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1.
Introduction
We were asked to assess two undergraduate programmes that the Department of Health Education within the Faculty of Sport and Health runs, namely:

· The Bachelors Degree in Pedagogy of Health Education (extramural programme); and

· The Bachelors Degree in Pedagogy of Health Education (part-time/ evening studies).

This study programme is offered by members coming from 12 Faculties/ Institutes/Departments from Vilnius Pedagogical University. Whilst this programme has been offered for the past 10 years (since 1998) it is only over the past 4 years that the Faculty of Sport & Health has been bestowed the responsibility of co-ordinating this programme. The main intent behind this programme is that of providing future teachers with the appropriate cultural baggage so as to provide the school learners with exposure to healthy lifestyles.  This programme is a result of a concerted effort by the University through its various departments etc., over the past few years to acknowledge developments in the field of health, whilst respecting developments within the same university, in the wider field of education, the education system in Lithuania and other European countries. 

The self-assessment team argues that the mix of expertise that the Faculty avails itself from across the Faculties/ Institutes of VPU helps to enrich the possible education that prospective health educators can be provided with. The programme was first reviewed internally by the Self-Assessment team between February and September of 2007. Given that the PT evening programme has been discontinued it may have been more appropriate to carry out this external review after a more extensive internal review at the end of the first or second running of the course.
In addition to its examination of the self-assessment document we collected information, data and evidence on which to base our reactions and draw conclusions and put forward recommendations in the course of the field visit through meetings and other means, namely:

· Meeting with administrative staff at VPU and the Department of Health Education

· Meeting with staff responsible for preparing the Self-Evaluation Report

· Meeting with teaching staff

· Meeting with students.

· Meeting with graduates.

· Meeting with social partners, employers of past graduates who graduated from the programme

· Visiting and observing various support services (e.g. classrooms, library, computer services, laboratories, etc.)

· Examination and familiarization with students’ work and examination material.

The visit was carried out in a climate of cordiality and transparency. As in past visits, administrative and academic staff has gone out of their way to help us appreciate the programmes they are offering and openly and willingly discussed points raised during our visit. All groups reacted positively to the comments we raised. Information was made available when and as required.
2. Aims and goals of study programmes

2.1. Study programme Pedagogy of Health Education (PX)
According to the Self-Assessment Report the main aim behind the programme is “to enable students to comprehend the mission of the health educator in the global knowledge and information-driven society, to be prepared for the professional activity in the area of health education in both educational institutions and institutions of a different type; to be capable of analyzing and handling the situation in both child and adult health education nation-wide; to be ready to provide high quality professional help and support in specific situations; to be able to further the learners’ health care skills and own professional competences” (p.8).

The programme presents four main objectives. These objectives tend to provide a broad and embracive understanding of the type of teacher as educator that VPU would like to develop. The intent is to develop competences in various areas namely: intercultural, subject content and subject pedagogical skills, and general competences (e.g. reflection, research). According to the report this study programme was designed and developed after consulting with other Lithuanian universities. As they undergo developments it would be appropriate for the Department of Health Education to consider other potential critical friends from Scandinavian universities, other European universities or countries that have a high profile in this field.
The Self-Assessment Report (see pp. 8-11), and an analysis of the various documents provided show a clear and concerted effort to provide health educators with the content, pedagogical skills, personal and social attributes to develop learners in a holistic rather than specialised manner. It is for this reason that the four objectives aim to provide the potential graduate with an enriching programme that allows her/him to not only learn subject-content knowledge and pedagogical knowledge, professional knowledge, personal and social skills and a reflective disposition to learning. At the same time, the courses acknowledge the need to provide and expose course participants with the opportunity for them to develop as critical thinkers, as active participants in the educational process, in research work, and in continuing professional development so as to keep abreast of regional, national and international developments in the field.

As stated in the Self-Assessment report the intention is not only to provide a learning programme that prepares health educators for schools and classrooms. The programme is much broader and aims to prepare course participants with the skills that are more embracive and that can allow course graduates to pursue other opportunities in the non-formal sector.

Competences are presented under two broad headings: intercultural and general (pp.8-11). These competences are very broad and appear to overlap. They are expressed in a long bullet list. There is much overlap here. It is difficult to figure out let alone confirm how these competences are actually addressed and learnt. It is suggested that the programme designers reconsider the special competences, ensuring that they are grouped under core areas. This would make it easier for students, new lecturing staff and potential employers to map course content against programme aims and outcomes. One way of going about this is to group the competences around the core dimensions of pedagogy: teachers, learners, curriculum and context.

There is one major cause of concern that has arisen after reviewing the various documents and the discussions held with the various stakeholders. The programme currently offered is quite a comprehensive one which addresses an emerging need within the political and social context. However, we are not in agreement with the way the programme is presented, designed and implemented. It tends to be presented on a one-size-fits-all approach. Yet, it is a programme that tends to attract not teachers in the main. Furthermore, most of the graduates do not end up taking teaching jobs, even though they enjoy teaching practice in schools. However, the examples shared with us shows that schools are using these students to fulfil particular sessions that help to address these components but are then not in a position to offer full-time jobs since the specific area of specialisation does not exist.

It seems that the programme is able to prepare individuals who have a certain level of breadth but no depth. It develops an ‘educator’ of sorts who can run seminars, programmes, etc., on health related matters in different contexts, especially in health centres and clinics.

A number of observations are made so that the Department of Health Education can raise an internal discourse to potentially review the way this area is being tackled and potentially come up with major developments.

In our opinion the course programme tends to be made up of a number of credits that are brought together in order to make up the programme without any clear theoretical underpinnings. There are claims made that a constructivist, problem-based approach is adopted but this is not supported by the documents.

The issue of breadth and depth has to be reviewed. From one angle the issue of health education and health care needs to be discussed at the micro and macro level. Discussions with the education authorities have to be organised to actually define the area as a potential teaching post. If this cannot be achieved it may be appropriate for the Department of Health Education to think of providing a programme that actually addresses such a social demand if it truly exists. In this case, links with the labour market need to be strengthened.

The programme tends to offer quite a list of broad competences. The question that needs to be raised is whether such a course (any course for that matter) can actually help all the students develop them at undergraduate level. It may be better for the Department to review the competences and draw up a more manageable one based on the type of educator that the Department wishes to nurture. This can only be achieved once there is a clear picture of the type of graduate that is required. This discourse would allow participants to review the programme that would lead to a more focused programme that allows for greater collaboration and integration between the various institutes/Faculties involved in seeing it through.

The External Review Team sees the combination between education and health a tenuous one. We therefore encourage a more focused teacher education programme as a first cycle course which would lead to a second cycle Masters course which provides participants the opportunity to specialise in a number of areas. This would give participants the opportunity for greater depth which, in our opinion, a first cycle course should not offer. The students are too young to handle particular topics where the processing, and not just the subject content knowledge, is imperative.

Another important point to bear in mind at this stage and one that we have observed during our external assessments carried out since 2003 is that the majority of students pursuing further studies in Lithuanian universities tend to have done their initial bachelors degree within the same institution. Many of the lecturing staff are involved in a variety of other programmes. This may imply that students tend to be exposed to the same lecturing staff at both graduate and postgraduate studies. Whilst to an extent continuity is regarded as important this can also breed insularity. Students do need to be exposed to new challenges and new ideas. These can be sought through agreements between Lithuanian universities, Colleges and other institutions, together with input from foreign institutions.

2.2. Study programme Pedagogy of Health Education (PE) Evening
The goals and objectives of the part-time (evening) programme in Pedagogy of Health Education fully conforms to those of the Extramural course. The same number of credits are covered within less time – i.e. 4 years instead of 5. However, as illustrated on page 4 of this Report there is a heavy bias on self-learning. However, both the lecturing and the practical components are given more space. It is to be noted that the Department’s Administrative Team informed us that the evening programme was no longer goi9ng to be provided.

3. Analysis of programmes

3.1. Progarmme Pedagogy of Health Education (PX)
The Self-Assessment Team argues for the validity behind this study programme by first of all stating that “poor health conditions is often not stated among the adult population of the country [and] also among young people and children”. (p.6) No reference is made to actual data on issues such as obesity and health concerns in schools and society in general. However, reference is made to various Lithuanian and European Commission documents that highlight the need to take health education and health care seriously (see pages 6-7 of the Self-Assessment Report).
Why prepare health educators? The need for health educators has arisen, according to the Self-Assessment Team, out of the developments within, on the one hand, the education programme for school children approved by the Ministry of Education and Science (see The General Regulations for Schools, 1999; National Strategy in Education for the Years 2003-2012) which sees the emphasis on the promotion of health education and the need to nurture health care services for children and across all levels of society. It is argued that for the successful implementation of the various health care initiatives being introduced across the country there is the need to have “adequately trained professionals of health care pedagogy” (p.7). The course programme also helps to increase prospective teachers’ profile in relation to health care promotion not only in the formal setting of schools but also in informal ones.

According to the report graduates from this programme have very good job prospects and they have great opportunities to further their studies either at VPU or in other institutions across Lithuania. 
Over the years the programme has adopted a broader general and specialist education and is able to develop competences of health and health care education, which are relevant to the practice in the field. According to the Self-Assessment Team these developments are “providing [for] wider employment opportunities for graduates” (Self-Assessment Report, p. 16). According to the Self-Assessment the reviews led to improvements in the quality of studies. The major revisions or developments that accrued as a result of this review were:

· revisions to the competencies required of an undergraduate

· an increase in the flexibility and variety of courses that addressed the needs of students and the market

· improved research work that brought together the research skills of course participants with good reference to foreign literature

· increased the level of mobility of students

· greater possibility of furthering their studies at postgraduate level.

The first internal assessment was carried out in 2001 and the first self-assessment was carried out in 2007 whilst the Department carries out annual internal assessments.
3.1.1. Structure, contents and study methods

The course, as can be seen through the study programme over both the evening and extra-mural programmes, are quite varied and students are exposed to a large spectrum of studies. Whilst there is a bias on health and health care issues it is also evident that students are exposed to the fundamentals of education (i.e. philosophy, sociology and psychology) and other aspects deemed as necessary for the prospective teacher. The programme is organised as follows: general education (37 credits); Study Basics (43 credits); Special Professional (72 credits), and Optional  (8 credits).
The five-year extramural programme is organised round lectures (average 12%), practical sessions (av. 6.6%), and self-study (81%). The slant towards more individualised learning is evident in the extramural programme corresponds to the letter to the evening four-year programme. However, as can be seen from the following table the extramural programme expects the learner to be engaged in self-study most of the time (81%). This is followed by only 12% of lectures and only 6% dedicated to practical sessions. As can be seen from the table, the part-time evening course provides more than twice as much time devoted to practical work and nearly twice as much time devoted to lectures. The programme is meant to have the same aims and goals. However, given that the Evening 4-year programme has a greater focus on lectures (20.6% as against 12% in the Extramural programme) and more than double the time spent on Practical Sessions one would surely conclude that the experiences gained in the two programmes are far from identical. In this case we would argue that internal evaluations should be able to assess what sort of impact this is having on the course participants. Another question that needs to be raised is why introduce two ‘different’ programmes? Does the fact that the programme aims to attract students from outside Vilnius justifiable? Furthermore, why is one programme shorter or longer than the other? What justifies this? 
	Course
	Extramural
	%
	Evening
	%

	Lectures
	770 hrs
	12
	1320 hrs
	20.6

	Practical sessions
	 420 hrs
	 6.6
	920 hrs
	 14.4 

	Self-study
	5210 hrs
	81.4
	4160 hrs
	  65


There is no information about how theory and practice are blended in the course programme. It is to be noted that only 8 credits out of 160 are dedicated to teaching practice, making up 7.5% of the whole programme. There is no mention how this takes place and how it is assessed. Neither do we get any information about how the school management team or teachers relate to and with the students engaged in their school.  Is there any form of liaison with the schools? Do they engage in assessing particular skills? How are the competences assessed and by whom? The course description is quite comprehensive and as a result, one assumes that more work can and needs to be done through lectures/ tutorials and within schools that is practically possible. One questions and needs to see how teachers develop the varied skills and competences through the limited exposure in school and other contexts. 

One cannot expect students to relate to the subject matter and its teaching without bearing in mind the audience. Are they dealing with teenagers, with adults, other professionals as has been stated? Can we expect the prospective graduates to learn to modify their approach on their own without adequate preparation? Furthermore, we need to acknowledge that teaching is a formative career, it is a journey that takes time for one to be nurtured into the profession. This is not reflected by the amount of limited time currently allocated. It is to be noted that the students spoke of the need to have the teaching practicum opportunities at an earlier stage. Furthermore, the Self-Assessment Team noted that they do want to improve the teaching practice component and work has started on this component of the course. However, the concern still remains: how are the course lecturers/tutors handling the type of preparation needed to prepare one to hold sessions in a clinic or for one preparing a school-based activity. These two scenarios require different pedagogies of learning. Students cannot be treated in similar ways.
The administrative and academic staff may wish to see what can be done so that the practical dimensions of the course are linked in a more dynamic manner with school life and other contexts. The practical component can also lead to work being carried out in schools and other institutions as this will allow the course participants to engage with the context and culture in which they will eventually work in. The link between theory and practice would be guaranteed through a concerted effort to link these dimensions rather than leave the practicum to so late a stage in the programme.

It is here recommended that a structured teaching practice component that lasts throughout the duration of the whole course is introduced. The links with schools and other non-formal institutions (e.g. Sport Centres, Health Clubs, NGOs) already exist but they can be strengthened. The potential employers, in particular, note the need for teaching practice to be spread more evenly rather than take place in the latter part of the course. At that stage it will be late for the student to appreciate the challenges behind teaching and may give up and thus having lost five years of study. Secondly, it does not give time for the lecturers to assess the real potential of their students. If we believe that teaching is formative in nature and that one is induced gradually into the profession than this issue needs to be seriously reviewed by the Faculty.

This point is reinforced by the comments raised by the students themselves who do not feel so confident in organising health care activities, or in establishing contact and co-operate with other specialists or institutions. Such feedback may also reflect the nature of the course which has quite a strong bias on independent learning. This limits the interaction so much needed within this profession. This is something that needs to be addressed by the course organisers.
3.1.2. Implementation of Study Process: Teaching, Learning and Assessment

The Self-Assessment Report emphasises the importance given to individualised learning that is meaningful to the student as practitioner and researcher. Given that this degree is pursued on a part-time and extramural basis the learner is very much on her/his own. In fact, the assessment tends to pride itself of this. 81.5% of the time is in fact devoted to independent study. Only 12% is devoted to lecture contact time and 7% devoted to practical work. However, care is taken to maintain contact both through lectures and more so through the individualised meetings/ consultations that can take place between tutors and the students. The Department organises compulsory meetings for students and they are all encouraged to seek the support and help of tutors. This can be sought via emails, phone calls or else by setting up meetings. Opportunities are provided throughout the duration of the course for participants to articulate their ideas, to test their ideas in practice, to be challenged and challenge the work being done by others in different work set ups. 
However, there are no specific sessions on the area of self-study, or else through tutorial sessions or online support, or other forms of support. This applies to both courses given that no courses or module addresses this issue and students, who are not used to working on their own, find themselves having hundreds of hours on their own. 

Students can choose to work on a graduation paper instead of sitting for a final examination. There seems to be a focus on structured support as students work on their study and the opportunity to develop and enhance the paper before final submission. The institution creates opportunities so that the course participants can share their Graduation Paper with others, can present research papers during national conferences so that they can develop communication and presentation skills and in particular enhance their research skills. The actual time devoted for such opportunities needs to be further enhanced given that this only takes place during the last semester. One also needs to see whether ALL students should be encouraged to carry out such research work rather than sit for a Final Examination. This point is being raised given that this study is mainly carried out at the individual level and such opportunities are limited throughout the course duration.
To assess the subject study results, following the University Regulations, the accumulative assessment system is applied to assess students’ achievement. The two main forms of assessment are: examinations and cumulative. Every subject clearly outlines what study objectives are to be achieved. Where study programmes are of 3 or more study credits students are given the possibility of accumulating up to 50% of the final grade through work carried out independently or part of the class work. 10% of the assessment is assigned to assessment, preparation for lectures and participation. The Self-Assessment Team praises this system and highlights how student feedback feeds back into improvement to study programmes. At the same time the report does note that only 61% of the students pointed out that their knowledge and skills were assessed objectively (see p. 20).
Given the focus on independent study/ work and an emphasis on the practical dimension and implications behind the study programme we suggest that in the assessment area of subjects with a high practical element students are encouraged to collate a portfolio of evidence of their activities which can be used as an assessment tool. Naturally this implies that lecturers and tutors design work that is clearly outlined and shows what needs to be carried out during the practical work. This form of assessment would also imply that tutors and students need to allocate time to review progress and development of the portfolio. However, this, in our opinion, helps to create more meaning to a programme that leaves the students most of the time working on their own. More so, such an assessment procedure and the end product itself can serve as an aid to students when searching for employment, as they would have accumulated rich evidence of their practical skills and abilities to show during interviews.
We also noted the stress in the self-assessment document on gaining competences. However, we saw little evidence of links between teaching and assessment and these intended learning outcomes. Claims are made but examples are not forthcoming. If the gaining of competences is so high a priority then assessment schemes, including those used on school practice, should address these issues directly and students be encouraged themselves to keep evidence of their achievements which can be included in any portfolios of work offered for final assessment.

A particular note has to be made about the thesis work that was reviewed by the external review team. A look at the thesis work submitted goes some way to show that:

· The methodology skills that are being displayed are poor. The main focus is on developing and conducting a rudimentary survey of sorts.

· The rigour and depth required is weak.

· The students fail to establish triangulation that would involve either different research methods being applied or else the use of different actors in the study.

· The literature review tends to be very limited with references being at times few and hardly any sources from Western literature referred too.

· There is no critical analysis and discussion of the findings and link to the literature reviewed.

· Conclusions and recommendations need to be based on the discussion and analysis made.

In short it has to be stated that the thesis being presented are definitely not up to standard. Work needs to be put into it and this has to be started at undergraduate level as this will lay the foundation for students who decide to pursue further studies at postgraduate level. It may be appropriate for the Faculty to review what is being covered in the methodology courses on offer, why they are being offered and how they are being put into practice. This will give the staff members time to review the aims and potentially set new expectations. This should lead to a strategic approach that would help the Department of Health Education and potentially other departments plan the way forward. They can do so by:

· Developing a clear and focused rationale as to the role that research has to play; what they want students to achieve or develop as a result of the research studies they go through as part of their course work; and the depth and coverage of studies expected;

· Addressing the research skills they want their students to develop at both graduate level;

· Considering the need for students to develop both qualitative and quantitative research methodology skills;

· Opportunities to carry out research that involve interviews and case studies, for example, should be encouraged;

· Introducing research methodology courses in the initial years of the graduate courses;

· Linking the skills developed with work that can be realistically covered within the set time of studies;

· Exposing students to using these methods in various settings through their course of studies.
It may be appropriate for the Faculty/Department to review what is being covered in the methodology courses on offer, why they are being offered and how they are being put into practice. It is to be noted that whilst the Evening programme offers 3 credits on Health Research Methods of and their Analysis the Extramural programme does not seem to offer any methodology courses. 
The academic staff need to allocate time to review the aims and potentially set new expectations behind the research component and its validity within the overall aims of the course and hence the competences that students ought to develop. This should lead to a strategic approach that would help the Faculty plan the way forward.

The report and the discussions note that the supervision of the thesis seems to be quite vigorous. When the final draft is submitted there is a formal reviewer who reviews the work before a viva is conducted. There are no set criteria that the reviewers work with. They do not consult each other and do not share reports. A final mark is reached as an average is drawn from the submissions. From our observations and discussions, however, we cannot truly justify this procedure. We do recommend that the Faculty reviews this practice and does so by reflecting on the following points:

· Having less people reviewing the work but that come together and reach a consensus on the mark to be given; 
· There is no need for an oral presentation, and

· Establishing a list of criteria that are to be followed by all reviewers.
The academic team may wish to reflect on whether all students should be encouraged to present a Final Paper rather than focusing on a final examination. A lot will depend whether they see the final paper as an opportunity for course participants to gain the introductory research skills that will prepare for future more in-depth research work.
3.1.3. Variations in the number of Students


The data in this section shows that the number of students has dramatically decreased after the first intake in 2002 (see Table 13, p.22). The Self-Assessment group state that the main reason behind this is the steady increase in course fees which may be making it prohibitive for a number of students. 

The course, as yet, seems to attract a predominantly female intake. It will be interesting to note what the Department is doing to monitor their performance and impact during and after graduation. In a context of gender equity one needs to study the curricular programmes currently on offer at secondary level as current attitudes, course design, programme outlines and the type of career guidance being offered, may actually determine why male students are not opting for such courses. Links between the Department and the education authorities are here recommended as this will effect future student intake and effect (and discriminate against) males engaging in employment in areas dealing with health related disciplines/ areas. The type of advertising behind the course programme may also be effecting and determining the type of students that join such a programme.
3.1.4.
Execution of Studies and Support for Students

Students are provided with a wide variety of support structures and mechanisms that cater for their academic, extra-curricular needs and interests, and also personal support. Students are provided with tutors and supervisor of studies to help them as they go through the course.  Tutors are assigned on a yearly basis. One may need to see and possibly try out a system of mentoring during which students are provided with a mentor maybe for at least two years. Students’ work is reviewed on a yearly basis at departmental level and at Faculty level. One needs to see how this impacts on student performance during the course.
Data gathered from students pursuing the course (refer to Annex 6) throws some interesting light on the programme especially how it is perceived by them. 

Whilst the majority of students (93%) stated that they understood the aims of the course, concern is raised on a number of issues. The Self-Assessment Report notes that only 52% defined the course as useful and one that meets the demands of society. This is reinforced by another response where only 37% thought that the course offered employment opportunities in different areas of health care. Furthermore, only 35% believed that the strength behind the course was its specificity that the course was treated at the “interface of biomedicine and social services” (p. 23).

Such responses need to be explored in greater depth by the administrative and academic staff. Whilst the Self-Assessment Report talks of ‘relevance’ and ‘applicability to the real world’ this is not reinforced by such responses given by the students. The Report does not present any tracer study reports [maybe too early] nor feedback from employers 
Their main concerns related to the personal abilities/skills developed and the research skills gained through the course. On the one hand, concern was raised by some (25%) as to how far they could relate theory to practice; how capable they were in organising cultural and arts events (25%); and how much they could lead (37%). Surprisingly, a significant 37% also found it difficult to learn from practical experience. This issue will need to be reviewed. In relation to the research skills gained 75% expressed concern about the statistical know how that they had developed.
Such responses are indicative of the type of expectations students have and the expectations also laid out in the programme itself. Students want more of a hands-on approach to the programme implementation. Given the practical nature of the course too much independent learning without modelling and practical but supervised work it is not easy for participants to develop the skills expected. This helps to reinforce the argument that theory and practice can become one if the studies allow for this to happen. More engagement of a practical nature is called for. Tutorials may also prove to be beneficial especially in relation to learning particular skills. In relation to research skills more time may need to be allocated for helping students develop their skills in relation to what is then expected of them in the research work they have to carry out. The question that the Department has to address is whether there is a match or mismatch between expectations and reality.
3.1.5. Academic Staff

Having studied the curriculum vitae of the academic staff and the data presented in the Self-Assessment Report (see. pp. 24-25) the programme avails itself of 2 full professors, 15 associate professors, 7 lecturers and 4 Assistant Lecturers. They are all at various stages of their career. What is evident is that the teaching staff is involved in publishing work both nationally and internationally. We found the staff extremely enthusiastic with their work, highly dedicated, professional in their outlook and willing to improve.
As can be seen through a review of the curriculum vitae provided for each of the lecturing staff what particularly stands out is that each individual member pursues her career in very much their own singular way. Whilst it is evidently clear that most of the staff has published in a number of national and international journals it has to be acknowledged that most of these are Lithuanian publications. There is a move to participate in various conferences abroad and involve themselves in foreign projects. At the same time it has to be noted that the professional development component has been sporadic. This seems to reflect the personal targets of each individual. It is essential for the Faculty to identify a clear Continuing Professional Development (CPD) programme that brings, at least on specific areas, all the staff together. This is essential not only for creating a sense of community so essential in any organisation, but also for the type of programme and more so the type of learning outcomes set. 

Lecturers are employed through a system of open competition and a sensible and common procedure of appointing staff. There is a systematic assessment (every 3–5 years) of lecturers’ pedagogical and scientific activity. In addition to our statement above, we also stress that it is important that beginning lecturers are supported in their first year of work (e.g. through a support system using a mentor-colleague, reflection with other new lecturers).
Given the constantly evolving nature of the teacher’s work and especially within the context of Lithuania, which has been clearly described in the introduction to the self-assessment report, it is to be noted that there is no mention in the self assessment report about supporting systems for the professional development of the staff. During our meetings with the lecturers this was confirmed. Staff development is as it seems an individual responsibility and is not often related to the new aims mentioned. 

We argue that ongoing professional development of the lecturers and a clear policy on this is an important feature of a modern learning organisation that works with learners and has learning and research as its core business. Staff should have personal and professional development plans, should professionalise with regard to the relatively new items mentioned above, should have regular individual talks on their performance, based upon feedback from students and their own systematic reflections. We strongly suggest that the Department embarks on this engagement.

This requires action from the Department’s Administration to engage in a programme for the professionalization and development of all staff members with funding set aside for this purpose from central funds. Yearly reports should be built into this process to see what occurs and preference should be given to areas of development that feed back into and improve the teaching performance and the modernisation of programmes.

3.1.6. Strengths and Weaknesses of the Programme

The Self-Assessment Team identify three main strengths: 

· Close long-term contact between the Department and schools.
· Employability of students that graduate from their Department.

· The knowledge and skills acquired by the graduates leading to employability in various areas involving health education and health care.
It has to be noted that the course is still in its initial stage. Only two cohorts have gone through the full programme. It will be indicative to study its development over the next few years. However, given other factors one may need to consider restructuring the course to make it more attractive to potential students.
However, given other factors one may need to consider restructuring the course to make it more attractive to potential students.
The Self-Assessment Team identifies two major ‘weaknesses’:
· The limited expertise available within the Department of Health Education (and the Faculty/ University) to provide on line materials that helps towards enhancing the distance learning programme.
· Provision of more diverse optional study subjects and modules.
We have found no concrete plans to work on the disadvantages of the programme. This means that some weaknesses are seen, but they might not be dealt with in the near future. We do note a lot of good intentions. However, that is not enough to bring about the desired developments. 

Too often we see in the self-assessment report that there is no clear mention of the policies that are put into place and the measures that are taken by both the administrative staff and the lecturers to address the issues raised. By mentioning it in the self-assessment report the department takes this seriously, so we recommend that the Department and the servicing Faculties/ Institutes/ departments responsible for the programme puts in every effort to work on developing the policies and structures necessary to tackle such issues.

3.2. Study Programme – Pedagogy of Health Education (PE) Evening
3.2.1. Structure, Content and Study Methods

The Self-Assessment Report talks of a number of areas that were brought together. This is described as “a facilitating factor for the student knowledge and skill acquisition and stability” (Self Assessment Report, page 26). This, however, needs to be clarified and addressed. The Teaching practice component takes place only in the last academic year. This is a point that the Department states it is addressing.
3.2.2. Implementation of Study Process – Teaching, Learning and Assessment

The Self-Assessment Report states that “an important objective of extramural studies is to assist students in formation of self-study skills” (p. 20). However, there is no mention as to how this is carried out, whether through specific sessions on the area of self-study, or else through tutorial sessions or online support, or other forms of support. This applies to the full-time course given that no courses or module addresses this issue and students, who are not used to working on their own, find themselves having hundreds of hours on their own. 

The same assessment procedures are adopted for the Evening course. Given the nature of the course one questions the validity of this approach given that there is no mention of direct contact between lecturers/tutors and the students.

3.2.3. Execution of Studies and Support for Students

Students are provided with a wide variety of support structures and mechanisms that cater for their academic, extra-curricular needs and interests, and also personal support. Students are provided with tutors and supervisor of studies to help them as they go through the course.  Tutors are assigned on a yearly basis. One may need to see and possibly try out a system of mentoring during which students are provided with a mentor maybe for at least two years. Students’ work is reviewed on a yearly basis at departmental level and at Faculty level. One needs to see how this impacts on student performance during the course.
3.2.3. Variations in the Number of Students

Same entry requirements apply to the extramural students. 

3.2.4. Academic Staff

The same academic staff is used for running the part-time evening programme. 

3.2.5. Strengths and Weaknesses of the Programme

The same strengths and weakness identified for the part-time evening programme were identified. 
What the Self Assessment Team does not present is possible reasons or ways of addressing these identified weaknesses. These reflections are necessary especially if improvements are being sought.
The external assessment team would like to share the following points which we consider to be positive aspects behind our experience both after reading the self-assessment document and more importantly the various and varied encounters we had during our visit at Vilnius Pedagogical University.

1. The administrative and academic team have nurtured a warm and supportive climate that has made everyone ready for the challenges that change brings with it.

2. There is total commitment and enthusiasm of staff towards the programme.

3. There is a definite team approach to development and change and this is evidenced through the involvement of all stakeholders.

4. There are attempts to integrate courses especially between content and methodology courses.

5. The level of student enthusiasm and excitement is high.

6. The staff reacts well to student suggestions.

7. The staff and students have very good relationships. Lecturing staff are always accessible and available for students..

8. Rapport with stakeholders is strong.

9. Resources have and are being improved for the benefit of staff and students. The resources both in the library and other rooms have been improved.

At the same time there are a number of points that we would like the Department to consider for reflection and development:

1. Staff should consider implementing a policy and procedures for portfolio preparation for all students. At present this is not done consistently and students may be disadvantaged when they apply for professional appointments.

2. Students feel the need for more international guest lecturers.

3. The dissertation/ paper reviewed are definitely not of an undergraduate level. This is linked to the expectations set and the research methodology credits covered. The Research Methods component needs to be reviewed. The students need to be exposed to the various research methods at the undergraduate level and intensified (explored more deeply) further on at the postgraduate level. A more qualitative stance should also be given. Furthermore, at this level it is expected that students are exposed, encouraged and expected to carry out statistical analysis through the use of programmes such as Excel and SPSS software.

4. The literature reviews also tend to be limited mainly to literature found within the Lithuanian context. More work needs to be done to expose and encourage the use of foreign-based literature.

5. In relation to point 4 the lecturing staff may introduce discussions and reviews of articles they themselves choose from foreign periodicals. Students will be expected to read and discuss in English (and/or another foreign language) the set articles. This will slowly boost the level of confidence in using English as a medium of communication at not only the reading level but also encourage oral and aural skills. This has to be introduced. As the saying goes, practice makes perfect. And, as we have seen through our various discussions, the level of English is improving, especially noted in some districts, but what is lacking is the practical component. This will slowly impact the use of international literature in their thesis.
6. A move to emphasise the growth of the teacher as a reflective practitioner at the undergraduate level needs to be nurtured as this will be further enhanced and reflected in the postgraduate courses.

7. Given that the students spend a lot of time on self study then it has to be guaranteed that they know and have learnt how to management their time (i.e. time management) and have developed study skills.

8. Students also need to have undertaken courses in evaluation and assessment. This will help them in their own analysis of their work and that of their colleagues.

9. More investment to a Continuing Professional Development (CPD) programme that brings the lecturing staff on various Institute-wide issues needs to be developed.

4. Resources

Various rooms are utilised by the Department, including a number of rooms with multimedia equipment, overhead projectors, video and audio equipment. Practical sessions are held in a variety of rooms, including outdoor facilities. Various sports halls are available. The auditoriums and rooms have been renovated and technically equipped. There are also two main laboratories – the Laboratory of Sports Physiology and Biochemistry and the one for Physiology and Biomechanics.
There has been a significant improvement in the provision of the study programme with information technologies and computers. Moreover, computers of Learning Recourse Centre under the university library, Modern Didactics Centre and in the corridors of the university are available to the students of this programme. Thus, there is a free access to computers for every student and teacher with internet facilities.

The working conditions in the library have undergone essential changes. The VPU has joined the Consortium of Lithuanian Academic Libraries and all the computers of the VPU network have free access to the following foreign electronic databases: Cambridge Journals Online; Emerald Fulltext; ScienceDirect; EBSCO Publishing; Oxford Reference Online; Sage Journals Online; ERIC; Health Source: Consumer Edition Health Source: Nursing/Academic Edition: The Premium Collection; ProQuest; ProQuest Digital Dissertations and other scientific information search engines. The students and the teachers are instructed how to use the databases. 

Students pursuing the evening or extramural programme are not provided with any financial support. The majority of students combine studies with work.
5. External Relations

The Department of Health Education has established strong relationships with various institutions including the Republican Health Teaching Centre, the Public Health Centre of the city of Vilnius, other departments/ Institutes within the Vilnius Pedagogical University, and various other universities. The Department has established social partnerships with universities in Estonia and Latvia.
The lecturing staff has been actively involved over the past years at developing the general core curriculum and standards for the attainment targets of the Lithuanian comprehensive school system. They have also been involved in preparing teaching aids for school students and teachers. Lecturing staff participate in conferences both in Lithuania and internationally. 

It would be appropriate to talk of what the Department is doing in order to establish strong links with schools and how the Department supports or initiates programmes within schools. The Self-Assessment report itself is not very clear in this regard.
The Department/ Faculty may consider establishing bilateral agreements with a number of universities so that specific targets can be set and met. These can form part of the CPD programme that can be developed. This calls for a more strategic approach to development and the development of operational plans and targets that would involve the professionalization of lecturers.
6. Feedback

The Self-Assessment Group presents extremely positive and encouraging feedback from students that reviewed the courses at different stages. The feedback shows that students responded positively to programme content, method and implementation. However, what is lacking is any form of feedback from current employers or potential ones.  The Self-Assessment Report notes the need to “keep close contact” (see page 35). One questions why this has not been done once there are students already out in the schools. Furthermore, we suggest to structure and expand the system with possibilities for feedback from schools that are involved in teaching practice and potentially other practical components of the course. This can be done easily since there are already many good contacts. However, it is to be noted that from the employers we met none are actually schools. Unfortunately, the only school representatives present were ones that provide a place for their practicum but then are not in a position to employ them because there are no such posts envisaged and the same work is currently being covered by other specialists.
7. Internal Quality Assurance

According to the report the programme itself is a result of the developments taking place at VPU and the changes introduced reflect this discourse. There is however no mention within the Self-Assessment Report as to how often the quality of the study programme would be assessed. There is mention that the responsibility of this quality assurance exercise is the responsibility of the Study Commission set up by the Sport and Health Faculty Board which discusses programmes on a regular basis (see page 35 of Self-Assessment Report). There is mention that evaluations will be carried out on the basis of the students’ feedback through questionnaire surveys. Professional development sessions and study visits to other universities help staff members to enrich their knowledge and experiences leading to improvements in their programmes.
It is important to point out that the Department as part of the Faculty is slowly but surely institutionalising a Quality Assurance (QA) policy. This is essential as this will help members to come together to address critical issues related with the thorough evaluation of their programme. A QA exercise helps the individual to identify what he/she can do about the issues raised or identified. It helps the group to identify what they can do together to address the issues raised and also identify the role of significant others in the whole process of engagement. This implies that we are all in this together.
The teaching staff constantly revise the study programme, based upon the emerging needs and national developments. The Study Commission oversees the amendments in the programme. There are regular meetings within the departments and student feedback is sought.

We read from the Self-Assessment Report that a system of internal quality assurance is operating in a functional way and that it appears to be a good means to assure the quality of studies. It uses information and data coming from students and important stakeholders. Though this probably produces a vast volume of quantitative and qualitative data, it is not very clear how this data is used and how controlled so that it leads to concrete points of improvement. Another issue linked to this is also the control on the effect of revisions, changes and renewals, connected backwards to the data that started the process.

Moreover, the cycle of Plan-Do-Check-Act should be implemented. This should be the cycle used for every theme in the self-assessment report. There are good possibilities to extend the already working system of quality assurance.

The above was quite well confirmed in our meetings with the lecturers, the students, the graduates and the employers. But again, we come to the conclusion that the system needs improvement to make sure that the outcomes are clear, are of a good qualitative nature and that they are the real issues to deal with. The outcomes need to be presented in improvement actions, responsibilities and moments in time when they will be realised – i.e. clearly set out and defined Action Plans. The whole system also lacks communication at every level about what is being done and across all stakeholders. This is needed to make it a cooperative and learning system.
8. General Assessment of the Programme within the Study Field

Given this report the following recommendations are being drawn and presented for consideration and action by the Department of Health Education, VPU.

8.1. Recommendations to the higher education institution
As a general introductory comment in our opinion the Administrative staff of the Department together with the lecturing staff involved in the undergraduate programme together with other critical personnel the whole programme needs to be internally evaluated. It is our opinion that there is need to start off by reviewing the rationale, the aims, objectives and expected outcomes behind the current two programmes being offered. It is imperative at this stage that external critical friends (two should do) would be engaged so that the European dimension and input (especially in relation to standards) is sought and maintained right from the start. We also recommend that members from the Medical and Health Faculties are involved as the changes may warrant a joint programme being designed and developed. It may transpire that the course may be offered by another Faculty and that the Department of Health Education could offer courses of specialisation at Masters level.
1. The programme design, content and management need to be reviewed given the comprehensive nature of the programme presented. This would help the Faculty’s staff to clearly articulate the type of student – with the appropriate aptitudes, skills and knowledge – they would like to see graduate from their programme.  This initial exercise will determine whether the Department is in a position to offer a programme that is directly relevant to teaching and the focus on ‘the teacher’ or else whether the Department or some other department should offer a modified programme.
2. Students need to be provided with opportunities to develop the skills of independent and analytical thinking by going through experiences individually and collectively.
3. Students do need to get more exposure to improve their competences in the English language as this is affecting the type of literature that students are accessing. They need to be able to read and critically analyse and debate in English.

4. Develop a Continuing Professional Development (CPD) programme that support whole-Department development. 

5. Develop a research component that sees to the introduction of a Research Course that adequately prepares students for carrying out research work at graduate level. This implies writing course designs that covers work in both quantitative and qualitative research methods. If this is done this will help to improve the research work expected then at masters level. 
6. The Department, and we would say the Faculty, needs to review the role of the thesis at both undergraduate and graduate level. There is also the need to establish clear assessment criteria (see overall report).
7. Introduce the area of Reflective Practice as a course component at undergraduate level as this will help the students when they come to carry out further studies at graduate and postgraduate level. This could easily be linked with the role of the Portfolio as part of the formation of students as they go through the course. This will provide the students as graduates a cutting edge when they apply for employment.

8. An internal system of evaluation needs to be embedded within and across the whole programme and opportunities to discuss within the various structures of the Institute to effect the necessary changes.
9. Formalise the role of the community, especially employers, within the evaluation of the courses on offer.

Overall we have seen that the lecturers have shown a considerable level of interest, very good motivation, a lot of enthusiasm and a huge dedication towards the programme and their students. Therefore, we have great confidence in the possibilities to improve the programme. We hope that the administrative staff will support this and that they will put the right policies into place to overcome the insufficiencies.

Furthermore, we will end this report with our main conclusions on the strengths and weaknesses. In the evaluation report these are found in more detail and they are followed by suggestions for improvement.

We found the following strengths:

· The lecturers show great involvement and dedication. 

· Students and graduates support the work being done by the Department.

· Students and tutors co-operation is well developed.

· There are good connections with schools and other organisations.

· Resources are improving.

· There is clear evidence of staff getting feedback on their lectures.
We found the following issues that need to be addressed:

· The course needs to be radically reviewed and presented differently. The Department of Health Education needs to go back to the aims and objectives behind the programme to clearly define whether they want to develop a teacher or else another educator who can support schools or other institutions. This is essential if the Department wants to eventually present another programme that would address school or community needs. As currently presented the programme does not, in our opinion, provide a programme that should be presented at undergraduate level.  We recommend that specialisation is offered at masters level with the possibility of students that can follow different specialisation at second cycle level. At undergraduate level the Department has to decide (after a thorough internal review) whether it should offer a teaching degree or else another degree that prepares personnel that can fulfil another role in the community.
· There is too much focus on description in the Self-Assessment Report. There is a lack of real self-evaluation. We recommend that for the future the Self-Assessment Report is less descriptive and that it shows more proof of the statements that are given – i.e. the learning that has come out from the review of the various dimensions of the review process. Therefore there is need for more reflection. We also recommend that each section ends with a section devoted to strengths and weaknesses. More importantly, the section that explores weaknesses/ disadvantages needs to clearly articulate what is going to be done about it; who is going to be responsible for it, see it through and report back; and by when it would be realised. This would enable future Self-Assessment Teams to put more focus on the actions that have taken place and potentially need to occur.

· Careful consideration needs to be given to the numbers of students entering the programmes and potentially bringing courses together. The need for greater integration is felt given the large number of departments etc that are involved. There is a feel that the course centres round independently brought together credits and we recommend that this can and needs to be overcome for a clearer understanding and cohesion of the programme.
· The content of the course needs to be regularly reviewed as to its efficacy and fitness for purpose in the twenty first century.

· It is evident that quality assurance, professional development, resourcing and programme development are left in the hands of the departments, sometimes individual lecturers. This is an unsound practice in active learning organisations and it would be better to have a clear direction from the institutional centre as to these required areas of institutional development. Skills need to be enhanced in the area of the formulation of institutional long term policies and more importantly their implementation within the programme using yearly action plans to ensure that change occurs.

· In this respect these two courses can potentially be brought together given the heavy emphasis on individualised learning. 

· Review the aims and competences around core areas.

· There needs to be a better balance between theory and practice. Within the course it is essential to see that the areas of specialisation address this link in practical terms.

· Introduce the area of the Reflective Practitioner at undergraduate level as this will help the students when they come to apply what they are learning to the real world and also essential when they come to carry out further studies at postgraduate level. This could also be linked with the role of the Portfolio as part of the professional development of prospective teachers.

· The Continuing Professional Development of lecturing staff needs to be seriously addressed. There is a definite need for staff to make use of literature from Western Europe and more international literature in their course work. We do appreciate that this lack may be due to a language problem. However, utmost care must be taken to see that future generations, especially the younger members of staff, are provided with opportunities to go for study visits abroad and start making use of articles/ books etc in English.

Lecturing staff need to be supported to engage in professional bodies and participate in annual conferences. For example, three European bodies that can have a lasting impact is engagement in associations such as the Association of Teacher Educators in Europe (ATEE) and the European Education Research Association (EERA), and the British Educational Research Association (BERA).

8.2. Proposal on accreditation

Study programme of Vilnius Pedagogigal University:

a) University undergraduate study programme Pedagogy of Health Education (state code – 61207S120) is given Restricted Accreditation;
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