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1. Introduction

The study programmes under assessment in this document are identified in the institutional self-assessment report (SAR, hereafter) as follows:

	Title of the study programme
	ENGLISH – FRENCH LANGUAGE PEDAGOGY

	State Code
	65304H106

	Kind of study

	NU

	Mode of study
 (duration in years)
	F (4); D5)

	Volume of study programme in credits
	160

	Degree and (or) professional qualification to be awarded
	Teacher

	Program registration date, order No.
	Order No. 1190, 26-06—2002, of Minster of Education and Science of the Rpublic of Lithuania


	Title of the study programme
	ENGLISH-GERMAN LANGUAGE PEDAGOGY (F) 65304H105



	State Code
	65304H106

	Kind of study

	NU

	Mode of study
 (duration in years)
	F (4)

	Volume of study programme in credits
	160

	Degree and (or) professional qualification to be awarded
	Teacher

	Program registration date, order No.
	Order No. 796, 31-08-2001., of Minster of Education and Science of the Rpublic of Lithuania


The programme English –French Pedagogy for part –time students is the same as the program for full-time students.
Self-assessment Group

The self-assessment group designated by the KLC was constituted by the following members:
	No.
	Academic title (academic degree), name, surname 
	Position

	1.
	Danute Šlušnienè
	Vice-dean

	2. 
	Virginija Liaučiuvienè
	Head of the Foreign 

Language Department

	3.
	Salomèja Šatienè
	Lecturer 

	4.
	Algimanta Genčienè
	Lecturer 

	5.
	Berta Bertužytè
	Lecturer

	6. 
	Dalia Milvydè
	Klaipeda Sedvaris Basic School 

	7.
	Vilda Kemèžaitè
	student 


On the side of the external evaluators the following members of the evaluation group had been present on the occasion of the all-day visit of the college on Wednesday , March 4, 2008.

Prof. dr.W. Kühlwein (Germany and Luxembourg)
Prof. dr. Karin Aijmer (Sweden)

Doc. Jolita Butkiene (Lithuania)
Prof. dr. Jose Luis González Escribano (Spain)

Prof. dr. dr. h.c.mult. Jacek Fisiak (Poland)

Prof. dr. Matti Rissanen (Finland)
Prof. dr. Danica Škara (Croatia)

Experts visited various support services (library, computer facilities, offices, etc.). Finally, a preliminary oral report on the main results of the visit was presented to the members of the department/institution. 

The following activities were carried out during the visit to the Klaipeda College:

09.00 – 09.30 
Introductory meeting with administrative staff of the Faculty
09.30 – 10.30 
Meeting with staff responsible for preparation of self-evaluation report 

10.30 – 10.45
Break
10.45 – 11.45 
Meeting with teaching staff

11.45 – 12.45 
Meeting with students

12.45 – 14.00 
Lunch

14.00 – 14.45
Observation of various support services (class rooms, library, computer services, etc.), indicated by the experts

14.45 – 15.15
Familiarization with students’ final works, course material 

15.15 – 15.45
Meeting with graduates

15.45 – 16.00
Break
16.00 – 16.30
Meeting with employers

16.30 – 17.00
Discussions, observation of the visit (peers’ team only).

17.00 – 17.15 
Introduction of general remarks of the visit

The following comments summarize the team’s impressions of the programme on the basis of the self-assessment and their visit to Klaipeda College.  

Klaipeda College (KLC) is a scientific and cultural centre of Western Lithuania and Žemaitija, as well as an integral part of Lithuanian and EU college network both in terms of quantity and quality. KLC realizes the aims and objectives laid down in the Interim Statute of the College, i.e. to train specialists in different fields, to contribute to the development of Lithuanian economy and culture and, consequently, influence the building of modern democratic civic society. It consists of two faculties: Pedagogy Faculty and Health Faculty. The College includes a library, the Centre of Independent Studies, the Centre of Informational Technologies and Distance Teaching, the Department of International and External Relations, the Department of Science and Applied Research, the Adult Teaching Centre, and the Department of Quality Assurance and Supervision.

The Foreign Language Department of the Faculty of Pedagogy was established in 2001. It concentrates on foreign language pedagogy, i.e., the theoretical and practical training of foreign language specialists and related research activities.

The study programmes under assessment in this document are recognized as non-university undergraduate programmes.
The external evaluation had been carried out under special consideration as to: 
a) the different requirements that hold for University versus Non-University Higher Education within Lithuania and, however, 

b) comparability with requirements and standards of school teacher education in the majority of other countries, too, which share the status of EU-membership with Lithuania. 
The comments and suggestions made in the present report aim at helping the study programmes in its development plans in the near future rather than picking up shortcomings that are due to the short period of functioning of the programmes. 

2.ENGLISH – FRENCH LANGUAGE PEDAGOGY F (4); D (5) 65304H106)

2.1. Introduction
The study programme of English-French Language Pedagogy has been carried out since September 1, 2002. The aim of the programme is to train teachers of English and French for basic schools.

The programme English –French Pedagogy for part –time students is the same as the program for full-time students. It lasts five years.

2.2. Aims and goals of the programm
The programme was set up as a response to the necessity of preparing qualified teachers in English and a second foreign language (French) in the region. There is a shortage of teachers of English in the basic school and teachers will also be needed in the future to teach English at primary schools. The need for qualified teachers (teachers with a BA in English language teaching) was confirmed by employers, students, teachers, and administration.
The aims are defined and listed (SAR, p. 8) in fairly general terms, but  with no reference to the linguistic skills and competences (see below), e.g.
1. to train teachers of foreign languages who would boast general and professional competences serving as a basis for the work in the community

2. to train specialists able to work with different groups of pupils, and, accordingly, to provide them with the necessary knowledge and respective social abilities and skills

3. to provide an opportunity for future teachers to acquire the basics of research work and to master research skills.

4. to maintain a reflective relationship between the theory and practice in the study process

...to encourage students to have strong professional motivation that would help them to form professional orientation (professional identity...) 

These aims are somewhat confusing since they hardly contribute to the clarification of the qualification degree. Accordingly their professional identity is rather fuzzy. 
The external evaluators would like to suggest some changes regarding the title of the programme and the structure of the programme (e.g. English and French for teachers) in order to reach the standards valid in the field of Philology internationally (more English/French courses). 

According to the legal framework a professional Bachelor programme is not expected to prepare the students for research skills. It is oriented more to the practical skills. The content of the courses, the level of education of the teaching staff could hardly fulfil the aims of the programme expounded in the SAR, e.g. to provide an oportunity for future teachers to acquire the basics of research work and to master research skills.

In the list of knowledge and competencies to be acquired, linguistic competencies do not show up. ‘Knowledge of the essence of the functions of a teacher of foreign languages’ (p.9) allows for too many interpretations to be comprehensible.  
Several aims were not precisely represented and the confusion in this respect made it difficult to see to what extent the aims and goals were reflected in the knowledge and skills the students are supposed to acquire.

2. 3. Analysis of the programme 

2.3.1. Structure, contents and study methods

The programme follows regulations for non-university education. It is obvious that the programme also was and still is heavily influenced by teacher training traditions in the college. 

The programme encompasses 160 credits and consists of general subjects (42 credits), subjects of professional qualification (88 credits) and professional practice (24 credits), and final thesis 6 credits. Subjects are compulsory and elective.

The study programme results in a qualifying exam. Because of the lack of individual work it would be helpful to introduce professional diploma work (which, according to the answer of the college to the draft for this report has been introduced most recently).  We would, however, like to point out that only teachers with appropriate degree (PhD) can act as advisors/mentors.
After graduating the student acquires the following qualification: a professional Bachelor of Philology and the qualification of a teacher, as noted in the Action Plan (14.04.2008). The structure of the programme is not in conformity with common standards in the area of Philology in the EU. Accordingly, the programme should change the name or the structure. Bachelor of Philology asks for additional language and literature courses. The present programme could rather be associated with a Bachelor of Education, e.g. English Language Teachers.
The external evaluators find that there are many courses which do not or to quite a limited extent only contribute to the competences of the teachers of the English and the French language. Core courses referring to professional qualification are rather poor. Since this programme includes two languages, the number of credits allocated to subjects relevant for professional qualification (English + French) might not be in conformity with the level of knowledge and skills in the area. According to SAR (p.10) 88+24 credits of the study programme are designated for the acquisition of the qualification of a teacher of English and French. If we divide it into two languages it means that only 56 credits are relevant for one language. This number of credits allocated to one language within 4 years is not in conformity with common standards in the area of Philology in the EU. 

The courses dealing with the more theoretical topics within English linguistics and literature should be made more comprehensive. The contents and reading lists of these courses would need revision. As future teachers of English and French the students should acquire better competences of these two languages. The evaluators were told that approximately 50% of the graduates continue their studies at a university to get a BA. In order to facilitate this transfer the students should be better trained in linguistic skills.

2.3.2. Execution of studies and support for students
The student/teacher ratio of the study programme is very favourable, even taking into consideration that some staff members are working only part-time. This ratio would even allow a larger intake in the future. The teaching and assessment is well organized. 

The study process could be improved in the following ways:

- A number of general courses might well be reconsidered as to their for future teachers of English/French or German language, e.g. Basics of Sociology, Hodegetics, History of Education and Pedagogical Thought, Special Pedagogy, Ethnic Culture, Aesthetic Education, Culture Conditions of Life, Modeling and Design etc. 

-‘English Grammar’ e.g. is dealt with after the third semester, and the reference literature has to be critically revised to include at least the traditional standard English scholarly reference grammars such as Quirk-Greenbaum, Leech-Svartvik etc. 
- Just one semester course is devoted to English Lexicology, amounting to merely 2 credits.
- The whole bulk of English and American Literature, i.e. one and a half millennia of periods of English literature and all literary genres, are likewise covered by a one semester course that accounts for two credits. The profile of the course is coverage-oriented; however coverage of such far-reaching a claim can hardly be attained, let alone in-depth studies. – Commonwealth English Literature, i.e. the so-called New English Literatures, on the other hand, is not included.

- Judging on the basis of the SAR ( here Annex No. 07), that was the basis for the evaluators to pass their judgments, there is no course of the ‘History of the English Language’, not even as an elective. This leaves two questions to be answered: a) how could students later on in their professional life explain (i.e. not merely describe) the differences between the phonetic/phonemic forms of English and the graphemic representation, the discrepancies between English pronunciation and its spelling, and b) how can students understand Old English and Middle English literature, which is one component of the literature course, without at least some basic knowledge about the language side of English in those two periods?
 In its answer to the draft report, the college, however, emphasized, that a course of that denomination is ‘a newly introduced subject’. The evaluators appreciate that decision. However, it has to remain a matter of a future evaluation  to judge whether that course might just offer a textbook-outline of the History of English or whether it will take care of the modern aims of courses in language history as indicated above.-

On the whole, in its present format, the programme still is quite inconsistent and needs revising. 
2.3.3. Variation in the number of students

In 2002/2003 30 students were enrolled in the full-time studies. 23 students graduated in 2005/2006. The number of drop-outs is reasonable and it has no negative implications. The number of students has been quite stable during the last five years.
2.3.4. Teaching staff

The lack of teachers whose research area covers English and French language makes this programme less competitive. The teaching load (35 hours per week) seems quite high despite the fact that it complies with the standards set by the laws. Without some more qualified teachers this programme could hardly be improved.

New staff members are essential for the future perspective of the programme. 

Judging from the CVs that were available to the evaluators, very few teachers have  higher academic qualification in the required research area concerning these foreign languages or go for internship abroad.

As long as research-oriented courses are just being taught by graduates who are heading for a doctoral degree  (as emphasized in the answer of the college to the draft of this report), there still is a long way to go to compete with the majority of HEIs in the EU, unfortunately – irrespective of what the Lithuanian regulations for Non-university study programmes (No. 21)  are satisfied with at present: ‘No less than 10 per cent of the study foundation part should be taught by the higher education institution regular teachers and no less then 10 per cent by the teachers having a scientific degree...‘.
2.3.5. Advantages and disadvantages of the programme

a) Strengths:

· The programme fits in with the needs of the region and the labour market.

· The staff team appear enthusiastic and have succeeded in developing the programme

· Students are positive about their competences. Graduates look supportive to their faculty

· Employers were equally positive.

b) Weaknesses:

· The programme is not fully harmonized with university programmes, so graduates entering university programmes spend almost two additional years.

· The programme gives limited attention to some important fields of language while some other segments are overestimated. Linguistic competences should be improved in order to keep up with the standards of the field.

· Recruitment from other regions is not in the focus. Web presentation is not transparent.

· There is a limited availability of books and journals.
· The lack of qualified  teacher staff.

· The title of the programme ENGLISH – FRENCH LANGUAGE PEDAGOGY does not fit into the framework of the Bachelor of Philology since Pedagogy is not within the field of philology. We suggest changes of the title of the programme, e.g. Teaching English as a Foreign Language. It also includes changes of the programme: more language courses.
· The lack of facilities for physically handicapped students.
3. Study programme of English-German Language Pedagogy
3.1. Introduction

The study programme of English-German Language Pedagogy has been carried out since 2004. Thus there is no experience of the implementation of the full four-year programme yet. The first students will graduate in spring 2008. The aim of the programme is to train teachers of English and German for basic schools.

3.2. Aims and goals of study programme

The aim of the study programme is  to train teachers of English and German languages for basic schools. The graduates will be specialists who, under the conditions of changing society, are guided by high professional competence, values and ethics, and, in the capacity of a teacher of English and German, apply the acquired theoretical and practical knowledge and skills in practice in a creative way.

The aims are defined and listed in fairly general, sometimes vague terms, but they adequately cover various aspects of competence required of basic school teachers in view of practical teaching work, developing professional skills after graduation, and taking responsibility of other education-related activities in Lithuanian society. Less attention is paid to the achievement of scholarly competence necessary for post-graduate or more general undergraduate studies. This is understandable in view of a non-university study programme, but developing the programme to this direction would be recommendable in view of the students’ career and study plans and expectations in the future.

3.3. Structure, contents and study methods

The proportion between contact hours and self-study (c. fifty-fifty) is adequate. The contact hours are very much biased towards seminar work, about 4/5 of the total number of hours. In view of the teacher training character of the programme, this is understandable; yet, resources allowing, an increase of the number of lectures on more theoretical subjects should be considered. This would support students who may be interested in continuing their studies within general B.A. programmes at the university level. The evaluators were told that approximately 50% of the graduates continue their studies at a university to get a BA there. 

The number of credits allotted to theoretically biased courses in English is very low. The courses dealing with the more theoretical topics within English linguistics and literature should be made more comprehensive. The contents and reading lists of these courses would need revision, taking, of course, into consideration the availability of scholarly books and journals and internet resources. 

The curriculum should critically be compared with the curricula aiming at English-German teacher training at other colleges and universities. Excessive overlapping should be avoided, although the basic structures of the curricula are, of course, similar. Individual features separating the Klaipeda College curriculum from other corresponding curricula should be emphasized. Such comparisons will have a profiling function. As a result more students from other regions might well be attracted.

3.4. Execution of studies and support for students
The student/teacher ratio of the study programme is very favourable, even taking into consideration that some staff members are working only part-time. This ratio would even allow a larger intake in the future. The teaching and assessment is well organized. The standard of the diploma works is, in general, satisfactory.

The study process could be improved in the following ways:

Too many courses are of limited value for future teachers of English and German only; for various reasons; e.g.

- The ‘Basics of Sociology’ course is too general for addressees of this group, and a component ‘sociology of language’ or ‘sociolinguistics’ is hardly recognizable in the course description.
 - The same caveat applies to the course ‘History of Culture’ as showing up in the SAR, where at least a certain section might well be tailored in such a way as to specifically suit the countries of the two languages.

- The course ‘Language Culture and Professional Language’ is well profiled. It should, however,  make use of and refer to  more recent literature in the field that is essential for Contrastive, Cross-cultural Rhetoric , such as e.g. Connor, Odlin, the bulk of recent Finnish literature in that field, etc  – in particular because Lithuanian is part of that course, too.

- ‘Methodology of Applied Research’ is an excellent and promising course title. However, as that course is offered to students of foreign languages, too, it is less appropriate that ‘applied research’ looks like being narrowed to ‘applied pedagogical’ research, whereas the rapidly growing multifaceted area of ‘Applied Research in Linguistics, i.e. ‘Applied Linguistics’ does not show up (cf. the many publications of the International Association of Applied Linguistics and of its many national affiliates).

- With further courses in ‘Hodegetics’, ‘History of Education and Pedagogical Thought’, ‘Special Pedagogy’, ‘Ethnic Culture’, ‘Aesthetic Education’, ‘Culture Conditions of Life’, ‘Modeling and Design’ a very large part is given to the triad (Philosophy) – Pedagogy – Psychology. The evaluators are aware of the specific historical conditions that have contributed to the weight given to that sector and do not criticize these courses in detail per se.  However, they are held to take a stance when the core of what constitutes the future profession of these students is at stake, i.e. the English and German languages, literatures, and cultures.

As to the German side of the programme, comparable arguments hold.

3.5. Variation in the number of students
As the  programme is new, there is no long-term experience yet as to the number of graduates. The number of drop-outs in the first years has been low. 

3.6. Teaching staff
There are seven lecturers and five assistants teaching int the study programme. An associate professor’s post would be welcome for the future development of the programme.

Also, creating a permanent post for a native English speaker in the staff would be most important, although financing the post and finding suitable candidates might pose problems.

According to the CVs of the staff, only one teacher has a Ph.D. degree. The level of the academic competence of the teachers should be paid attention to; doctoral candidates should be encouraged to complete their doctorates. Students would benefit from a more intensive and systematic way of relating practical aims to current general linguistic and applied linguistic theory. 

Research trips abroad and attendance to international conferences should be financed, within the limits of money available, etc. 

3.7. Advantages and disadvantages of the programm
The most obvious strength of the programme is its clear orientation towards teacher training. The general parts of the curriculum preparing for a teacher’s competence are adequate and well organized.

 However, as far as we can see, the curriculum gives an equal weight to the study of English and to the study of German, though with the majority of beginners their command of English is far better than their command of German. A certain amount of curricular revision is recommended as to that relationship.

The teaching staff gives the impression of being most dedicated. 

The most obvious weaknesses are related to problems of material resources: insufficient number of recent scholarly books and journals, computerized working places, etc. 

The evaluators appreciate the endeavours of the college –as reemphasized in its answer to the draft version of this report- to hire native speakers. However, though holders of such positions may (and should) well change, the positions as such must be guaranteed on a permanent basis. At least one permanent position for a native speaker  is a sine qua non for a teacher education programme in any foreign language at any Higher Education Institution..

The theoretical parts of the curriculum, linguistics and literature are not sufficiently extensive. Action is required on the lines indicated above under ‘Implementation of the study processes.

4. Material conditions

The evaluators consider these few examples to be sufficient to indicate, where action has to be taken in the overall design of the curriculum and its implementation.
The evaluators have been informed that changes are considered in the direction recommended; however, as they are not yet tangible, they have to await future evaluation.
Financial support to the students is limited by the current economic situation of the country and the College. The measures for support are common to both study programmes.
The Faculty of Pedagogy has 20 classrooms, an assembly hall, a canteen, a library, and an Independent Study Centre. Two IT labs, with 15 computers and a teacher‘s working place in each. There are three English labs, one of them computerized (15 working places). All foreign language labs are provided with video- and audio-equipment. The Faculty has 6 large classrooms: the assembly hall (96 seats), Classroms 10 (60 seats), 11 (45 seats), 28 (40 seats), 19 (40 seats), and 23 (36 seats).

The library is not sufficient. More books and academic periodicals in English, French, and German are needed. There should be enough copies of the basic books, which are used as course material. Students should be warned that EU-wide there are severe legal constraints on copying, since they often copy their course materials. The collection of journals is seriously inadequate and that is reflected in the students’ written papers. 

What seriously aggravates the situation is the fact that students are not sufficiently made aware of these deficiencies of the library condition. During our interview, they expressed their satisfaction with the library facilities. The foreign evaluators suggest the college to substantially improve the foreign language stocks of its library.
The information materials should be improved (website of the dept/transparent presentation/description of the programme on the Internet)

5. External relations

Within Lithuania Klaipeda College entertains relations with other Colleges that have similar programmes. For their graduates the College has negotiated agreements with Lithuanian universities to enter BA-programmes in the study field Philology. The evaluators were informed, however, that their graduates have to attend such BA-programmes for 2 ½ more years. Cooperative curricular efforts might achieve a certain shortening of that long additional period of studies.

External relations, in particular within the Erasmus/Socrates scheme exist. However, unfortunately, no formal agreements seem to have materialized with Institutions of Higher Education in an English-speaking country. The academic staff is recommended to make use of personal scholarly international contacts to achieve formal contracts with Institutions of Higher Education in English-speaking countries. In 2006 eight students went to Germany.

The evaluators advise the college to take all endeavours to secure EU-programme places for their students in the countries, whose languages are the subjects of their study programs.

6. Feedback

Feedback as reported to the External Evaluation group by both graduate students and employers is most positive. The graduates did not report of any problems in finding jobs in accordance to their education. Regular feedback has been established both with other universities and employers.

7. Internal assurance of study quality 
According to SAR (38) internal quality assurance is maintained at two levels, Department and College, but mainly it is a departmental concern. Each year students are questioned about the quality of courses, the results of the questionnaires are discussed at the Department meetings, and resultant changes in course descriptions are submitted to the faculty authorities for approval. At the second level, quality assurance is maintained by the Study Programme Attesting Committee, and changes in the study programmes are discussed by the Study Programme Committee first, then submitted for review and evaluation at the Academic Board. All of that seems very adequate, so we have no suggestions in this respect. 

Students feel that they have an influence on the teaching as a result of the questionnaires they fill in.
8. General assessment of the programmes within the study field 

8.1. Recommendations to the Higher Education Institution

· Due to the changes in the new job market a revision of the aims of the English Philology programme is needed in order to make clear the relevance of the program for developing students’ competences and the needs of the new labour market. 

· More qualified teachers of foreign languages should be permanently hired.
· The evaluators highly appreciate the successful endeavours of the College to come to international programme agreements , that encompass student exchange, too. However, we advise the college to take all endeavours possible to secure EU-programme places for their students in the countries, whose languages are the subjects of their study programs (English, French, German).
High priority

· Strengthening of staff development in the area of foreign language studies is a task that needs to be assigned high priority in Higher Education Policy.
· To improve the quality of the non-university foreign language studies.
· Library resources are not satisfactory as regards scholarly books and periodicals. Money should be allotted for purchasing a larger number of scholarly books and journals. This would be a prerequisite for improving the level of some programmes.
 The evaluators appreciate that the College is well aware of that deficit (cf. its answer to the evaluators’ draft of this report), however, even these  most recent figures as to the  acquisition of more literature in the fields under evaluation are, unfortunately, lagging far behind what is necessary at present and in the near future. The evaluators advise the college to contact  Higher Education Institutions’ Rectors and Librarians in other EU-membership states to ascertain the standard. 
· The system of part-time studies needs profound restructuring. According to the present situation, the part-time students get limited support from their academic community. 
· The lack of facilities for physically handicapped students should be amended.- Though the present state is absolutely unsatisfying in that respect, the college, following its intentions as mentioned in its answer to this report, is prepared to take action  - the results of which  will have to be assessed by a later evaluation.
Important for the accreditation type:
As its answer to the evaluators’ draft report Klaipeda College has submitted a detailed and excellent statement. The evaluators highly appreciate that the College-according to what is said in that ‘action plan’ seems to have taken immediate action to cope with many of the evaluators’ critical comments and recommendations.- However, the evaluators cannot but give their recommendations and accreditation type on the sole basis of the status quo, whose evidence had been submitted to them.

However ,the endeavours of the College open up quite a  positive perspective; the College is recognizing what has to be done in the future.

The evaluators would like to strongly recommend to follow the measures which the College intends to take.- In case they prove to be  successful, the present evaluators can well imagine that the College will have a good chance of raising the present type of accreditation on the occasion of a future evaluation.
8.2.
Proposal on accreditation

Klaipeda College :

· non-university study programme English-French language pedagogy (state code 65304H106) is given Conditional Accreditation.

· non-university study programme English-German language pedagogy (state code 65304H107) is given Conditional Accreditation.

Head of the group: ……………………......

prof. Wolfgang Kühlwein

Members:
…………………………..…

prof. Karin Aijmer









prof. Jose Luis Gonzalez Escribano







prof. Jacek Fisiak








prof. Matti Rissanen








prof. Danica Škara








doc. Jolita Butkienė
� NU – non-university studies; U –  undergraduate studies; M – Master studies; SP –  special professional studies; I – integrated studies; 


� F- full-time; PE- Part-time (evening); PX – Part-time (Extramural)


� NU – non-university studies; U –  undergraduate studies; M – Master studies; SP –  special professional studies; I – integrated studies; 


� F- full-time; PE- Part-time (evening); PX – Part-time (Extramural)





Vilnius

2008
PAGE  
2
Studijų kokybės vertinimo centras


