AMEU rents premises at Gosposka 1, Maribor; Lenkla@ Murska Sobota; and in Ljubljana
and also maintains a premises in Zagreb, Croatia

Higher education (HE) in Slovenia is regulated liHigher Education A¢t2013. Under this
legislation all Slovenian higher education instdos (HEIS) are required to be evaluated and
accredited by Nacionalna agencija Republike Slgeera kakovost v visokem Solstvu (NAKVIS),
that is, the Slovenian Quality Assurance AgencyA8Y It is also a requirement that all HE
programmes must be accredited by SQAA. The SlaveQualifications Framework which is a
ten level Framework was referenced in 2014 to thejiean Qualifications Framework (EGF)

Following the establishment of AMEU in 2007, an ligggion was made to SQAA for
institutional accreditation. This was granted eébfuary 2008.

From June 2008 to date, AMEU has received acctaatitirom SQAA for 16 higher education
programmes across the three Bologna cycles of Baigcihdaster and Doctorate. Students are
registered across 11 of these programmes. Fitleegfrogrammes have never registered students.
Currently all accredited programmes are accreddethe maximum period of 7 years. The fields
in which programmes are running are Nursing, PlaydJiberapy, Health Sciences, Social
Gerontology, Archival Studies, Management and BessrStudies.

At February 2015 the Institution had 666 studesitsyhom 573 were first cycle Bachelor
students; 44 were second cycle Master students4@meere doctoral candidates.

The AMEU self-evaluation report of January 2015aolly covered the period 2012-2014.

AMEU'’s stated vision iso become an international education centre, areeot excellence in
education and research, which will use its stratemyid applied research to creatively solve
economic, technological, health and socio-politi@dological and climate and intercultural
issues of Central Europe, primarily the Danube Regind the Balkans. As an open academic
community it will offer, in association with itsip@ers, projects for the economic and

1VERIFY THIS http://www.nok.si/assets/PDF/Slovensko-ogrodje-ifitedcij/EN/Final-Report-SI-2014-pk.pdf
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technological development, peace and democractaisable development and the development
of an ecological balance in the region, therebytdbating to European reintegration

14 The stated mission of AMEU ts implement top-quality pedagogical and scientiéisearch
programmes in various fields, and to serve the conityas a university centre promoting the
development, spread and use of knowledge in tliledievarious sciences. AMEU has developed
the cooperation with universities in the region artder European countries with the aim of
acquiring and implementing new knowledge, and dgiey the new knowledge in cooperation
with other universities in the region. AMEU thenef contributes to the economic and cultural
development and the creation of values, and futigslocal, national and regional mission in the
educational, research and cultural fields on thaibaf a transnational and interdisciplinary
approach.

Centre for Quality Assessment in Higher Education 7



[ll. STRATEGIC PLANNING & MANAGEMENT

Positive features

» The current annual work programme provides a helggis upon which AMEU can build its
future strategic planning.

» The SWOT analysis contained in the SER providdstfopm for identifying and addressing
strengths and weaknesses and for addressing fthiabenges.

» First steps have been taken to put in place atategtapproach to quality assurance and quality
management which includes good opportunities foestt representation on formal governance
bodies.

Areas for development, it is recommended that:

» In order to avoid any unnecessary risks to its al/strategy and reputation, that AMEU take fulll
account of any potential vulnerability to the Iégisre and regulatory frameworks in the different
national jurisdictions in which AMEU operates omiich it has academic or strategic
partnerships, by the development of a risk manageared contingency plan in which all
potential risks, and the degree of possible imp=t,be assessed in a transparent manner.

» During the review process in preparation for a seategic plan, the range of measurable KPls
should be extended to reflect, more comprehensitedyfull range of AMEU’s activities and cdre
business.

» To support its overall strategy and vision, theitngon should develop a set of five supporting
strategies which clearly identify the prioritiestlare important to the future of AMEU, i.e. in
research; learning and teaching; quality assuraeginal impact; and internationalisation ang
that each should be led by a senior academic witbaly defined set of responsibilities.

» AMEU should take the opportunity provided by theriment publication of a revisdeuropean
Standards and Guidelines for Quality Assurance iighidr Education (ESGp complete a
mapping exercise against each element of guidamdedher education institutions ensuring that
this defines the future development of academidityusssurance at AMEU.

» AMEU reflects on the use made of student evaluaioneys with a view to ensuring that a
mechanism is put in place to inform all studentaaifons taken to “close the loop” in response to
their concerns and the feedback they provide.

» AMEU should consider adjusting the balance betwaktime academic staff and those engaged
on a part-time basis as adjunct faculty by creatioge full-time academic positions.

» A comprehensive code of conduct for academic esticsild be developed, covering all activities
relating to staff and students.

Governance
15 During the initial meetings with AMEU the reviewat® sought to understand fully the vision,
mission and nature of the Institution. The teaneddhe transnational plans, the well-articulated
commitment to the region (as discussed in sectipnavid the commitment to the provision of
regionally relevant higher education (HE) prograrame
16 A distinctive feature of the Institution is the eadf the President who is the owner and founder of
AMEU, and who chairs Senate. The President hasrdoitious vision and an evident
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commitment to higher education and the region.hbfea strong central presence in all decision-
making processés

In considering the ambitious vision and aspiratiohAMEU, the team particularly sought to
understand the chosen model of governance andetireel of independence and of autonomous
decision-making that AMEU wishes to put in placeoas its deliberative bodies to effectively
achieve its mission.

The review panel was provided with the ArticlesAsBociation of AMEU of July 2012 and also
a later version of March@®@013. The review panel understands that ther letke, of March

2013, is the current, legally-binding document.widwger, it was noted during the meetings that
AMEU staff referred to models or mechanisms of gonaace that were captured in the 2012
document, but not in the amended 2013 documenteXxample

a. in Article 15.a of the 2013 document the membershifine Management Board is
described. In this text a six person board witlstutlent representation is established
(this is the current legal model). Whereas arti@eof the 2012 text describes a seven
person board with a student representative. Irtimgsewith staff the latter model was
described. This is also discussed in paragraph(B@e review panel also observed that
the Quality Manual of February 2014 also identifeestudent representative as a member
of the Management Board, p.11)

b. in Article 16 of the 2012 text, a requirement telséhe opinion of the Council of Experts
prior to Management Board decisions is laid dowurt;Article 16 of the 2013 text has
removed this requirement. Nevertheless referetactse Council during the meetings
with the review panel caused some unnecessary sionfuThe panel notes that the
Council has no legal or formal role in decision-mngkat AMEU.

Furthermore it was noted that AMEU intends to edtgr@ermission to use its name to other
separate and independent entities in other jutisdig, but no criteria or process were provided
for this provision.

As AMEU moves towards university status (an objectirticulated during the meetings), and in
consolidating its position in Slovenian HE whils@developing more provision on a
transnational basis, the team anticipates that AMEUwvish to avoid any unnecessary risks to
its overall strategy and reputation. Therefore,réhview team proposes that full account should
be taken of any potential vulnerability in its gov@nce model and to the legislative and
regulatory frameworks in the different nationalgdictions in which AMEU operates or in
which it has academic or strategic partnerships.

In support of this proposition, the team stronglgammends that the AMEU strategic plan and
annual work plan are underpinned by the developwieatrisk management and contingency
plan in which all potential risks, and the degrépassible impact, can be assessed in a
transparent manner. Matters requiring focus ingJ@nongst other things, independent
decision-making capacities of the deliberative bedif the Institution; formal provision for
student representation; statutory and/or qualignayg requirements of transnational HE
providers in Croatia and other countries.

In particular the review team suggests that comaiaen be given to the use of the designation
and title “university” in the Institution’s publiti@ns and advertising. It is unclear under

2 The panel notes the information provided by thétlrifon that under Slovenian legislation where ElHs registered as
non-profit organisation, such as AMEU, “ownershig’'mot deemed important: in practice one speaksibddounder
rather than an owner. Legal documents do not refean owner, but to a founder, and once a fouredg¢ablishes an
institution of this nature, all property is owned thye institution. For example, on any potentiadgaion of an institution
under the current legislation, the property mustia@sferred to another institution with relatedrassion. As a non-profit
institution, an independent legal entity with its omasets for a particular purpose, all profits gdedp for the development
needs of that entity. The Institution is managethieyfounder; the owner or the donor does not hawepaoperty rights as
the “owner”.
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Slovenian legislation whether the use of universitg and the phrase “the university for
leadership” is permitted. The team believes thiatmay be misleading to the wider public and
to potential students, and its use in a transnaticontext may breach local legislation in given
jurisdictions.

As an overarching observation on AMEU governarfoe réview panel noted the difficulty in
easily achieving a clear understanding both ofebal structures and the nature of the Institution
itself (as described in paragraph 7), as well adriktitution’s relationships with various entities
referred to, such as European Academic of Sciendédds and the ‘international board’. This
lack of clarity may hinder the Institution in effa@ly establishing itself, pursuing its ambitious
mission, and in developing its academic reputagpamticularly in a transnational context.

Strategy

The current annual work programme provides a helgsis upon which AMEU can build its
future strategic planning. The Strategic Plan @nfwo of the SER, alternatively titled the
Work Programme, April 2014) is a helpful and infatnae planning document. It contains some
important indicators. However, the review teanmedahat this planning document is due to be
revised soon. The team recommends that duringekiiew process, the range of measurable Key
Performance Indicators (KPIs) should be extendeadftect, more comprehensively, the full
range of AMEU's activities and core business.
In conducting this work, it is noted that the SW@Talysis (January 2015) contained in the SER
provides a useful platform for identifying and agkhking strengths and weaknesses and for
addressing future challenges. The style adopféetted the SKVC review criteria, which are
comprehensive and relevant to all higher educatistitutions. Nevertheless in undertaking a
revised SWOT as part of the process to renew thtegic plan, AMEU may wish to ensure all
aspects relevant to a HEI in Slovenia, with trafisnal provision aspirations are appropriately
captured. This will ensure a sound basis for gtaldishment of a more comprehensive set of
KPIs as recommended above.
The review team also noted the vision and missibouwated in the SER. This did not fully
align to what was stated during meetings with théew team. In developing the new strategic
plan AMEU may wish to reflect on how it wishes t@eess its vision and mission.
In reflecting on all of the elements of AMEU’s cdrasiness, the team paid attention to ways in
which organisational effectiveness might be imptbaad how strategic leadership and direction
could be strengthened. The review team recommiiiatiso support its overall strategy and
vision, the Institution should develop a set okfasupporting strategies which clearly identify the
priorities in the following areas that are impottemthe future of AMEU. These are
a. research
b. learning and teaching (to address Intended Legr@utcomes, Student-Centred
Learning, to ensure Academic Heads of Diepent are made
aware of the ESG and to ensure that Balgmimciples in these
areas are fully met)
c. quality assurance
d. regional impact
e. internationalisation (to address mobility, currioul, transnational education, etc.).
The team advises that these documents shoul@éeand concise, and that each should be led
by a senior academic with a clearly defined seesponsibilities, and that ideally this should be
a person who is either full-time or with a signéfit time commitment to AMEU.
In looking to the future strategy and ways to dffedy implement the vision of AMEU, it may
be useful to consider the establishment of a ladaisory board, to whom the Institution could
look for local and regional perspectives on progdaseategies.

Centre for Quality Assessment in Higher Education 10



Human Resources

28 The team noted that most academic staff, incluthegHeads of Academic Department, are
engaged on a part-time basis as adjunct facuttyAnhex 12 where 2012/13 staff numbers are
provided, it is indicated that there are two futhé lecturers, and all other teaching staff are
designated as ‘contractual’, with none designasegaat-time. Two heads of study programmes
are listed as ‘external’ staff rather than as ‘pant’ (see document, Employed Staff Work
Responsibilities). In the view of the team, thetsd#fing arrangements restrict opportunities for
such staff to engage in and contribute fully todlbgelopment activities of the Institution, and
thus support institutional opportunities for congalion and secure growth. This is particularly
important in areas such as quality assurance,itepamd teaching enhancement, and research,
where AMEU is seeking to engage with all major depments in the European Higher
Education Area, as well as in providing leadersbipcademic departments. Therefore, the team
recommends that AMEU should consider adjustingotidance by creating more full-time
academic positions and that a phased plan is plage to achieve this.

29 The review panel also noted that staff membersatdd that they had clear job descriptions for
the roles they fulfil, as is good practice. Nekeltss where staff members undertake a variety of
roles, this can be challenging, and the review testommends that an opportunity be taken to
review the appropriateness of the descriptionds fidview may be complemented by an
enhancement of the appraisal model that is cugrémplace, whereby the President meets
annually with individual members of staff. Thisefid meeting may be enhanced through the
establishment of a more formal appraisal systehis iE discussed in paragraph 63 in the
Academic Studies and Lifelong Learning section.

Quality

30 A commitment to engage with the Bologna processthadgenda for modernisation of higher
education has been articulated by AMEU. The pals&l notes that the first steps have been
taken to put in place a structured approach toityuedsurance and quality management and that
a Quality Manual has been developed. The qualityagament model also includes good
opportunities for student representation on forgmalernance bodies. (Although the review
panel draws the attention of AMEU to the anomalyMeen the 2012 Memorandum of
Association and the 2013 Memorandum as alreadyiomett in paragraph 18. In meetings with
both staff and students the 2012 model seemed tieebmodel adopted in practice, a more
inclusive and student-aware model. This mattedsetarification by the Institution for the
benefit of its various stakeholders.)

31 Students with whom the review panel met were paseind supportive of AMEU and the
educational experience they are receiving. Neetstis there are opportunities for the
enhancement of student engagement. Due to th¢imparand blended learning model of
provision there can be low attendance at lectuesongst other things, the planning of group
work is more difficult with low numbers and low etidance.

32 In view of the imminent publication of the revisEdropean Standards and Guidelines for
Quality Assurance in Higher Educati¢giSQ?, the team recommends that the opportunity
should be taken to complete a mapping exercisastgaach of the ten elements of guidance for
higher education institutions provided in sectio.oThis should be used to define the future
development of academic quality assurance at AMBEdlig an activity that should be
undertaken under the oversight of the Commissio®felity Assurance The Institution

3 Seehttp:/fissuu.com/revisionesg/docs/esg_-_draft_eesied by bfug

*The panel noted the varied use of the term ‘comom$and ‘committee’ in documentation. Either teisrfine, but
it may assist the Institution if a set of fixed Haly language terminology is adopted that is usetsistently. This
may aid any future review or the clarity of AMEU'sljgtes and procedures published in English.
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should ensure that there are clear internal quadisrance policies and procedures in respect of
all of the ten elements discussed inB&G A national focus by SQAA on strengthening models
of internal quality assurance may also be antiegbat light of the review of SQAA for inclusion
on the European Quality Agency Register (EQAR)

33 Inits work on updating its quality infrastructusmd in light of AMEU’s desires to develop
transnational provision, the review panel suggéM&U make use of the range of helpful
guidance documents which originate from the contéstte Lisbon Recognition Conventfon

34 A further development in the European Higher Edocafrea (EHEA) to be noted by AMEU is
the revision of the ECTS GuileThe document provides some useful guidance amgst
other things, the calculation of workload. Thisynhe of particular assistance to AMEU in the
development of its model of blended learning amt-pae provision. This is also discussed in
paragraph 57 in Section IV on Academic Studieslafelong Learning.

35 The review panel also notes that AMEU’s engagenmetiite “Quality Project”, which is being
funded by the Slovenian government, and under wthiishreview took place, represents an
organisational commitment to developing and enmanicistitutional quality assurance.

Student evaluation

36 The review team welcomes the opportunities madiadla to students for the evaluation of
teachers, and the evaluation of study programmeésaurses. The positive role played by
student representatives in this process was aksalneowever, the team advises AMEU to
reflect on the use made of student evaluation ggrwéth a view to ensuring that a mechanism is
put in place for informing all students of actidaken to “close the loop” in response to their
concerns and the feedback they provide. For exathi@ean be achieved by a ‘You Said, We
Did’ procedure for advertising the main issues tiate been addressed in response to student
concerns, and how these concerns will be addressed.

37 Response rates to the surveys may also be incrbgsadasures such as linking the return of
assessment results to the completion of studewegsirwhich is possible through Moodle, the
Virtual Learning Environment (VLE) used by AMEU.

Financial Management & Resources

38 As indicated in paragraph 7, AMEU is an independeai-profit, higher education institution
which receives no direct state funding. Studerits attend programmes at AMEU do not
receive any state tuition support: they pay taifiees.

39 AMEU’'s main income lines are tuition fees; resegrobjects - EU and national; and donations.
The initial funding to establish AMEU has been pded directly by the founder and President.

40 The finances of AMEU are managed by the Presidart the Management Board approves the
annual financial plan. A centralised budgetary ataslin place; there are no devolved
departmental budgets for example. Given the stadlemodel of AMEU’s current operation this
seems appropriate. The review panel noted thahanal audit is conducted by an external firm
of auditors on the instruction of the President.

> Seehttps://www.eqgar.eu/fileadmin/agencyreports/SQAA 1BaieReview _Report.pdf

® Useful documents to consult includ€onvention on the Recognition of Qualifications Gaming Higher education
in the European region, Lisbon (1997); the Conerittf the Convention on the recognition of qualifons

concerning Higher Education in the European Regi@commendation the Recognition of Joint Degreessi®itag

(2004); the OECD/UNESCO Guidelines for Quality ProvisioiCross-Border Higher Education (2005); and the

UNESCO/COUNCIL OF EUROPE Code of Good Practice in the Bimviof Transnational Education (2007he

European Recognition Manual for Higher Educationtibasions Practical guidelines for credential evaluators and

admissions officers to provide fair and flexibleagnoition of foreign qualifications and periods ¢fidy abroad,

pp.117-120, Nuffic (2014).

! Seehttp://mww.ehea.info/Uploads/SubmitedFiles/1_2015/0256df
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41 AMEU rents premises at Gosposka 1, Maribor; Lenkla@ Murska Sobota; and in Ljubljana
and also maintains a premises in Zagreb, Crodttizas also retained an additional premises in
Maribor which is about to be refurbished as a tearhpace.

Risk Analysis
42 As indicated above, in paragraph 20, the reviewep@tommends that a formal risk analysis
process to be established. In addition to thearsitlentified above, the risk analysis process
should include detail on financial risks and asst@el contingency plans. Issues such as market
unpredictability and economic decline make theldistament of a risk management plan and
strategy essential.

Ethics
43 The Team noted that AMEU has in place procedunestfacal approval in the area of research.
However, the team recommends that a comprehensdeaf conduct for academic ethics is
developed, covering all activities relating to s&afd students.

Centre for Quality Assessment in Higher Education 13



IV. ACADEMIC STUDIES AND LIFE-LONG LEARNING

Positive features

» AMEU has commenced a process for the modernisafiamademic programmes, taking accouint

>

>

of external (national and European) frameworks.

Opportunities for international mobility throughetErasmus programme are well-publicised a
well understood.

The Institution is engaging with the Lifelong Legug agenda and is taking practical steps to
make progress in this area; for example, throwgkdtational provision and through making
available opportunities for the recognition of pri@arning.

Some Areas for Development, it is recommended that:

>

Greater use can be made of the principles andipeacssociated with the Bologna Process, i
areas such as student centred learning, and ihogévg innovative approaches to academic
practice.

Steps should be taken to ensure that for eacheommodule and each study programme,
intended learning outcomes are identified which aligned to assessment strategies; are
appropriate in type, number and level; can be assesnd are transparent to all students.
Appropriate entry standards should be set thalititei successful student completion of study
programmes.

The Institution reflects on its practices in radatio the oversight of assessment, ensuring the
establishment of an examination board and any otbeessary arrangements for the oversight
all assessment processes, outcomes and for thergogfof academic awards.

Heads of Study Programmes/ Heads of Academic Depats should be required to take
responsibility for ensuring that all teaching st&ffyage fully with the task of implementing bes
practice in learning and teaching, as outlinecheBuropean Standards and Guidelinasd in
the wider context of the Bologna Process.

A procedure should be adopted that enables alhiegstaff to benefit from peer evaluation of
teaching, thus enabling the sharing and exchangeant practice.

If AMEU wishes to continue to make progress intingionalisation, including mobility and the
internationalisation of the curriculum, steps skidut taken to make more courses available in

nd

of

—

languages such as English, but that this shouklipported by language testing for students and

staff using internationally recognised standards@ocedures.

AMEU explore with local and regional employers anher stakeholders, the opportunities for
providing CPD and advanced training programmespaofissional updating through short
courses tailored to local needs.

A review is undertaken of the information on the BMwebsite to ensure it includes informati
for each study programme and each course, sualtgsequirements (including language
proficiency in each relevant language) assessmegnirements, learning and teaching method

w

and intended learning outcomes and employment typities, NFQ and EQF levels.

Programmes, Institutional Strategy and the NationalEnvironment

44 As indicated in paragraph 10, AMEU provides prograems in the fields of Nursing, Physical

Therapy, Health Sciences, Social Gerontology, Ahtudies, Management and Business
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46

a7

Studies. AMEU has also gained accreditation fogmammes in Ecology and in Financial
Services (a Bachelor and Master for each field) thoey are not currently being offered. The
particular programmes have been chosen to addreslsdmployment needs and skills shortages.
The review panel acknowledges that they do addatssnal needs and are vocationally relevant,
and are offering employment opportunities to graesia

In light of the stated institutional strategy tdyoprovide programmes which offer learners
significant employment opportunities on graduatiamg that AMEU advises that all its graduates
to date are in employment, the panel recogniseaghsopriateness of the selection of
programmes being offered for the labour markete panel also recognises the aspirations and
vision of the Institution in accrediting a programin Ecology, to offer learning opportunities to
those who may wish to work in various dimensionsmfironment management relevant to the
particular geographical region in which AMEU is bds Nevertheless it is noted that this
programme and that of Financial Services have matlled any students due to the current
economic downturn. In this context the review paeeommends that AMEU engages in very
careful planning to ensure the effective use abueses in the future and that academic planning
be accompanied by both in-depth research and {r@ppate marketing of programmes. This is
also relevant for the programmes which are culyentining and where low student numbers
may significantly impact on the efficacy of ther@ag environment as referred to previously in
paragraph 31. For example in 2014/15 there ang2atudents registered for the degree in
Nursing in second year; there are 3 students exgistfor the professional Bachelor in
Management in year one, and 1 student in year ttMs.unclear whether this context can ensure
a solid learning experience for students.

Programme Development and Programme Management
Programme oversight and review is managed thrdugllépartmental structure of the
Institution. Dedicated programme committees atecoaently in place. The previous procedure
of an annual self-evaluation of programmes has bggaced by a report which looks at all
departmental programmes at a Department levels ieans that the locus of the annual review
is further away from the point of delivery and bétstudent experience. It is also worthy of note
(as indicated in Section Ill) that the staffingspartment level may make the oversight of
programme provision difficult. For example fiveadts exist (Nursing, Physical Therapy, Health
Sciences, Social Gerontology and Business Studias}here are seven organisational
units/faculties (Annex 1, Organisational Structwith Business units).

The review panel draws the attention of AMEU to theommendations of tHeSG where it is
advised that the ownership of programme monitoaingd review be directly at programme level,
involving all teachers and student representativea systematic basis. However to implement
such a model, robust programme teams would neled o place. In light of the
recommendation in paragraph 33, where a revievl 8\EU Quality Assurance policies and
procedures be conducted to ensure alignment witB 84 the panel suggests that this be a
specific item addressed during the revision anddonplementing of the Quality Manual with
more robust processes.

Further processes for which it is essential to hexesloped, internal, integrated models are
programme development and programme approval lattes prior to any involvement with
SQAA. As noted in paragraph 32 it is important ta&El have its own internal Quality
Assurance processes. Currently programme des@agproval is driven by the SQAA process;
it is necessary to complement this with an intedssign and approval process such as
recommended in thESG and it is critical that it clearly incorporatesiinal resource planning
and curriculum development. The review proposed,tend the mapping to tEESGof internal
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guality processes, is a project on which the Qu&immission could lead, but it would be
important that the academic community are fullystdted.

48 Specifically, the review team recommends that tis¢itution reflects on its practices in relation
to the oversight of assessment. Currently thene isxamination board in place, nor is there any
form of external moderation other than at MasteDoctoral thesis stage. There are no
arrangements in place for the institutional ovérsif all assessment processes, outcomes and
for conferring academic awards. The Quality Mamakes no provision for this important area.
The task of monitoring of assessment practicd@ealed to the President, but in an organisation
wishing to scale and emulate good practice in t®jean Higher Education Area a more robust
and criterion-based process, engaging the relemtemic teams, is more appropfiate
Consideration should also be made of how indeperedenexternality can be built into the
model.

Assessment Appeals

49 Itis also noted that AMEU needs to establish fdnpnacesses and good practice around
assessment appeals, which has not been undertallatet This is very important to ensure
fairness and transparency of process and ensura tngerion-based system is in operation.

Bologna and the Modernisation of HE Agenda
Qualifications

50 AMEU has commenced a process for the modernisafiasademic programmes, taking account
of external (national and European) frameworkse fdview panel noted the transitional nature
of Slovenian qualifications where, with the intratlon of the Slovenian Qualifications
Framework, new models of qualifications are replg@ld ones, and that currently AMEU
provides both ‘old’ and ‘new’ qualificatiois It is noted also that the programmes are ac¢hess
three Bologna cycles of Bachelor, Master and Datéoand include both academic and
professional qualifications at cycle 1. Doctotaidées will be discussed in Section V, under
Research.

The Bachelor degrees in Nursing, Physical TheragyManagement are all professional
diplomas. AMEU offers both a professional Bachelod an academic Bachelor in Social
Gerontology, with 103 and 13 students registerethemespective programmes in 2014/15. Itis
recommended that future publications, in all forsnaefer also to the Level of each qualification
on the Slovenian Qualifications Framework (S¥Fnd also with the European Qualifications
Framework for Lifelong Learning) (EQF), followinbd completion of its formal referencing

with the SQF. Given the institutional aspiratidosttract students from neighbouring countries,
and to offer employment opportunities in those ¢oes, and that AMEU used the word

8 There are many useful texts across the EHEA,; odle &xt is a UK publication from the Higher EducatiAcademyA
marked improvement: Transforming assessment irehigtiucation - Assessment review tool
http://www.jisctechdis.ac.uk/assets/Documents/A_Rddr Improvement.pdf It can assist an organisation in reflecting on
its assessment practices.

°“The reform and introduction of study programmeadnordance with the guidelines of the Bologna Detitara

has taken place gradually in Slovenia. The old;Bokogna courses were last advertised in the 2008/2@ademic
year, and students in these courses must compktestudies no later than in the 2015/2016 acaclgear. Starting
with the 2009/2010 academic year, only new studynamages for all three cycles were advertised. Stsdemiering
higher education after the 2009/2010 academic tyeer pursue their education in courses of the, fietond and third
cycles in line with the guidelines of the Bologna Beation and later declarations, which have beempiadoat the
international (European) level by ministers compefer higher education Referencing the Slovenian Qualifications
Framework to the European Qualifications Frameworklfidelong Learning and the Qualifications Framewook f
the European Higher Education Area Final Repo®ovenia, p.19, 2014

10 Seenttp://www.nok.silen
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“Europe” in its institutional title, it is critichl important that there is engagement with the full
range of transparency tools available under Bologna

The review panel also recommends that where rel@a@upational standards are in place, they
should be explicitly referenced, as well the prsi@sal standing of any programme with its
relationship to any national or international pesienal, statutory, or regulatory body. For
example, whilst AMEU has made reference to its Marslegree being recognised under
Directive 2005/36/EC of the European Parliamentairttie Council on the Recognition of
Professional Qualifications (namely professionawfse responsible for general care, dental
practitioner, veterinary surgeon, midwife, architgharmacist and doctor), yet no additional
information has been provided on any rights of gedes to professional registration with The
Slovenian Nurses and Midwives Association or offrefessional bodies. This should be
addressed.

A further matter for consideration, as indicategp@magraphs 19 and 20, is the regulatory context
in which AMEU provides access to its programmesthrer countries. The review panel notes in
particular that the SQAA accredited professiongrde in Management is provided by a blended
learning model with an outreach centre in Zagreba@a. Whilst AMEU is of the view that this
is in keeping with national policies of both Sloieeand Croatia and no explicit licence or
approval is required from the Croatian nationahatities, the review panel strongly
recommends that AMEU liaise directly with the CiaatAgency for Science and Higher
Education (ASHE) to confirm that this is the case.

The review panel noted that the use of ECTS ané&timepean Diploma Supplement are standard
practice at AMEU. (Workload and the use of ECT& @mmented on in paragraph 57.)

Teaching and Learning

54

55

56

The review team noted that there are opporturfitiethe Institution to enhance learning and
teaching. But greater use can be made of theipk&scand practices associated with the
Bologna Process, in areas such as student-ceptigrig, the articulation of intended learning
outcomes, the explicit mapping of assessment tailegoutcomes, and in developing innovative
approaches to academic practice, assignation dil@amt, etc. This is relevant also to matters
discussed in paragraph 47 regarding the establighofi@ programme design and approval
process. lItis important that the internal apprgvacess sets explicit criteria around the matters
mentioned here (articulation of learning outconmeapping to appropriate assessment; allocation
of workload; pedagogical practices, etc.) as welpegramme standards, qualification
descriptors for the Slovenian Qualifications Frameivand occupational standards, etc.
Specifically, the team advises that steps shoulkéken to ensure that for each course and for
each study programme, intended learning outcongemlantified which are: explicitly aligned to
assessment strategies; are appropriate in typeyeruand level; can be assessed; and are
transparent to all students. A full range of assesit tools should be utilised, ensuring that
students are neither over-assessed nor repeatesdigsed for the same learning. Equally,
consideration should be made to ensure that esethded learning outcome, whether at course
or programme level, is appropriately assessed.

It is further recommended that appropriate enpdards are set for all programmes. The entry
level for a programme should be fair and transgamsrsuring that entrants to a programme have
sufficient, requisite, prior learning that they gaasonably successfully complete the
programme. Where a learner is offered a placemogramme, that person should have a
reasonable expectation of being able to succegsfoihplete the programme with a reasonable
workload. For example the review panel noted tladlehges experienced by some learners on
the Masters Degree in Archival Studies, where #reyentering the programme without a lower
gualification in a cognate area. Where this isch®e the Masters programme should either be
designed for that profile of learner, or for reasohfairness such a learner should not be enrolled
on the programme.
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The review panel are cognisant of the unique pirawisnodel developed by AMEU, whereby all
of its programmes are provided on a part-time, ddeinearning basis. This is a model which
assists learners in accessing the programmes,camgl €b at their own times; this is a positive
feature for students. Nevertheless the reviewlga®econsiderable concerns about the
appropriateness of the workload allocation to leesn A full-time workload is deemed to be 60
ECTS for an academic year. The model of ECTS foneaaally resides in a view that a typical
working week is 40 hours, and that a typical studesrks attends a HEI between 30 and 40
weeks of the year. This is deemed to be full-tand equivalent to 60 ECTS. If AMEU expects
its part-time learners, some of whom are alsotflke workers, to carry a workload during one
academic year of 60 ECTS a number of serious quesstire raised: is this fair, or reasonable for
students?; if students are able to undertake tbiklaad whilst working full-time and meet the
requirements, one inevitably has to ask is theathyr60 ECTS of workload involved in the
programme? In light of the publication of the NnE@TS Guide in 2015, the review panel
strongly recommends that AMEU reflect on the woakl@llocation metrics and student learning
models described therein and, where necessarggerésiprogrammes to more accurately reflect
workload and/or limit the number of ECTS that atytieme student can take in one academic
year.

In light of feedback during the meetings the revigamel also recommends reflection on the
nature of learning resources being utilised byestiglin practice. If students are heavily
dependent on learning materials and resourcesdead\y staff (e.g. hand-outs, document packs,
etc.) and if they are not accessing supplementatgmals, as seemed to be the case, this does
not encourage independent learning, problem-solaimresearch skills.

As part of the staff development processes refaodéelow, the Quality Commission might take
a lead on disseminating a deeper understandirfgedddlogna process and its processes and
principles.

The review team recognises the positive use oht@olgy and Moodle by AMEU and that the
video-capture of lectures can be a useful tool akeriectures more accessible. However a more
active pedagogy, or innovative use of technologgy essist in improving student-centred
learning. Training should be provided to lectur@mnghese areas and the technological
possibilities to support and enhance student legrni

Staff Development
Staff development and personal development isigekitsupported by AMEU. The Institution
has a good track record in providing support tatigdf, and staff members are appreciative of
this. AMEU may wish to ensure that future supp®rnore strategically directed to ensure the
organisation’s learning needs are addressed. ig perticularly relevant to supporting academic
staff in fully appreciating the concepts and pi@agiassociated with the modernisation agenda of
HE. Many European institutions require academiff steambers to undertake programmes
relating to Teaching and Learning. Typically suoclrses provide participants with the
opportunity to participate in dialogue on good pgatgy - teaching, learning and assessment as a
community of scholars; the design of programmescanuises based on principles of student-
centred learning, and assessable intended leasniegmes; critique planning and teaching
practice in the light of student learning/feedbaahancing research skills; engaging with
technology enhanced learning; gaining an in-depttetstanding of assessment and evaluation,
mentoring, and inclusive practices, e.g. univedsaign, etc..
It may be of assistance to AMEU if, as part of strategic planning process and the appointment
of staff, a training and development plan be eshétl. This could be captured under the human
resources dimension of strategic planning.
The review panel noted that the SER indicatesttiePresident meets annually with teachers for
the purpose of completing an annual appraisal dbpaance and to discuss results of student
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evaluations. However, the team recommends thad@gdure should be adopted that enables all
teaching staff to benefit from peer evaluationeafdhing. In such a process, each teacher should
be observed by a peer colleague for developmepbpeas, thus enabling the sharing and
exchange of good practice.

As indicated above, the Quality Commission may ftralworthwhile task to take the Bologna
concepts and principles and translate them inteegper pedagogical framework with which staff
could more meaningfully engage.

Internationalisation

As previously commented, the outward-looking pecspe of AMEU is a positive feature of the
organisation. The aspirations to contribute tordwon in cross-border initiatives and in the
provision of transnational education may be exgitientures, though with the caveats already
stated.

The review panel noted that opportunities for imé&tional mobility through the Erasmus
programme are well-publicised and well understodatiovAMEU, and that AMEU has had an

Erasmus Charter in place since 2009, indicatingal@mmitment to mobility has been in place
since the beginning of the Institution.

Lifelong Learning

The Institution is engaging with the Lifelong Lesrg agenda and is taking practical steps to
make progress in this area; for example, throughidtational provision and through making
available opportunities for the recognition of priearning (RPL).

The review panel considers the Institution’s commeint to and use of a model of RPL is
important to create access to higher educationpargtession through it, for a wide variety of
learners in diverse life situations and with vamrellicational needs. Nevertheless care needs to
be taken to ensure that recognition for learnirgpisropriately granted, taking due consideration
of the achievement of learning outcomes and themeland level of learning amongst other
things. A clear criterion-based process needg to Iplace to ensure learners benefit from the
RPL model in place.

In consideration of lifelong learning broadly, tleam noted that most students study on a part-
time basis, that blended learning is available,thatla high proportion are in employment.
However, the team has concluded that there mag petaintapped potential for AMEU to
explore with local and regional employers and otliakeholders. For example, there may be
opportunities to provide Continuous Professionaldd@ment (CPD), advanced training
programmes, and professional updating through sioortses tailored to local needs. This form
of education and training may also include HE psimvi at Masters level.

Work Placement

70

71

As part of its commitment to the provision of vaoatlly relevant education and training AMEU
has credit bearing work placements on a numbds @rogrammes. With regard to the
programmes in Nursing and in Physical Therapy etlaee professional requirements for the
completion of certain numbers of hours of prachesed work.

It is also noted that in other disciplines somerinships organised and that it is possible to nbtai
credit for them in some instances. Also, in lighthe nature of AMEU’s provision, whereby its
students are part-time learners, many are currentiyloyed and they are able to use their work
setting to complete ‘job experience’ or work-bapegjects.

Student Support and Career Guidance
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72 The Institution provides careers support to stuglant is very proud of the number of its
graduates who are currently in employment. Th&veteam suggests caution around this
metric given the relatively recent cohorts of grateg, the fact that most students were in
employment prior to commencing the programme wikhEd, and the very significant
challenges to maintain a high rate of graduate eympént given the current European context.

73 Careers support provided includes the provisioanghloyment seminars, assistance in sourcing
employers and applying for work. Students indiddtet they found the careers support
provided helpful.

74 As an Institution which charges fees for its prognees, accommodations are made for students
to facilitate ease of payment of the tuition feetlgh the provision of instalment options. It is
also noted that in some exceptional cases fee vgavere given to students. Sports scholarships
are also available from the Institution.

75 The Institution is open to supporting students wligabilities, and both staff and students cited
specific positive examples and accommodations rfadadividuals. Accommodations include
physical interventions as well as reasonable acamhations in assessment practices, where a
student’s individual needs are considered whenagp@ate evidence is provided to support a
request for support.

76 As indicated in paragraph 41, AMEU is currentlyurishing additional premises in Maribor
which will be utilised as a teaching space. Adégudfice space is in place to support the
current level of AMEU activity. The VLE referred in paragraph 37 is Moodle, and students
indicated satisfaction with it as a supportive &g tool. With the constant technological
advances and greater innovation in pedagogy thayeyet be aspects of this tool that AMEU
could further exploit. The video-capture of leetsion the digital library of Moodle and its
usefulness for students has already been mentioned.

77 Currently students have electronic access to igsavith which AMEU has concluded contracts
of cooperation, namel@o-operative Online Bibliographic System & Servi@@®BIS).There
are two sets of resources available through thagement; one for Maribor and one for Murska
Sobota. The review team also noted thaessco the resources of the University of Maribor
could be secured by any student for a fee of €2@upeum.

78 The review panel also noted the surveys distribtaesfudents and the collection of feedback.
Whilst there are the beginnings of good practicthis process, it would benefit from greater
clarity — neither students nor staff could cleanlgicate the number of surveys being used, nor
their nature; it was also evident that there whsneresponse rate. As suggested in paragraph 37
the completion of surveys can be linked to therretd assessment results. Focus groups and
other forms of student engagement may be optianBMEU to enhance its understanding of the
student experience.

Alumni
79 The review panel noted that an Alumni club is naatinin place and that there is a low level of
activity associated with it. This reflects the ffoof the Institution and the geographical spread
of the graduates. There is an annual get-togédlcéitated by AMEU, normally held at
Christmas time. Generally the Alumni Club offeradpates social and networking
opportunities. To date it has not been consuliedtrategic decision-making or informing future
planning.

Public Information
80 The review team took the opportunity to examineitiigrmation made available publicly to
potential students and other stakeholders thraogAMEU website. In the view of the team,
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this information falls short of what can be expdadé a modern European higher education
institution. Therefore, it is recommended that\aaw is undertaken of the information on the
AMEU website, and that this should include inforimatfor each study programme and each
course, such as entry requirements, assessmeireragats, learning and teaching methods, and
intended learning outcomes and employment oppdrésniramework levels — National/EQF,
professional recognition, type of qualificationfinaal accreditation agencies, etc.. Clear
information should be provided on tlenguage of tuition, and appropriate proficienoyels for
entry to the various programmes offered in Slowenzroatian, German, Italian, etc..
Additionally on some section of the website it neyhelpful to provide detail with regard to the
legal entity of AMEU, its ownership and its relatghips with other legal entities as discussed in
paragraph 22.

81 The provision of such information will also assisAMEU’s international recruitment and in
providing helpful information to current and prospee students on the nature of their
gualification and study programme.

82 The review panel reiterates its comment made iagraph 21 in respect of university title. Itis
very important from the point of view of providimtpar and accurate public information that this
matter be addressed.

Stakeholder Involvement: Cooperation with AcademicSocial and Business Partners
83 The review team met with a number of employer regméatives and noted the very positive
feedback provided by the representatives in reqfeSMEU students and graduates. Whilst it
is not possible to establish clearly the uniqueattaristics of AMEU students and graduates
from the employer perspective, employers were ljldeppy with the programmes and the
positivity of the students. To date limited use baen made of systematic employer or
stakeholder feedback in designing and reviewingsthdy programmes.
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V. RESEARCH ACTIVITIES

Positive features

>

>

Some Areas for Development, it is recommended that:

>

Work is underway to extend the number of nationatigredited doctoral programmes in order|to
realise AMEU'’s aspiration to achieve universitytgsa
There is a determination to grow capacity in resdeand to explore opportunities to enable this to
happen.

In considering research and consultancy in thedasiasense, including the Third Mission
responsibilities of AMEU, attention should be ptddentifying potential opportunities for new
types of income-generating, knowledge transfera@msultancy activities, and applied researc
links, with regional enterprises, the municipali§GOs, and civil society more broadly.

In light of current arrangements and capacity lier $upervision of doctoral students a review
should be undertaken at the earliest opportunithisfarea to ensure that the supervision load| for
each principal supervisor is set at a level thasdwot put at risk the quality of supervision for
each individual doctoral student, and that appdistgervisors meet acceptable standards for
appointment.

Current doctoral research practices are benchmag@itist best practice in the European
Research Area.

>

84

85

86

87

In its Self-Evaluation Report, AMEU described ifs#d a research institution and provided
information on a range of research projects in tvisieme of its staff members are engaged. Five
funded projects were described in the SER in dédpaareas. The team noted that much research
activity is focused on national and EU projectg] #rat AMEU will continue to pursue such
opportunities in partnership with external organses.

Understandably for a young Institution many of tegearch projects have arisen through the
seizing of an opportunity rather than through tinategic targeting of fields or the involvement

in particular research groups. As a corollaryhig,tmuch of the research is dependent on project
income and there is little consultancy. AMEU ipéedent on part-time staff with research
interests based in other HEIs. For example imfspublications, AMEU provided information
that staff have published in such diverse jouraakmerican Journal of Potato Research;
Physical Review; Journal of Theoretical Biology¢.. Whilst the individual researchers may be
significant contributors to their respective fielafsstudy, their research interests are not
necessarily aligned to the mission and vision of &AM

As indicated in Section Il Strategic Planning aidnagement, paragraphs 28-19, the
engagement of staff on a part-time basis as adjanatty restricts opportunities for such staff to
engage in, and contribute fully to, a range ofvétitis including research. The quality, scale and
depth of research would be significantly enhancethb presence of some full-time research
active staff. Also the recommendation in paragra®lo create a ‘sub’ strategy for research
would assist in the development of a focussed reBesgenda with core interests and the
framework by whichnstitutional capacity can be developed.

In working on the research strategy, and in takipgortunities available for funded-projects as
they arise, AMEU should consider the European Rebearea (ERA) objectives under Europe
2020 which are as follows:

Centre for Quality Assessment in Higher Education 22



88

89

90

91

92

93

94

Maximising investment in Research
Strengthening cross-border links
Open market for researchers
Gender equality
Accessing scientific knowledge

f. Joint Programming
The team also noted that where the primary wonkefmbers of staff involves work at another
HEI (e.g., an AMEU lecturer is a Dean at anothel,ldBd many others hold roles in various
institutions), there may be potential for a conft€interest. AMEU may find it helpful to
consider a way to manage this situation and conghieduring the creation of the research
strategy.

® 20T

Project Office
AMEU has a Project Office whose function is to milonfunding opportunities both at a national
and international level. The office assists inparng proposals and in the management of the
projects. In light of staff feedback on p.62 of 8elf-Evaluation Report for the 2012-13 Study
Year, the review team encourages AMEU in any plansitaace the service provided by this
unit.

Doctoral studies

The review team acknowledged the significant amofimork which is underway to extend the
number of nationally accredited doctoral programimesrder to meet the national criteria for the
establishment of a university. There is a deteatiom to grow capacity in research and to
explore opportunities to enable this to happen.

Noting that Doctoral provision is an area where Aishes to grow, the team considered the
arrangements and current capacity for the supervisi doctoral students and came to the view
that these were not satisfactory, and that theyeiteer sufficient nor appropriate.

The review team strongly advises that a reviewngeutaken of this matter at the earliest
opportunity, and that current practice is benchmdrkgainst best practice in the European
Research Area. This is to ensure that, firstlye eataken that the criteria for the approval of
supervisors and supervision teams meet interndttmmeentions and standards and are
implemented accordingly; and secondly, that theestigion load for each principal supervisor is
set at a level that does not put at risk the quafitsupervision for each individual doctoral
student.

Arrangements for the external examining of doctoealdidates should also conform to such
standards, which typically involve the assessnmeeiplicit criteria; an oral examination; the
appointment of an extern who has no conflicts tdrigst with the institution or the candidate or
the candidate’s supervisor; the appointment ohé&rmal examiner; the appointment of an
independent chairperson; the preparation of aemriteport; and the consideration of the report at
a board of examiners.

Notwithstanding the serious concerns expressedriagoaphs 92-93, the review team notes that
the students with whom the team met were positdaittheir experience at AMEU. New
facilities might provide greater opportunities ftraring of research interests and output as well
as for interaction amongst doctoral students agéareh staff.

Ethical Committee
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The recent establishment of an Ethical Committesitacommittee of Senate, for the approval of
student research proposals, is to be welcomed tAlbe welcomed is the appointment of
Professor Dr. Zmago Turk, who, as an experienceelreher, can be of assistance to the
Institution in the development of good practices.

Networks
AMEU also has the opportunity to benefit from asg relationship with the European Academy
of Science and Arts, and the many scholars assdcvwth that network. Already the
development of local relationships, such as thagie medical personnel, drawing on Slovenian-
resident members of EASA, is working to strengtAEU.
The review panel also noted the running of an antw#erence focussed on the research
interests of adjunct faculty, which is a usefuffstevelopment event, and AMEU is encouraged
to adopt key focuses which align to its mission.
Such mission alignment can be evidenced in stugaferences which offer students a platform
to share their work. The review panel noted tlevigion of some research skills courses at
undergraduate as well as postgraduate level.

Third Mission — community engagement
However, in considering research and consultantlygrbroadest sense, including the Third
Mission responsibilities of AMEU, the review teaetommends that attention should be paid to
identifying potential opportunities for new typesimcome-generating, knowledge transfer and
consultancy activities, and applied research limk#) regional enterprises, the municipality,
NGOs, and civil society more broadly. This is alelevant to Section VI Impact on Regional
and National Development.
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VI. IMPACT ON REGIONAL AND NATIONAL DEVELOPMENT

Positive features

» From the evidence available, including feedbacknfexternal stakeholders, it is apparent that
AMEU is making a positive impact at local and regiblevel in terms of employment and
educational provision in vocational areas of theiculum, such as Nursing, Physical Therapy
and Social Gerontology.

» Itis apparent that AMEU staff and students pgptte in and contribute in various ways to
community and voluntary service activities.

Some Areas for Development, it isecommended that

» AMEU documents evidence of the outputs from extestakeholder engagement.

» Impact measures should be developed to enablesptieent institutional assessment to be made
of AMEU's contribution regionally and nationally.

» Full use should be made of such indicators and unesdo involve external partners and
stakeholders in the process of monitoring progfiestuding at study programme level), perhaps
by establishing an advisory board drawn from |l@cal regional stakeholders.

Mission & Strategic Plan — Engaging with the Commuity

100 From the evidence available, including the feedliemk external stakeholders provided during
the meetings in Maribor, it is apparent that AMEUnaking a positive impact at local and
regional level in terms of employment and educai@movision in vocational areas of the
curriculum, such as Nursing, Physical Therapy amcle® Gerontology.

101 During the meetings with employers the review pduael the opportunity to meet with staff of
various hospitals who take Nursing and Physicardjmestudents on placement. The hospital
staff indicated that they were very happy with AMEU students and very glad that AMEU is
providing programmes provision in Nursing and PogkTherapy, which they see as fields of
work for which more graduates are required. Thedgelationship with AMEU was very
evident in the dialogue with the particular repreatives met by the review panel.

102 With regard to the engagement of the business anagies with the local community, the
President of the Maribor Human Resources Associgtibo is also involved with the Chamber
of Commerce, is a part-time lecturer at AMEU, andds many opportunities for local business
connections. The review panel noted the commitreAMEU of those persons with whom
they met.

103 The review panel fully recognises the motivatiaticalated at various meeting with AMEU
staff, whereby the provision of programmes in ameah as Social Gerontology, Ecology and
Physical Therapy is being undertaken from a sehseaial responsibility. Nevertheless this
sense of community engagement and social respbtysibinot fully reflected in the stated
values and mission of the Institution as presetidte panel in the SER. Attending to this
matter might assist the Institution in projectitgbrand in the niche areas in which it is
focussing.

104 The review panel also noted the plentiful and digegmployment opportunities available to
graduates of the health-related programmes in plas @hich are prevalent in the region across
Austria, Slovenia and Croatia in the immediatedriand of Maribor. The panel suggests that
there may be an opportunity for the developmerat pérticular educational or consultancy
relationship with this sector and AMEU may wishetmlore this idea.
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105 As indicated in paragraph 99 there may be manyploead consultancy or knowledge transfer
opportunities. In the development of its educatigmofiie AMEU may benefit from specifically
considering these dimensions of its activities.

Voluntary Work
106 Both staff and students provided evidence of ineolent in voluntary activities, in service to the
community. Specific examples cited included thatdshment of an elder day-care centre by a
Social Gerontology student; the teaching of compsk#ls to the elderly; and the offering of
physical therapy to care centres on a pro bonsbasi

Impact Measures

107 In order to more clearly establish and illustréte impact AMEU has on the region, the review
team encourages the Institution to make full useditators and measures relating to knowledge
transfer, the provision of consultancy, the pransof CPD, etc., and to involve external partners
and stakeholders in the process of monitoring gegy(including at study programme level).
This may perhaps be achieved by establishing ais@gvoard drawn from local and regional
stakeholders. This board could look at both cuhdim planning and dimensions of AMEU
community engagement. It may also offer AMEU apanunity to source effective persons to
participate in programme committees.

108 Greater documentation of evidence of the outpat® fexternal stakeholder engagement would
assist AMEU in telling a more robust story of ibderin the region and its impact. The
development of impact measures will enable a tramsp institutional assessment to be made of
AMEU'’s contribution regionally and nationally.
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VII. SOME POSITIVE FEATURES AND ENHANCEMENT RECOMMEDATIONS

A number of positive features of AMEU were identifed by the review panel and they have been
highlighted in the Report. These are as follows:

>

>

The current annual work programme provides a helgsis upon which AMEU can build its
future strategic planning.

The SWOT analysis contained in the SER providdatigom for identifying and addressing
strengths and weaknesses and for addressing fthiabenges.

First steps have been taken to put in place atategtapproach to quality assurance and quality
management which includes good opportunities foestt representation on formal governance
bodies.

AMEU has commenced a process for the modernisafiacademic programmes, taking account
of external (national and European) frameworks.

Opportunities for international mobility throughetEErasmus programme are well-publicised and
well understood.

The Institution is engaging with the Lifelong Leeng agenda and is taking practical steps to
make progress in this area; for example, througldtational provision and through making
available opportunities for the recognition of pri@arning.

Work is underway to extend the number of nationatigredited doctoral programmes in order to
realise AMEU'’s aspiration to achieve universitytgsa

There is a determination to grow capacity in reseand to explore opportunities to enable this to
happen.

From the evidence available, including feedbackfexternal stakeholders, it is apparent that
AMEU is making a positive impact at local and regiblevel in terms of employment and
educational provision in vocational areas of theiculum, such as Nursing, Physical therapy and
Social Gerontology.

It is apparent that AMEU staff and students pgstige in and contribute in various ways to
community and voluntary service activities.

The following is a summary of the review panel’s reommendations:

1.

Strategic Planning and Management

It is recommended that:

>

In order to avoid any unnecessary risks to its @lstrategy and reputation, that AMEU take full
account of any potential vulnerability to the Idgiive and regulatory frameworks in the different
national jurisdictions in which AMEU operates omiich it has academic or strategic
partnerships, by the development of a risk manageared contingency plan in which all
potential risks, and the degree of possible imp=ot,be assessed in a transparent manner.
During the review process in preparation for a s&ategic plan, the range of measurable KPIs
should be extended to reflect, more comprehensitedyfull range of AMEU’s activities and core
business.

To support its overall strategy and vision, thditagon should develop a set of five supporting
strategies which clearly identify the prioritiesatlare important to the future of AMEU, i.e. in
research; learning and teaching; quality assuraegignal impact; and internationalisation and
that each should be led by a senior academic witbaly defined set of responsibilities.

AMEU should take the opportunity provided by themiment publication of a revisdéuropean
Standards and Guidelines for Quality Assurance iighidr Education (ESGp complete a
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mapping exercise against each element of guidamdedher education institutions ensuring that
this defines the future development of academidityusssurance at AMEU.

AMEU reflects on the use made of student evaluationeys with a view to ensuring that a
mechanism is put in place to inform all studentacifons taken to “close the loop” in response to
their concerns and the feedback they provide.

AMEU should consider adjusting the balance betwakitime academic staff and those engaged
on a part-time basis as adjunct faculty by creatioge full-time academic positions.

A comprehensive code of conduct for academic eghacsild be developed, covering all activities
relating to staff and students.

Academic Studies & Lifelong Learning

It is recommended that:

Greater use can be made of the principles andipeaassociated with the Bologna Process, in
areas such as student centred learning, and ihogévg innovative approaches to academic
practice.

Steps should be taken to ensure that for each@onismodule and each study programme,
intended learning outcomes are identified which aligned to assessment strategies; are
appropriate in type, number and level; can be asgesind are transparent to all students.
Appropriate entry standards should be set thalititei successful student completion of study
programmes.

The Institution reflects on its practices in radatto the oversight of assessment, ensuring the
establishment of an examination board and any otbegssary arrangements for the oversight of
all assessment processes, outcomes and for thergogfof academic awards.

Heads of Study Programmes/ Heads of Academic Depats should be required to take
responsibility for ensuring that all teaching st&figage fully with the task of implementing best
practice in learning and teaching, as outlinedh@Buropean Standards and Guidelinesd in

the wider context of the Bologna Process.

A procedure should be adopted that enables alhiegstaff to benefit from peer evaluation of
teaching, thus enabling the sharing and exchangeant practice.

If AMEU wishes to continue to make progress iniingionalisation, including mobility and the
internationalisation of the curriculum, steps skidut taken to make more courses available in
languages such as English, but that this shouklipported by language testing for students and
staff using internationally recognised standards@ocedures.

AMEU explore with local and regional employers anider stakeholders, the opportunities for
providing CPD and advanced training programmes proféssional updating through short
courses tailored to local needs.

A review is undertaken of the information on the BMwebsite to ensure it includes information
for each study programme and each course, sualtrgsequirements (including language
proficiency in each relevant language) assessmeguinrements, learning and teaching methods,
and intended learning outcomes and employment ¢yptes, NFQ and EQF levels.

Research Activities

It is recommended that:

In considering research and consultancy in thedastasense, including the Third Mission
responsibilities of AMEU, attention should be ptiddentifying potential opportunities for new
types of income-generating, knowledge transfera@msultancy activities, and applied research
links, with regional enterprises, the municipali§GOs, and civil society more broadly.
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» In light of current arrangements and capacity lier supervision of doctoral students a review
should be undertaken at the earliest opportunithisfarea to ensure that the supervision load for
each principal supervisor is set at a level thasdwot put at risk the quality of supervision for
each individual doctoral student, and that appdistgervisors meet acceptable standards for
appointment.

» Current doctoral research practices are benchmag@itist best practice in the European
Research Area.

4. Regional
It is recommended that:

» AMEU documents evidence of the outputs from extiestakeholder engagement.

» Impact measures should be developed to enablespaeent institutional assessment to be made
of AMEU’s contribution regionally and nationally.

» Full use should be made of such indicators and aneago involve external partners and
stakeholders in the process of monitoring progfestuding at study programme level), perhaps
by establishing an advisory board drawn from l@sal regional stakeholders.

Team leader: Professor Jethro Newton

Team members: Dr Jacques Kaat
Professor Jolita Butkien
Mr Mateusz Celmer

Review secretary: Dr Tara Ryan
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ANNEX. ALMA MATER EUROPAEA RESPONSE TO REVIEW REPAR

Maribor, 26.3.2015

B, ALMA MATER
e ELUROPAEA

ECM
THE UNIVERSITY FOR LEADERSHIP

Dear Agne,

which we will consider.

mission-and-programmes.

ownership is not important. One only talks about the founder.

irrelevant, we only speak about the "founder").

competent authorities.

Gosposka ulica 1, 2000 Maribor, Slovenija
Tel: +386 2 250 19 99 / Fax: +386 2 250 19 98 / E: info@almamater.si
www.almamater.si

Centre for Quality Assessment in Higher Education

AMEU ECM would again like to thank you and the team for your kind hard work
during the international evaluation of the business programmes of AMEU ECM.

We would also like to thank you for a very detailed report you have prepared, and

Regarding the report, there is perhaps one general remark: according to the
Slovene jurisdiction, a higher education institution, registered as institution
(foundation) is a non-profit institution. As stated in the Memorandum of AMEU
ECM, the possible profit is entirely dedicated to the development of the basic

HEIs that are registered as non-profit organisations (such as AMEU ECM) - the

According to Slovenian law, a non-profit institution is an independent legal entity
with its own assets for a particular purpose. All profits go solely for the
development needs of the institution. The institution is managed by the founder,
however, the owner or the donor does not have any property rights as the owner.
Therefore, the law does not talk about the owner, since ownership is irrelevant.
Once someone gives his/her property to the institution, the property is owned by
the institution. What matters now is the management of the institution in
accordance with the law. Even after the abolition of the institution under the
current legislation, as well as the articles of association, the rest of the property
goes to another institution with related programs (hence the "ownership" is

Another general remark: AMEU ECM has been developing and growing very fast;
this also refers to adjustments to the needs of the market and expectations of the
employers. We have therefore cancelled some of the programmes, but on the other
hand developed other programmes very fast. The Self-evaluation report and some
other documents we have sent to you might be older in their production; some
perhaps referring to the accreditation from 7 years ago (study plans and syllabi).
Therefore the apparent discrepancy between the original documents and the
current situation, but those changes were mostly promptly legalized by the
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’ Maribor, 26.3.2015

ALMA MATER
EUROPAEA

THE UNIVERSITY FOR LEADERSHIP

Could we perhaps also ask you to use the abbreviation AMEU (or AMEU ECM)
instead of AME?

As to factual mistakes- just for reference:

- Adobe Vox is mentioned in the Management report. This word "Vox" should
probably be replaced with Adobe Connect. Vox is a Slovenian nickname for Adobe
Connect (our ministry calls it Vox and consequently we all call it Vox but the correct
name is Adobe Connect) — this one must have been instigated by us and our usage
of the nickname.

- Page 12, section Financial management / Point 40:

- AMEU ECM does not employ a full-time accountant: Ms Dijana Stiglic, Chef de
Cabinet, is the liaison for accounting and financial issues between AMEU ECM and
external accounting service. The lady you spoke to, Tanja Zerjav, is the head of
the two person external accounting team (company Abeceda) that is responsible
for accounting and audit of AMEU ECM finances. These two ladies come to AMEU
ECM on two days in a week.

- Also under item 40: the Slovene jurisdiction does not require independent HEI to
submit any financial reports because we do not receive any funding from the
government.

- Item 51 on page 17: there are no Slovene occupational standards for health
professions except of Nursing, which is handled by the EU directive 2005/36/EC.

No other factual misunderstandings were noted.

We look forward to receiving the ﬁn@l report and wish to thank you again for all
your efforts.

p \\\"\ o
Kind regards, o

Dr. Tanja Angleitner Sagadm
Vodja mednarodne in projektne pisarne 3
Head of International Relations and Project Office \};M
T: +386 59/ 333 075 | F: +386 2/ 250 1998

tanja.angleitner@almamater.si | mternatlonal@almamaler 5| | www.almamater.si

Alma Mater Europaea - Evropski center, Maribor
Gosposka ulica 1, 2000 Maribor, Slovenija

Gosposka ulica 1, 2000 Maribor, Slovenija
Tel: +386 225019 99 / Fax: +386 2 250 19 98 / E: info@almamater.si
www.almamater.si
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