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A. Introduction

The European Standards and Guidelines (ESG) folitQéassurance in the European Higher
Education Area sets out the following standard:

Institutions should ensure that they collect, analye and use relevant
information for the effective management of their pogrammes of study and
other activities. (ESG: Part 1: 1.6 Information sysems)

In accordance with the Lithuanian law on Higher &ation and Research, dated 30 April
2009 (No XlI-242), and in compliance with Order N894 of 30 October 2009, an External
Evaluation Team (hereafter EET) appointed by thet@efor Quality Assessment in Higher
Education has conducted an Evaluation of the sprdgramme inSocial Pedagogystate
code: 65307s113) which is offered by Marijampoldl€iye (hereafter MC).

In conducting their evaluation of the Study Progmeem the EET have applied the
methodological guidelines developed by the Centre Quality Assessment in Higher
Education to implement the provisions of Order NBAK-1652 of 24 July 2009 of the

Minister of Education and Science “On the appraathe description of the procedure for
the external assessment and accreditation of girmyrammes” (Official Gazette, 2009, No.
96-4083), following the Law on Science and Studieshe Republic of Lithuania (Official

Gazette, 2009, No. 54-2140).

The Self-Assessment Group (hereafter SAG) was ledtald on 4th April, 2008 under order
No.1V-254. It was made up entirely of membershef Eaculty, along with one student of the
Faculty. According to the timetable set out in [€aP of the SAR, the SAG completed its
work in June 2008 and the Self-Assessment RepdR)Svas translated into English by
October 2008. This means that the SAG at Marijdey@wllege prepared its SAR in 2008
using the older format. The SAG later partiallyaptéd the original SAR by adding some
new material and by offering insights into changésch have been made to the programme
since that time. In the course of the visit, meralmd the SAG stated that the programme had
been changed in 2008, 2009 and again in 2010.

The External Evaluation was conducted in the pefegtember 2010 to November 2010 with
in-country evaluation taking place during the pér@20 November to 28 November 2010.
The Evaluation included a one-day field visit torljgampole College on 22 November 2010.

Having received a SAR from MC in the autumn of 20t® EET was confronted with a
document written in accordance with the older giings of 2008 and not in accordance with
the official 2009 guidelines of the Centre for QuyalAssessment in Higher Education
(Lithuania) which EET was expected to apply. Hilyi, it was difficult for EET to understand

why the prescribed model was not followed.

From the EET’s discussions, it became clear thawayear delay in processing the SAR
created significant difficulties for the evaluatipnocess. Symptomatic of this was the fact



that the SAR, dated 2008 and completed in 200®aragraph 10, noted that changes were
made to the programme in 2009, in order to meet &@ate requirements! Subsequently, the
programme which the EET examined on the groundth@sevised programme, rather than
the programme which was the subject of the SARde®here in the SAR (Paragraph 8), there
was a use of data from March-April 2010! Likewiséiere the text speaks of “information
concerning admission of the last five years”, thi@imation presented actually related to the
last seven years, including admissions in 2009/2010

The failure to present information in accordancthhe 2009 guidelines made the task of the
EET extremely difficult. In particular, the fattat the structure of the SAR did not follow the
structure proposed in the 2009 guidelines madefficat for the EET to find relevant
information and, in many instances, the informatsmught was not presented at all or else
was not presented in the manner required. As setuence, the EET expressed its concerns
to the Centre for Quality Assessment in Higher Edion about the legitimacy of applying
2009 standards to a 2008 SAR.

When the EET convened in Vilnius in November 20itOwas clear that it would be
impossible to evaluate the programme at MC usieg20009 guidelines, due to the absence of
necessary information in the SAR. If the EET wineed to make a judgement at the time,
this judgement would, of necessity, have had tmégative, due to the absence of specific
responses to issues raised in the official guidslineing followed by EET. As a compromise,
the EET agreed with the Centre for Quality Assesgnme Higher Education that it should
proceed with the field visits and that the Centn@wd invite the various institutions to
rewrite their SARs in accordance with the offic2(l09 guidelines. EET then assisted the
Centre in devising a template for the institutioss, that they could supply the additional
information which EET required in a well-structuretanner. This template was completed
by Marijampole College by the end of January 20Illhe EET appreciates that this has
generated additional work for the College and esg®e its appreciation to the staff of the
College on this account. The EET then reviewed andlysed this material and has
incorporated its key points in this report. On Kaesis of the totality of information supplied,
the EET now makes its recommendations in relatothé study programme to the Centre for
Quality Assessment in Higher Education.

This report does not paraphrase or re-presentaiigerof information presented in the Self-
Assessment Report (hereafter SAR). Instead, iudes on issues raised in the Self-
Assessment Report and in the Addendum to the S&Rd@fter ASAR) which was received
in February 2011, as well as raising some issuéadudressed in the SAR but which came to
the attention of the EET during the course of teanm’s time in Lithuania, and, specifically,
during the course of the field visit.

In addition to its examination of the SAR, the E&dllected information, data and evidence
on which to base its conclusions in the courseneffteld visit through meetings and other
means:
o Meeting with administrative staff of Marijampole K&age including the Faculty
of Education Studies and Social Work
o Meeting with the staff responsible for the preparatof the Self-Assessment
Report
o Meeting with teaching staff
o Meeting with students
o Meeting with graduates



o Meeting with employers of those who have graduétaa the programme

o Visiting and observing various support serviceagstooms, library,computer
services, staff developments, laboratories, etc.)

o Examination and familiarization with students’ finavorks, examination
material.

After an introductory meeting with the senior adisirative staff, there was a meeting with
the group responsible for the preparation of thd&RSkd afterwards with the teaching staff
and the students. In the afternoon the expertgedishe various support centres — classrooms,
the library, computer services, and the resoura&reeThey got acquainted with the students’
final works and examination material. There waso alse opportunity to talk with the
employers. At the end of the field visit, the i@liimpressions of the team were conveyed to
the teaching staff of the programme.

We would like to express our appreciation to ththauities of Marijampole College for the
manner in which we were made welcome and for then@ain which our queries and our
exploration of various key issues were addressedprofessional and positive way by those
with whom we came in contact at the College as agBubsequently in the ASAR.

The EET would like to pay tribute to the Centre @uality Assessment in Higher Education
in Lithuania and, most especially to the Directbth® Centre and to the Deputy Head of the
Quality Assessment Division, for the support givtereET before and throughout the visit to
Lithuania.

B. Programme Analysis

1. Programme aims and learning outcomes

The study programme in Social Pedagogy, which wilavle in full-time and part-time
modes, is offered by the Faculty of Education Ssdand Social Work at Marijampole
College. Itis supervised by the Department ofiat/ork and Social Studies.

The programme was introduced in September, 200h. Décember 2003, this study
programme was transferred to the Education Stusliedy field (by order of the Minister of

Education and Science, passed off' Z3ecember, 2003, No. ISAK-1872) according to
Paragraph 46 of the SAR.

The SAR is split into an analysis of the full tipegram (Paragraphs 8 to 70) and of
the part-time program (Paragraphs 71 to 89) whierémainder (Paragraphs 83 to
139) deals with issues relating to both modes bvels .

In the ASAR, both programmes are dealt with togethe
For clarity in relation to the comments which fellahe evaluative tool, which the EET was

required by the Centre for Quality Assessment ighidr Education under its 2009 Guidelines
in regard to the evaluation of programme aims aading outcomes, is reproduced here.



Table 1:

vel

D

Sub-areas | Criteria | Indicators
1. Programme aims and learning outcomes
Demand for the speciats in the labou
1.1.1. Uniqueness | market
and rationale of th Demand for the programme amg
need for th¢ applicants
programme The position of the programme amg
other study programmes
1.1. Programme 1.1.2.Conformity of Correlation of programmpurpose with th
the programm{ _ =
demand, purpos urpose  with  tht Mission and the development strategy
and aims purpos higher education institution
institutional,  state .
) . T'Purpose of the programmes intended
and Internationg acquiring regulated professions
directives 9 greg P
113 Relevance ¢ Correlation of the aims with the purposeg
the programme aimsthe programme . .
Compliance of the aims with the type &
the cycle of the studies
1.2.1. The
comprehensibility | Content of learning outcomes
and attainability o] Level of complexity of the learnin
the learning outcomes
1.2. Learning iu2tc20n(1:eosnsistenc
outcomes of thf = Y Learning outcomes at the programme le
of the learning ; )
programme ¥ Correlation of learning outcomes of tf
outcomes : .
programme with those of the subject lev
1.2.3. : .
: Continuous  assessment  oflearning
Transformation 0
. | outcomes
the learning .
¥ Reasonable renewal of learning outcoms
outcomes

2S

Table 1 clearly sets out the sub-areas, the @aiterd the indicators that need to be covered as
part of the assessment. It seemed reasonabled@ET to assume that these were the areas

which should be addressed in the SAR.
The SAR provided by MC included a secti

2. PROGRAMMES

on headeolémys:

2.1. Social Pedagogy Study Programme (F) of Non-Usrsity Studies
2.1.1. Aims and Objectives of the Programme

Instead of addressing the Sub-areas, Criteria @ahddtors as set down in the evaluative tool,
the SAR presented a whole series of paragraphsl@ Aumbered as a continuation of the
Introduction). For the most part, these paragrapéi® given no specific heading, but from

an analysis of each, it is clear that they so

e The labour market demand for

uglatdidress the following:

social pedagoguesi@Pash 8)

9

The principles underpinning the Social pedagoggysfurogramme (Paragraph 9)



The aims and purpose of the programme (Paragrdphg)1

The learning outcomes of the programme (Paragrdph 1

The level of complexity of the programme outconfearégraphl5)
Ongoing renewal of learning outcomes (Paragraph 16)

This form of presentation posed a problem of evaunafor the EET, as the areas, which
ought to have been addressed were not explicitlpweor clearly addressed in the SAR. In
fact, the word “aim” was not to be found in the S#Rt until Paragraph 9. Neither was the
phrase “learning outcome” used until Paragraph 12.

1.1. Programme demand, purpose and aims

Under the Guidelines provided to the EET, the assest tool in regard to the relevance of
programme aims specified that this aspect "shalagsessed by determining the extent to
which self-evaluation report specifies the purpoaetl that “the aims disclosed in the self-
analysis report shall be analysed for their cormgkawith the requirements for college or
university studies” (Source: Guidelines, Sectiof.1).

The initial failure to present in accordance witle turrent official Guidelines, together with
the use of an alternative structure of presentatioeated real difficulties for EET which
sought to extract the information required for atssessment from material in a format not
designed to assist such extraction. The diffiealarising were brought to the attention of the
Centre for Quality Assessment in Higher Educatiod were noted in the initial presentations
at the end of the visit to MC. After that, an ASARS received from MC. This report retains
much of the commentary on the earlier SAR, bultfithed assessment is based largely on the
visit and on the ASAR.

1.1.1 Unigueness and rationale of the need for throgramme

This heading is not specifically addressed eithéhé SAR or in the ASAR.

1.1.1.1 Demand for Specialists in the labour market

Paragraph 8 of the SAR addresses the need forl gmrlagogues in the labour market. It
notes that, in the south-west region of Lithuama&luding Marijampole district, there are
positive employment opportunities, with only a $engraduate of the Social Pedagogy study
programme seeking a post in the period March-Apoil0. The SAR details the research,
conducted among employers, which has consisterttyws, for 2008 and 2009, that
graduates from Marijampole are considered to haaenbappropriately prepared for their
working duties. The SAR also presents the view ithereased numbers of children at risk,
together with the need for greater psychosocigbstipn a range of settings, helps to increase
demand for social pedagogues. The ASAR reinfailtissesearch, elaborating further on the
demand for social pedagogues in a comprehensiveangelling manner.

In the course of the field visit, the EET had apappunity to address this issue with senior

administrators, members of the SAG and other tegclstaff as well as with students,
graduates and employers.
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Based on all of the evidence available to it, tBS Eaccepts that there is a need in the area for
social pedagogues and that the type of social pepegemerging from this programme is
very much in demand due to the practical naturtheftraining provided. However, the EET
considers that the reason why such a high propodidhe graduates of the programme find
employment is a consequence of the reduced levelutdut (discussed below in Section
1.1.1.2).

1.1.1.2 Demand for the programme among applicants

In regard to the demand for the programme amontcapps, the EETeadParagraphs 43 to
53 of the SAR as showing that, generally, therelbessn a gradual decrease in demand for
this programme. The ASAR indicates that the paijtylaf the study programme is best
assessed by examining the demand according tgofigity in student applications. ASAR
presents the following table.

Table 2. Number of entrants and competition duringthe main admission (full time (F)
and part time (PX) studies)

Year First priority Any priority Number of
Number Competition | Number Competition | entrants
F PX F PX F PX| F PX F PX

2006- 37 26 1,48 | 0,86 95| 50| 3,8 2,56 24 34
2007
2007- 31 30 1,24 | 1,0 47| 57| 1,9 15 23 36
2008

2008- 19 34 063 | 1,13| 56| 76| 1,86 2,53 17 34
2009
2009- 19 16 063 | 064| 36| 16| 1,2 0,64 18 16
2010
2010- 15 11 0,5 044 66| 11| 2,2 0,44 13 11
2011

Somewhat surprisingly, the ASAR proceeds to presegaments, showing demand for the
programme, which are based on factors (competitiarks and motivation) other than first
priority numbers and goes on to state that

According to the indexes in the table 3, in 200802 2010 the proportion of
number of entrants and the ones who participategtienadmission by the first
priority in full time studies is a bit smaller (altd0,6) in comparison with earlier
years, but according to all priorities the compatitis rather good (about 1,8).
Besides, in 2010 the entrants’ average competiiark is the highest - 12,25
(g.v. Table 6). It shows that although fewer studeentered this study
programme, they are more motivated (10 studentsobut3 entered by first

priority).

This argument is continued in the paragraph whatlows and which relates to the part-time
programme

In 2006-2008 entrants competition to part-time ®sicand the competitions of
participants by first priority was about 0,93, bt 2009-2010 this index
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decreased up to 0,55. Also, there were less stsiademo entered to this study
programme with any priority — from 2,56 in 20@6Q,44 in 2010. But we are
glad that the entrants of 2010 average competitiank is the highest — 9,89
(g.v. Table 6). This states that there entereddassents to the full-time studies
as well as to the part-time studies but the stwd@né more motivated (11
students entered by the first priority).

The EET accepts the view that the study programsnbest assessed by examining the
demand according to the first priority in studepplécations and, based on the evidence
available. EET is deeply concerned as to how thigggamme can continue to be

economically viable for the institution in light tife decreased demand.

1.1.1.3 Position of the programme among other stymtggrammes

In relation to the position of the programme amaniger study programmes, this was not
clear from the SAR but was made very clear in tliBAR (Section 1.1.1.3) which pointed out
that “programmes of a non-university sector in fledd of Social Pedagogy are being
implemented in the colleges of Panevezys, Vilnikgunas, Utena, Klaipeda and
Marijampole”.

The ASAR also states that the “Marijampole Collesjady programme is the only one
programme among the colleges where it has a sptiah called a social pedagogue for
career training”. It goes on to note that the ds#s of social pedagogue take place in
universities, also, noting that a cooperative agesg had been signed between Marijampole
College and VPU allowing social pedagogue studgmmme graduates who want to gain a
university degree to obtain an academic bachelatldegree in one further study year (40
credits). Apparently, similar agreements were rexkanto with other universities: in 2007
and subsequently.

1.1.2 Conformity of the programme purpose with theinstitutional, state and
international directives

Paragraphs 10 and 11 of the SAR note the exterwhich the programme meets the
requirements of Lithuanian law and other statutesuding the State Education Strategies
2003-2012 Regulations. It also claims to satisfg Social Pedagogue’s Qualification,
ratified 14 December, 2001 and amended 'th Qctober, 2002 order No. 1691 and the
Pedagogues Training Regulations, ratified by Edasand Science Minister on 5 December,
2008 (order No. ISAK-3363). It indicates that &€ in compliance with the Bologna
Declaration and that the goals and objectives dafigbdedagogy Programme are closely
linked to the ones described in the statute of jdiempole College (15th April, 2009, No.
ISAK-304). A later section, Paragraph 15, staked the Social Pedagogy study programme
meets the requirements of the new Social Pedagtrgueng standard (2008) prepared to
professional education level 5.

However, other than general statements that thgr@mume is in compliance with such
requirements, few specific details were given | 8AR by way of illustrating how this is the
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case. EET considers that the lack of specific eotians between the various documents and
the programme purpose and aims is a weakness iISAfRe There are other regulatory
instruments which might also be mentioned, such as:

e Towards a European Qualifications Framework forelahg Learning(Brussels,
2005);

e Outline of Lithuanian National Qualifications Frawark, 2007

e The Law on Higher Education and Science of the Ripof Lithuania (2009)

According to the SAR in its programme profile (oductory table), this programme has a
study volume of 140 credits. This is repeated irnfaph 18 of the SAR which states that
“The volume of the programme is 140 credits (t&@&00 hours)”. No distinction is made

between the full-time and part-time programmesegpard to the volume of credits.

Paragraph 15 of the SAR states that “accordingR&kience and Studies Law section 47 the
first cycle college and university studies prograenwolume is not less than 120 and not more
than 160 credits”. According to Section 4 of Aleid7 of the Law on Higher Education and
Research, dated 30 April 2009 No. XI-242 “The votumwf college and university study
programmes of the first cycle shall constitute texts than 180 and not more than 240
credits”.

The ASAR (Section 1.1.2) addresses this issuengdtiat the “duration of studies in all
colleges up to 2009/2010 was 3.5 years (140 cieditcept Vilnius college where studies
lasted for 3 years (120 credits). Since 2010/20&1duration of the Social Pedagogue study
programme in all colleges was shortened to 3 2@ credits)”.

1.1.2.1 Correlation of programme purpose with theission and the development strategy of a
higher education institution

Other than stating that “its purpose coincides wita College mission: to train specialists
with higher education who are able to work indemenky under competitive market
conditions”, and that the “goals and objectivesSotial Pedagogy Programme are closely
linked to the ones described in the statute of jelampole College (15th April, 2009, No.
ISAK-304)", there is a lack of specific evidence tine SAR to show how the specific
purposes of this programme relate to the developregategy of the College. This is
repeated in the ASAR which states that the progransmaimed at

training a qualified, reflectively thinking spelist who has formed basis of
theoretical profession and professional/practigdlssnecessary for work with
pupils and their groups, their families, societjyonis able to assess and solve
socialization problems in the context of difficaltd multi-facial environment.

Having reiterated that the purpose of the prograrsoreesponds with the College mission,
the ASAR goes on to state that

The purpose of the programme is adjusted withlatigus of higher education
strategic plan: to made conditions for people @hliania and especially South-
west region of Lithuania to gain higher educatiad arofessional qualification;
to train high qualification specialists who areemtied to practical activities in
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labour market; to become equal partner of Europbéagher education
institutions; to form a receptive college communapd region society to
education and culture; to strengthen ties with edgciand college image,
institutional culture, traditions (SP self-assessimeummary, 2008, Sections
10).

In general, the EET accepts the views put forwaudeu this point.

1.1.2.2 Purpose of the programmes intended for ddag regulated professions

Paragraph 9 (and Paragraph 31) of the SAR makas ttie extent to which this programme
is intended to support the social pedagogue inogéegsional role, specifying that the study
programme seeks to prepare “social pedagoguesdd( w education and care, non-formal
education institutions (secondary schools, vocatisthools, higher institutions, children
care, youth, pre-school institutions, special caral education institutions, and non-
governmental organisations). . Elsewhere, indtaph 30 of the SAR, it is stated that

The study programme of Social Pedagogy aims at lojgwg various
competences necessary for a social pedagogue, whable to organise
socialization process and prevention work of edanat institutions, to give
social support for children and their groups; waikh the clients’ environment;
summon a team and always improve professional ctampes.

The ASAR (Section 1.1.2.2) gives considerable tetaithe extent to which the programme
meets the requirements of a range of legislatisguments and regulations, including the LR
Science and Studies law, ratified ™30April, 2009, No. XI-242; the Social Pedagogue
Professional Training Standard, ratified™26une, 2008 Order No. ISAK-1872/A1-20; the
Social Pedagogue Qualification Requirements, eatifi14" December, 2001 and
supplemented "7 October, 2002 Order No0.1691; the Pedagogues ificaiRegulations,
ratified by Minister of LR Education and Sciencd! Becember, 2008, Order No. ISAK-
3363; the Bologna declaration and the European Gssion’s memorandum, ratified on"30
October, 2000, on Life-long Learning.

1.1.3 Relevance of the programme aims

This heading is not specifically addressed eitheéhe SAR or in the ASAR.

1.1.3.1 Correlation of the aims with the purposetbe programme

Paragraphs 9, 10 and 12 of the SAR deal with thes and purposes of the programme.
These words seem to be used interchangeably thootigRaragraphs 10 to 13 and
consequently a correlation of the aims with theppse of the programme does not seem
feasible. Some of the aims presented are extramihjirgeneral, such as the statement that
“The aims of the study programme lie in the mairowledge and skills which should be
possessed by college graduates”. Clearly, suck anmem so general as to be non-specific in
the context of a programme designed. That saatetls a clear specification of the fields to
be covered by the studies as well as the speaficpetencies attaching to each field. The
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aims as set out in paragraph 1.1.3.1 of the ASAR gjreater detail and claim that the
“objectives relate to the purpose and detall itnedl as it is clearly and fully describe the

professional activities of graduates should be gnegh to have successfully completed the
program”.

The EET recommends that the purpose and aims optbgramme be re-examined and
redrafted with a view to the closer correlatiortiod aims with the purpose of the programme.
(As will be seen later, there should also be greatarity on what constitutes the
programme’s learning outcomes).

1.1.3.2 Compliance of the aims with the type and ttycle of the studies

Paragraph 14 of SAR states that “the Social Pedagoggramme aims coincide with the
kind of the studies—higher education college swdi@end studies cycle — (first cycle),
profession bachelor studies as fine-tuned by the bé Science and Studies as they are
oriented towards a professional activities traihitgit no further details or evidence is
presented to substantiate this claim.

Section 1.1.3.2 of the ASAR states that the objestiof the program reflect the many and
varied roles of the social pedagogue: “agent, celufe the interests, behavior changer,
adviser, expert, public figure and others”. legmn to claim that the aims of the programme
are consistent with the objectives of higher edooatollege studies, because they “focus on
preparation for professional activities”.

1.2 Learning outcomes of the programme

Although this heading is not specifically addressiher in the ASAR, the SAR identified the
outcome of the social pedagogy study programmetlest the graduates after finishing the
studies successfully are able for social pedagpgokessional work” (Paragraph 12). This is
a rather circular argument and is not the bestemrest way of defining learning outcomes.
A somewhat similar approach is adopted in Paragtphwhich begins by declaring that
“Learning outcomes contain all necessary abilitie#i this Paragraph, we are assured that
“the outcomes contain abilities to organise andla@mgnt preventive work, also the future
social pedagogue skills to manage the social palegohelp”, but again there is little by
way of clarity in regard to specifying these out@sn It is clear from the foregoing that the
implied definition of learning outcomes relatesstalls and abilities, although these have not
been specifically listed.

1.2.1 The comprehensibility and attainability of the learning outcomes

In relation to the comprehensibility and attaingypibf the learning outcomes a concern arises
from the extent to which learning outcomes are led@dl and confused with programme aims.
The notion that learning outcomes are the same@ggmme aims is particularly strong in
Paragraph 13 of the SAR where we read statemeciisasuthe following:
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" In the programme the competencies (outcomes) depra&-5 study aims. For
example, the first study area first competencyr(ie@ outcome) corresponds 3
study aims (learning outcomes in the programme)eve

" Subject level learning outcomes (subject aims)adiened to programme level
outcomes (study aims).

" This is the same in other subject programmes —estilgjms also reveal study
outcomes. As the learning outcomes were changethenrenewed Social
Pedagogue training standard, they were also changbd analysed programme
in the level of the programme and the subjects.

In part, this confusion about learning outcomes raage from a lack of clarity about the
definition of a social pedagogue but it may be el by a lack of clarity as to what
constitutes a “learning outcome” also. There isune agreement beyond Lithuania on what
a social pedagogue is and the lack of a guidingqitieh seems to create a difficulty for the
authors of the SAR who define the role in a nunmdfedifferent ways. Firstly, there is. an
emphasis in the aims of the programme on the speidhgogue as “practician”. one who
“who is able to: organise and implement preventiak in education and social services
institutions; to render social pedagogical asst#afor pupils and their groups assessing
rising problems and using modern education teclyied) to organise social support and help
for their families; to communicate and collaboratgh education process participants; to
develop professional competencies managing wot&xieh and expansion” (Paragraph 12).
Elsewhere, the roles of the social pedagogue atigaa very broad manner: “mediator,
defender of interests, behaviour modifier, advis@xpert, society activist, etc.”
(Paragraph 14).

The ASAR does not have a Section specifically agking the general heading of the
“Comprehensibility and attainability of the leargioutcomes”

1.2.1.1 Content of learning outcomes

The ASAR does address this area, indicating treatttie objectives of the Social Pedagogue
study programme show that graduates who have sfattgscompleted their studies will be
ready for teacher professional social work”.

The EET has ongoing concerns about the extent tolmthere is an apparent confusion of

professional roles evident in statements suchiasdh the statement seems to imply that the
social pedagogue will act as a teacher. This goanisecompounded by the further statement
(ASAR Section 1.2.1.1) that “certain competencesfarmulated for each teacher's area of
activity of social pedagogue (study objectivedfurthermore, in Section 2.1.1.1 (Compliance

of the study volume with the requirements of legetls), the ASAR (Section 2.1.1.1) notes

that the

Social Pedagogy study program plan is preparedipatgo the general
requirements for training programs, teacher trgmagulation, the social
standard of teacher training, teacher qualificateuirements of social and
other higher education college regulating documents
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1.2.1.2 Level of complexity of the learning outcosne

The ASAR sets down that “the level of outcomes oti&8l Pedagogy study program is
according to the kind of study, field and cycle,they have been framed under the new
(2008) Social Pedagogue training standards”. disgm to say that these standards have been
“established for the fifth vocational educationd€v

The ASAR (Section 1.2.1.2) states that “Since tbgréle of duration is 3.5 years in full-time
and four years in part-time studies, it is possifide students to achieve their training
objectives”. However, as is noted in Section ldb@ve, elsewhere the ASAR states that the
“duration of studies in all colleges up to 2009/Q@1as 3.5 years (140 credits), except Vilnius
college where studies lasted for 3 years (120 @edbince 2010/2011 the duration of the
Social Pedagogue study programme in all collegesshartened to 3 years (120 credits)”.

1.2.2 Consistency of the learning outcomes

While the SAR contained statements in regard tonleg outcomes, such as: “they all
supplement each other but do not duplicate”, thk & specific learning outcomes makes it
impossible to draw a reasoned conclusion in relat@their consistency or otherwise. The
ASAR did not specifically address the heading & @onsistency of the intended learning
outcomes.

1.2.2.1 Learning outcomes at the programme level

In regard to the learning outcomes at the prograneved, the ASAR cites Section 13 of the

SAR, stating that the “study outcomes includeladl mecessary skills”, repeating the view that
“all of them complement each other closely, but digplicate”. However, there is no clear

statement of the learning outcomes here. ASAR gods state that

Targets include the future teachers of socialskdlorganize and implement
preventive work in the social and educational ésste. Program level
objectives (competencies) resolve to 3-5 learnwaysy For example: the first
area of activity in the first study outcome (congmete) corresponds with the
three outcomes of the program (learning goals).

As noted previously, the EET is concerned aboutjgparent lack of clarity in respect of

learning outcomes. Furthermore as noted in Sedtiari.1 above, EET is concerned about
the reference to “future teachers” in this quotafiom ASAR.

1.2.2.2 Correlation of learning outcomes of the gramme with those of the subject level

In relation to the correlation of learning outconoéshe programme with those of the subject
level, as noted above, the SAR equates the outcaitieshe competencies being developed
in the programme:
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In the programme the competencies (outcomes) depara-5 study aims. For
example, the first study area first competencyr(lie@ outcome) corresponds 3
study aims (learning outcomes in the programmd)e{faragraph 13)

The ASAR also addresses this issue largely throliglobjectives noting that

The learning outcomes at the subject level (objestbf the course) are aligned
with the program level (study objectives). For eptenSocial Pedagogy subject
objectives further develop students' basic knowdealad skills necessary to
work with individuals, groups, families and commiynit is also linked to other
objectives of general education, special educatimhobjectives of vocational
subjects. E.g. to reach study objective 3.1.1.ifenmental impact assessment
of learners). The subject of Education philosopdigeas the objective: ‘To
distinguish the structure of values in educatit®ippringing Theory subject
raises the objective: ‘To know the content of edioca Social Services subject
raises this subject objective —To know and be &dbl@pply social services
classification according to the types of customgugplier subordination.” The
same happens in other programmes - the subjedcttiigje also reveal the
learning outcomes (SP self-assessment summary, 3@d8on13).

It is clear to the EET that the responses, bothenSAR and the ASAR, illustrate clearly that
the nature of learning outcomes is not fully untieyd and that there is a tendency to equate
learning outcomes with objectives of the course@ritie subject.

1.2.3 Transformation of the learning outcomes

While it is understood that the Social Pedagogyysprogramme has been renewed since the
SAR was originally drafted in 2008, in order to meke requirements of the Social
Pedagogue training standard (2008), there was maggph in the SAR specifically
addressing the transformation of learning outcomB®ither was this heading specifically
addressed in the ASAR.

1.2.3.1 The continuous assessment of learning outes

This issue is not specifically addressed in the S#d the text in Section 1.2.3.1 of the
ASAR, which addresses this heading, makes no meferéo the continuous assessment of
learning outcomes. Instead, it says:

Social Pedagogue training standard was approve@da October @by LT
Education and Science Minister No. 687. Accordmthe standard there are
formulated social pedagogy study program outconpe® subject level. Study
outcomes in the Social pedagogy study program veerewed by the study
programme committee in 2009 under the new Socidh§egue training
standard approved by the Ministry of Social Seguaitd Labour Minister and
Minister of Education and Science, 2008 26 JunesOxbb. ISAK-1872/A1-
209.

18



1.2.3.2 Reasonable renewal of learning outcomes

The reasonable renewal of learning outcomes iseaddd in Paragraph 16 of the SAR where
we are assured that constant learning outcomewattakes place along with a review of the
topicality and necessity of the study programmechSreview is influenced by the changing
needs of the state, region, and policy proceskethis renewal process, there is collaboration
with the students of the programme, with socialineas and with employers The main
instrument of renewal is through surveys conductgllarly: “college: graduates survey
(every year), employers surveys (every 4 yearginfpractice returned students, practice
leaders reports (after each practice), computessedents surveys after the subject course
(constantly), the first year students adaptatiorvesy (annually), qualification committee
leaders reports (every year)” (Paragraph 16). Tesponse is largely repeated in the
ASAR).

1.3 Summary in relation to Programme Aims and Learning Outcomes

The summary presented in the ASAR makes repeatectnees to the outcomes of the study
programme and to its effectiveness noting, in paldr, the welcome shown to graduates
from this programme. It repeats that Program velus140 credits (from 2009/2010 120
credits) and that the duration of the programm&.3syears (2009/2010 - 3 years) with part-
time studies taking 4 years.

1.3.1 Strengths

The strengths of the programme, as set out in B8R are:

e Content of the study program corresponds with thanges in regional labor
market.

e Study program closely fits the purpose, objectivearning outcomes, results of
study subjects.

e Study program is open to innovation, state, redi@mal social policy, process
variations, what is why learning outcomes, resuifs study subjects are
periodically renewed.

e Learning outcomes include all the necessary prafieabskills.

e Social partners' activity ensures the update psookkarning outcomes.

1.3.2 Weaknesses

The weaknesses of the programme, as set out RSAR, are:

e Learning outcomes could be updated more frequently.
e There should be more emphasis on voluntary workiitrg in the program
outcomes.

1.3.3 Action for improvement as set out in the ASARare:
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e Every two or three years of study to update theniag outcomes and results of
study subjects.

e The renewal of study objectives includes outcomasnected with voluntary
skills development.

The frequency of reference to “learning outcomésdughout this Summary section is noted
by the EET. However, EET is concerned that thaibket descriptions of progamme elements
contained in Annex 1 makes no reference to thanilegroutcomes which might be achieved
through the study of these areas.

2. Curriculum design

As pointed out previously, the structure of the SéxBated a very considerable difficulty for
the EET as the major headings of the assessmehtwi®@ not specifically addressed,
highlighting the extent to which the SAR has beeappred using an entirely different
template. In the SAR, there was no overall pregant of the curriculum design and the sub-
themes of programme structure and programme comterg not explicitly addressed. The
ASAR does not have a section specifically addrgssiie general heading of “Curriculum
Design”.

2.1 Programme structure

A significant difficulty for the EET arises from éhfact that the SAR was dated 2008 and
purported to present the programme as it was atitha. However, two programmes were
presented in the Annexes, the original programntk aamevised programme. The revision
took place in 2009, in accordance with the new dsess introduced in 2008 (Order No.
ISAK-1872/A1-209 of June 25 2008). It is clear that the failure to subjdw programme to
evaluation in 2008 had also created difficulties tlte SAG, as is clear from the following
statement in Paragraph 19 of the SAR:

The study programme of Social Pedagogy compulsadyetective subjects and
their volume is given in Annex 1, the study plaAnnex 6.5. The corrected
study programme study plan is shown in Annex 6e8y and essentially
renewed subjects annotation are shown in Annex 6.9.

The problem which arises here is that it would sdentbe sensible to assess the newest
version of the programme as presented in Annexa@d 6.9, but the SAR is written in
relation to the older programme, as is clear fraaraBraph 17 in relation to the content aims
and study methods set out in Annex 6.5 (i.e. tdergbrogramme).

The ASAR does not specifically address the gerteratling of “Programme Structure”.
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2.1.1 Sufficiency of the study volume

In Paragraph 18, the SAR notes that the voluméeforogramme is 140 credits (total 5600
hours) and states that in compliance with non-usitiestudy programme training regulations
the programme consists of 3 interdependent subjecips. There is also a final thesis. The
credit-bearing elements are:

General subjects (14 credits.);
Basics of study field (53 credits);
Special profession part (67 credits);
Final thesis - 6 credits.

The ASAR does not separately address the geneadirtgeof the “Sufficiency of the Study
Volume”.

2.1.1.1 Compliance of the study volume with the uggments of legal acts

The issue of the extent to which this credit waiggnis compliant with the requirements of
legal actshas been raised earlier and is not repeated fAdre.ASAR (Section 2.1.1.1) notes
that the

Social Pedagogy study program plan is preparedipatgo the general
requirements for training programs, teacher trgmagulation, the social
standard of teacher training, teacher qualificateuirements of social and
other higher education college regulating documedusial Pedagogy study
program volume - 140 credits (5600 hours), whictresponds to the
requirements of the General Studies Programme §28@stion 16 (‘volume of
the program from 120 to 160 credits). ASAR Secfidh1.1

Further to the views of the EET expressed abov&ertion 1.2.1.1, the repeated references to
meeting requirements for teacher training reguhestionderscore those earlier concerns.

Paragraph 20 (and Paragraph 38) of the SAR giviesl @& the way in which the weighting
of 5600 hours is achieved. This may be summaasdadllows:

Lectures: 1225 hours (21.9 % of programme load)
Classes and seminars 1545 hours (27.6 % of progeaload)
Self-study: 1710 hours (30.5 % of programme load)
Practice: 880 hours (15.7% of programme load)
Final thesis: 240 hours (4.3 % of programmeljoa

It is not clear from the SAR whether the weightaimpve relates to the original programme or
the revised programme and indeed in the cours@eVisit, the EET was advised that the
programme had been reviewed twice (2009 and 20ib@e she original SAR had been
written. Paragraph 22 of the SAR makes it cleat gnogramme review had led to significant
recalibration of the programme, including the batmbetween programme components.
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According to the resolution by Academic Board i9@0September?, the
study programme and structural parts of it wereraaged basing on General
requirements for the study programmes (LR Ministir{£ducation and Science,
2005-07-22, Order No.1551) so: 14,28 % reducedydtat of general
education subjects, widened basics of study fiald @nd special professional
part study volume. Trying to deepen students’gssional preparation, new
models are included into the study programme —&on programmes,
projects preparation, professional improvement &rr6,8 % of the study
programme is left for free selective study subjeetsich widen students’ social
cultural, communicative, and other competencies.

The table below is reproduced from the SAR. Thd&kSes not make it clear whether this
table relates to the original programme or to thesed programme.

Table 3. Academic Load during all years of studies.

Classes | Volume Final Total

Studv Y Lectures| and of Self-study| Practice . intended
y Yeal , thesis
(hours) | seminars| contact | (hours) (hours) (hours) volume

(hours) | (hours) (hours)
1st year ol 336 688 1024 576 - - 1600
studies
2" year of 500 300 800 520 280 - 1600
studies
37 year of 289 457 746 494 360 - 1600
studies
M year of 100 100 200 120 240 240 800
studies
Total in the 1225 1545 2770 1710 880 240 5600
study
programme

TOTAL | 2770 1710 880 240 5600

The ASAR repeats much of the material originallggented in the SAR in relation to the
credit weighting of the various programme composenobting the level of compliance of the
programme under both 2008 and 2009 regulations ARA&Iso notes the changes made,
including the introduction of new subjects and nfigdtions (in names, content and credits)
to existing ones.

2.1.1.2 Compliance of the study volume with leargiautcomes

In regard to compliance of the study volume withrféng outcomes, the text presented in the
ASAR gives detail (much previously provided in athsections) on credits and on the
duration of the programme, noting that

For general subjects there were 14 credits givey, torrespond with 10
learning outcomes. Study Basics subjects recei@edtédits for this group as 16
study outcomes correspond. Special Professionainaar given 67 credits. They
correspond to 16 (all) learning outcomes.

and that
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Social Pedagogue learning outcomes are being deépethe three branches of
the program (specializations). Each specializatiostudy activities and

learning outcomes are foreseen in different (theettbranches of programs)
standards. Each branch has one additional actauy,four outcomes, and
includes 14 to 18 leaning outcomes. Realizing fibvathe future specialists
practicians it is necessary to have the most gamawledge and skills shown

in the learning outcomes, practices are given 2dits.

2.1.2 Consistency of the study subjects

In regard to the consistency of the study subjétasagraph 22 of the SAR makes it clear that

“structural parts of the study programme of SoBlatlagogy as well as separate subjects are
tied by interdisciplinary ties” but there is littthscussion of the consistence of subjects at this
point.

The ASAR does not separately address the headitige d€onsistency of the study subjects”.

2.1.2.1 Relations and sequence of the study subject

The ASAR goes into considerable detail on this emaetting out both the structure of the
programme and the sequence of studies. This secffers evidence that care is taken to
ensure a rational sequence and a clear linkage ebatvacademic study, professional
knowledge and practical applications, both withue tvarious years of the programme and
across its totality. This commentary highlights flact that the final thesis links and builds
upon the learning outcomes of the programme.

2.1.2.2 Compulsory, elective or free-choice subgect

In Paragraph 22, the SAR notes that 16.8 % of tindysorogramme is left for free selective
study subjects, which widen students’ social caliurcommunicative, and other
competencies. It is assumed from this comment tiatother programme components,
comprising 83.2% of the study programme is compylsdhe ASAR adds the information
that specialisations comprise 21% of the study maluof the programme. The overall
programme structure is described as follows iInABAR:

Study programs subjects are divided into compulsoyfreely elective on the
basis of the Social Standard of Teacher Trainiagnieg outcomes of a social
pedagogue. Compulsory subjects mainly compriséases of social
pedagogues programs (and specialist training). Téegived 113 credits, and
they allow forming all the outcomes of the sociatlpgogues program.
Meanwhile, elective subjects (as a branch of ch@nod 12 credits from each of
the structural parts of the program.) Electiveefalative) subjects supplement
the learning outcomes.

23



2.2 Programme Content

Paragraph 22 of SAR gives considerable detail em#ture and purposes of the changes in
programme content made when the programme wasetewis2009. It notes that, in some

cases, changes were rather cosmetic, involvingggdsgaim nomenclature. Whereas reasons
are given for increasing the credit-weighting ofrivas areas, as well as noting the

introduction of new subject areas, the SAR doesgiha any explanation of the reasons for

reducing subject weightings in a small number efar including Foreign Languages.

The ASAR does not address the topic of “Programme€ht” separately.

2.2.1 Compliance of the contents of the studies \nitegal acts

This matter is not separately addressed in the ASAR

2.2.1.1 Compliance of the programme content witmgeal requirements for the study field

While this theme is addressed in the ASAR, the raaimmwhich the issue of compliance is
addressed is largely in relation to the learningcomes of the programme with relatively
little reference to the requirements set down tmhsprogramme.

Social Pedagogy program curriculum is suitablegweetbp learning outcomes.
The study content is consistent with the legistatisted in 2.1.1.1 above. In
determining the content of the study it was taleodnsideration what
competences (learning outcomes) according to tkeaS®edagogue Training
Standard, has completed a graduate. In the stamddrplart of the program
there is reflected how much and what study progrsugects implement
certain outcomes. For one study objective (outcamplementation there are
given in average six subjects, such as the leamimgpme (competenct)
communicate and collaborate with the learners' famiembers, educational
institutions and other organizationand the study objective assess the
learner's closest environmental featutesthe following subjects: Social
Pedagogy, Social Systems Management, Introduai@otiology and Social
Research Methods, Special Education and Psychadloiggduction to
Educational and Pedagogical Ethics, Family Pedagog3009 renewed study
program for one learning outcome implementatiometfa@e on average 6-7
subjects, e.g. learning outcortweanalyze the effectiveness of prevention work
the following subjects seek for it: General Devehgntal Psychology,
Educational Theory, Preventive Programs and Poftparation, Social and
Educational Psychology, Social Research MethodsPaafitssional Practice.
Study content is renewed on the basis of 2008 erdafaining Regulation.

As indicated previously, the EET is concerned tal fihat the Regulations referred to in this
text are those for Teacher Training.
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2.2.1.2 Compliance of the programme content witgeal requirements for the study programmes

The ASAR notes that the programme in Social Pedago@n accordance with the General
Requirements for such Study Programmes, being deatpof three parts: general education,
study basics and special (professional) (g.v. 2l1dbove).

2.2.2 Comprehensiveness and rationality of the progmme content

Paragraphs 23, 24 and 25 of the SAR give an ingightthe programme rationale noting that
the first part of the study programme consistsefagal higher education subjects which are
intended to improve the students’ general skiisluding developing their understanding of
philosophy, cultural history and their capacity f&ffective communication. In the second
part of the programme, a broader foundation is todn for theoretical studies, while the
third dimension of the programme has a focus on degelopment of the specialist
knowledge, skills and abilities required in thddief social pedagogy. This latter element is
itself broken into three parts, comprised of

Subjects for gaining professional qualification: @edits;
Branch subjects (specializations): 15 credits;
Professional activities practice: 22 credits.

Paragraph 26 of the SAR draws attention to the tfsat, further to a programme revision
made in 2005/2006, there are three separate sgati@hs available within the field of social
pedagogy. These are:

The social pedagogue who works with children & aisd their families;
The social pedagogue in special education andicstigutions;
The social pedagogue who works in career education.

Inter alia, Paragraph 27 of the SAR notes tha20i@9, a number of changes were made to the
programme with a view to improving the professiopictice element. Paragraph 30 of the

SAR elaborates further on the specialisations, esiging the close links between theory and

practice.

There is no specific discussion of this topic ia ASAR.

2.2.2.1. Themes delivered in the subjects

The ASAR states that the topics of the variousesttbjmatch the learning outcomes:

Each subject description next to the study objecsivows the subject level
outcomes (subject objectives) and topics which timédconditions of realization
the objectives. ..... Topics taught in subjectssarficient and suitable for study
objectives. Study topics can be seen in detak&mh module in the third table,
where the chronological order of events, as wedudgects expanded programs
are decomposed into sub-topics.
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The ASAR also points out that flexible study comtéh constantly being improved and
modified to reflect new legislation, new technolagd professional issues.

2.2.2.2 Forms and methods used in classes

In regard to the forms and methods used in class&R, Paragraph 29 presents a detailed
methodology:

e Methods of theoretical studies: lectures, conversat debates, group work,
discussions, generalizing of ideas, analysis otidmmnts, study of literature, text
analysis, video lecture. They contribute to assitimf theoretical knowledge.

e Methods of professional training: modelling of pgdgical situations, project
writing, spread of experience, social researclecabn, role-play, individual
work, practice work, subject games. These methoalssed during classes and
seminars for forming professional competences.

e Methods of evaluation: questionnaires, testing, @etmg and presenting mini
projects, analysis of documents, presentationgléstudy tasks, self evaluation.
These methods aim at forming students’ knowledkj#s and professional
competencies.

e Methods of self-study: abstract writing, semin@reparing projects, analysis of
documents and literature sources, dictionary aimlgroup work, modelling of a
lesson. These methods are used during self- studigrdeachers’ supervision.

e Methods of research work: questionnaires, abspiasentation, writing term
papers and final thesis, defending self-study ma@aralysis of situations, case
study, data analysis, research report preparafitiese methods aim at
developing practical skills in performing reseavabrk.

SAR (Paragraph 29) notes that the method systetnemnactive student participation in the
study process and in the practice as well as dpsedtudent skills in independent studies. It
guarantees a student conversion into an experiesmad| pedagogue. The above listing of
methods is largely repeated in the ASAR.

EET Recommendations

EET endorses the diversity and depth of the metlawk approaches in use on this study
programme, as reported in the SAR and ASAR. Iniqadar, it endorses the emphasis on
active and patrticipative learning.

However, taking an overall vew of the content @ thudy programme in Social Pedagogy,
EET is concerned that it seems to be very subjgented and fragmented. There is no
competence-based assessment and the learning @stcare at the subject level not
connected to the themes. EET notes that the dethdeng of subjects found in Annex 1
makes no reference at any point to learning outsonmes the programme length is reduced
there will need to be a greater concentration an dhically-important learning outcomes
required for someone working as a social pedagagaediversity of settings. A rethinking
of the curriculum is needed.
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The EET is also very concerned that there is aar@op confusion of professional roles with
many statements in both the SAR and the ASAR wiseem to imply that the social
pedagogues may act as teachers.

2.3 Summary of Curriculum Design

The ASAR notes

e that the study programme content meets the GeRequirements for study
programmes and social teacher training standards.

e that subject arrangement consistently develop&etraing outcomes of the study
programme.

e that programme design and content is constantlyongal.
It goes on to note that review and improvementflsienced by the legal acts, questionnaires

of students, graduates and employers, labour maheetges, noting in particular the rapidity
of change in the legislative area.

2.3.1 Strengths

The ASAR notes the following as particular stresgbhthe programme:
e Study subjects arrangement ensures the consisteievament of results and
implementation of learning outcomes.
e Three specializations enable students to deeparktimvledge in different

directions, give better opportunities to respondhtanges of the labour market.

e Consistent arrangement of practical training andelinks of theoretical and
practical training.

2.3.2 Weaknesses

The specific weaknesses are listed as:

e Elective subjects are alternative, but not fredlgsen.
e Interdisciplinary links lack of compatibility.

2.3.3 Actions for Improvement

The ASAR suggest the following as priority actidosimprovement:
e Coordinate the interdisciplinary links in orderawoid duplication of themes in

courses.
e Provide the curriculum with free elective subjects.
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3. Staff

Under this heading, fifteen different areas aredisas indicators in Table 1 of the Evaluation
Guidelines. Unfortunately, the SAR was not struetiuso as to permit easy access to the data
sought in the evaluation tool. The ASAR did nafir@ss this heading on its own.

The Faculty of Education Studies and Social Worlctvloffers the Social Pedagogy study
programme is one of two faculties in Marijampoldi€ge (the other faculty being that of
Business and Technologies). There are a numlaepErtments and centres outside the
faculty structure. From having had nine Departmevithin the Faculty of Education Studies
and Social Work in 2001-2002 (Annex 6.1.) and digant imbalances in workloads, the
Faculty has come through an extensive restructBogrce: SAR: Introduction).

3.1 Staff composition and turnover

Although neither the SAR nor the ASAR address tesding specifically, according to
Section 2.1.6 of the SAR the teaching staff ofghegramme is made up of

30 lecturers, (83,3 %)
5 assistants (13,9 %)
1 docent (2.8%)

The ASAR gives the following data:

One teacher completed doctoral studies in 200®ewctly two teachers are
students of doctoral studies: ... 23 teachers §pBa&quired two master’s
degrees. One teacher working full-time in the paogme is a docent, 30
(83.3%) - lecturers, 5 (13.9%) - assistants, it-pare study programme - one
teacher is a docent, 30 (85.7%) - lecturers, 3¢} - assistants

3.1.1 Rationality of the staff composition

There is no specific commentary on this issue énSAR and the ASAR does not address this
heading specifically.

3.1.1.1 Qualification of teachers

Under the heading of qualification of teachers, tBAR (Section 2.1.6) notes that
Marijampole College, in accordance with Teacher ining Regulation and General

Requirements for Study Programmes, complies wighrélgquirement that not less than 10% of
the basic study programme should be taught by éeaciho have a scientific degree. Like
the SAR, the ASAR points out that the teachers’lifications are sufficient in order to

achieve the aims and outcomes of the programmedortunately, there is no clear statement
of the numbers of teachers holding degrees at gtadumasters or PhD levels (there is
reference to there being one doctor, so perhapstd be assumed that there is only one
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member of staff qualified to PhD level (In the SARnoted that two staff members are
currently pursuing PhD level studies and this eeged in the ASAR although Section 2.2.6
of the SAR says thaineteacher is studying for a doctorate).

Table 8 of the SAR details the annual academic loatie full-time Social Pedagogy study
programme but, while space is available on theetéin entering the numbers of Professors,
docents and others engaged in this work, no datebban entered in any of the columns in
relation to this matter.

The fact that the SAR states that one of the olbstof staff formation is “to increase a
number of teachers having a degree” suggests ona¢ proportion of teachers currently do
not possess this qualification. Section 2.2.6 ef AR states that:

According to the law of Higher Education and theperary statute of
Marijampole College, the college teachers are ssggdo acquire a
qualification of master’s or the one equalled &cademic staff of Social
Pedagogy (PX) corresponds to these requirementsefAR). One teacher
(2.9%) has a doctor’s degree, 23 teachers (657 #gster’s degree; others
obtained higher education by the beginning of #ferm.

A particular issue which arises relates to thedah which people hold their qualifications.
The SAR, in Section 2.1.6, makes the general s&iéthat

Teachers working in this programme improved thaaldjcation in social
pedagogy field: attended courses, seminars, cordese studies the newest
literature, documents of the social pedagogy, atsended social sphere
institutions, where they deepened their knowledgsorcial pedagogy specifics,
social pedagogue activities content. Improvemesbirial pedagogy profile
sphere is one of the priorities in qualificatiorve®pment.

It goes on to identify the particular courses takgrsix members of staff. In the course of the
visit to MC, the EET noted that, of the six peopleo were on the SAG, only two were
actually qualified as social pedagogues. The EEE aiso concerned to find that, at the
outset of this programme, the ratio of teachersawal pedagogues was in the order of 9:3,
which meant that a great proportion of this programwas being delivered by people with no
practical expertise or experience in the fieldvidrich students were being prepared.

The ASAR makes reference to the fact that one efthffing aims is to increase the number
of teachers with a scientific degree. The EET alst@s that many who already had a Masters
gualification had taken a second qualificationhai tevel.

Section 3.1.1.3 of the ASAR (which relates to thgor of full-time and visiting teachers),
offers an interesting insight on the topic of thealification of teachers. It states that:

Teacher training regulation requires that at 1888 of the theoretical part of
the volume is to be taught by teachers who haveigdjat least a master’'s
degree in a subject study field or equivalent dicalions or their research
activities must comply with the subject they teaaid not less than 10% of the
teachers must have practical work experience. Gioliége teachers, 11
teachers have social - educational, psychologiqatence. This makes 30.6%.
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Teachers, who teach in this study programme, nheatetguirements. The
requirement stated in General requirements forystwdgrammes, that 10% of
the studies basics section volume is to be taughidher education permanent
teachers followed as well.

From this quotation, it is argued that 30.6% of thachers in this programme meet the
requirement. However, this is based on a partigatarpretation of the fields of qualification
of teaching staff which may be as diverse as soedlcational or psychological rather
specifically in the field of the study programmeSacial Pedagogy.

3.1.1.2 Ratio of teachers and students

In regard to the ratio of teachers and studenisag not possible to extract this information
from the SAR. The ASAR offers the following ovezw:

During 2010-2011 study year the annual workloateathers in full-time
studies - 3980 hrs. This corresponds to 4.1 wotdkkiaff. 62 students are
studying in this study program. One teacher workhk @5 students. Teachers’
annual workload in part-time studies is 871 hrssTorresponds to 0.9
workload staff. 83 students are studying in thiglgtprogramme. One teacher
works with 92.2 students.

Following this overview, the ASAR concludes thag thatio is appropriate”. The EET finds
the manner in which this data is presented to be qpaque and, consequently, is not in a
position either to agree or to disagree with thidihg.

With regard to the workload arising from final teesthe ASAP presents the following data:

During 2008/2009 study year 21 full-time studiagdsints and 53 part-time
studies students prepared final theses (when dildky sliuration was shortened in
half a year, two groups of students graduated:gnoep - in January, the other —
in June). 10 teachers were supervisors of studéngd’'theses in full-time
studies who had 2-4 students and 16 teachers wpes\ssors of students’ final
theses in part-time studies students’ final thedes had 2-9 students. During
2009/2010 study year final theses were prepareiByll-time studies students
and 23 part-time studies students. 9 teachers sugrervisors of students’ final
theses in full-time studies who had 1-3 students&teachers were supervisors
of students’ final theses in part-time studies stud' final theses who had 1-5
students. We consider that the ratio of teachadsstudents preparing final
theses is rational. Students have a possibilightmse the topic of final theses
that are proposed by the students themselves argkfrartment.

In the course of the field visit, the EET notedttteere seemed to be a particularly high level

of demand for thesis supervision in certain areash as special needs. EET noted that, on
the CVs of the staff of the College, as presenteitié SAR, only one lists special needs as an
area of specialisation. This individiual had swpsrd three theses in 2007, O theses in 2008
amd three theses in 2009. This meant that of &dethin this area six had been supervised by
the one staff member who claimed to have epertisevd of three years of programme

delivery, leading to a greater burden on othelisalso meant that the reminaing eight theses
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were handled by people who did not claim a spexxglertise in the area of special needs.
This is a matter of concern to EET.

3.1.1.3 Ratio of full-time and visiting teachers

In regard to the ratio of full-time and visitingatehers, the SAR notes (Section 2.1.6) that an
absolute majority of teachers (94.4 %) are regtdachers for whom this workplace is the
main one. It is not stated whether the teacherpiastion are full-time or part-time or what
the balance between both categories is. The ASARuch clearer, stating that

34 teachers are permanent out of 36 teachers &b te full-time study

programme. This represents 94.4% and in part-tiohes - 30 teachers - all are

permanent teachers (see the SP self — assessipertt 2008, 2.1.6. paragraph).
Section 2.1.6 of the SAR noted that, at times,ndigts from the University sector are invited
to teach, but no specific data is given on thistenat

3.1.1.4 Distribution of teachers’ workload

In regard to the distribution of teachers’ worklpatl was not possible to extract this
information from the data provided in Table 8 westhere in the SAR. The ASAR gives the
following account of workloads:

Teachers' workload distribution takes place atdéygartments every year.
Theoretical, practical workshops, seminars and ultettsons of the subject are
run by the same teacher. Scientific activities twhéhe teachers is not
regulated. Every teacher decides on it individudllgcent Z. Adviloniea
teaching in this study programme is actively endgageesearch work. Her
workload in the program is sufficient as it corresgs to the necessary number
of credits not less than 10% of the studies basction (in accordance with the
General requirements of study programmes).

It is not clear why the workload of one of the duisehas been selected as the illustrative
example. Equally, in the absence of adequatesstaili data, it is not possible for the EET to
draw any conclusions on the appropriateness orwibe of the various workloads.

It is suggested that for the future, a table sutha one that follows might be completed by

each member of staff who teaches on the prograngmimg data not only the totality of
his/her workload but also on the workload accrdnogn this particular study programme.
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Table 4: Workload
Activity Overall Hours Hours on thig
Programme

(@) | Academic activity (lectures, seminars, clas
lab works, practices, and exams)

(b) | Methodological actity (preparation for conta
hours, organization and monitoring of stude
independent work):;

(c) | Research and / or other related activity

(d) | Community Engagement

3.1.1.5 Number of technical staff

In regard to the number of technical staff inadégjwata is presented in the SAR. The ASAR notes
that.

The college has two computer systems specialistkimg0.5-time as
technicians. The number of specialists for compsigervision is sufficient in
order to implement the study programme. Both tesched students, if
necessary, have the opportunity to use their sesvithe technician makes
conditions to use the computer equipment in infarometechnologies rooms,
advises students on information technology useesslhe functions of
secretaries of the department - to give the necgssarature for the lecture,
help students to find the necessary material,épame the necessary technical
equipment for demonstration during the lecture.

3.1.2 Turnover of teachers

The SAR does not comment on this item. However ABAR (in Section 3.1.2.1) indicates
that, during the period under assessment, ther&éaa no staff turnover

3.1.2.1 Reasons for staff turnover

As there had been no turnover of staff, no resparasenecessary here.

3.1.2.2 Impact of staff turnover on the study pragnme

During the assessed period, staff turnover didiketplace, therefore there was no impact on
the study programme.

3.2 Staff competence

There is no overarching statement in the SAR o® iteim, nor does the ASAR specifically
comment under this heading.
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3.2.1 Compliance of staff experience with the studgrogramme

The SAR does not explicitly give details of thed®ag experience of the teachers, either in
terms of the range of their experience in the fafi&ocial pedagogy or its duration. Neither
does the ASAR make any specific comment underigsling.

The SAR gives prominence to the extent to whickchiess working in this programme
improved their qualification in the social pedagoaiggld by attending courses, seminars,
conferences, studying the newest literature as a&lhattending social sphere institutions,
where they deepened their knowledge in social pmglagspecifics and also in social
pedagogue activities. A detailed listing of th@alvement of individual staff members in
such activities is given in the SAR (Section 2.1.6)

3.2.1.1 Teaching experience of teachers

In regard to the experience of teachers’ practiaalk, there is considerable emphasis in the
SAR on the desirability of teachers having not Iésan three years of practical work

experience and it is noted that all teachers whikwa this particular programme have more
than three years of practical work experience. High level of engagement of staff in the

activities of various professional and other orgations, locally and nationally, is also noted
in the SAR (a detailed listing is provided). It e¢ear that this kind of engagement is

considered to be a valuable means of growing thetigal experience and expertise of staff.

The ASAR draws attention to the fact that teachsrsrage teaching experience is 24 years
(in high school: 9 years and in higher educatiastitution: 8 years). The ASAR goes into
considerable detail in relation to the expertisel @xperience of individuals, including
experience of working overseas, of working wittemiational students, etc.

Whereas teaching methods were addressed in S&Rah?2 above, the ASAR in Section
3.2.1.1 goes into considerable further detail herehe methods of working with students
which are used by experienced teachers. This sant®n of the ASAR also gives a detailed
account of the methodological and professional naseprepared and published by the
teaching staff on the social pedagogy programme.

3.2.1.2 Scope of teachers’ research (art) actitand correlations with the study programme

While Section 2.1.6 of the SAR deals with the atitg engaged in by staff and while some
of the activities are likely to involve staff ingearch, there is no explicit detailing of the
scope of teachers’ research (art) activities amcetagions with the study programme.

The ASAR, however, gives very considerable detaitlds item in Section 3.2.1.2 detailing

the range of publications, including refereed j@lsnin which staff publish articles. The

section also details examples of the research gisja which some staff are involved. A

wide range of journals and research topics aredndmet it would appear that relatively little

of the research relates specifically to social geds, although a small number of examples
are included, such as the work leading to the adgweéent of the specialism in career
development.
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3.2.1.3 Experience of teachers’ practical work
Section 2.1.6 of the SAR states that

The college pays great attention to practical sttgléraining. It is desirable of
teachers to have not less than 3 years of practiocdd experience. All teachers
who work in the programme have more than 3 yeapsaiitical work
experience.

The ASAR, in Section 3.2.1.3 states this a litiféedently:

All the teachers working in the study programmeehat/least three years of
practical experience in a subject field. Teachdns teach theoretical subjects
acquired education in the corresponding field, laage more than three years
practical experience in teaching in higher educeatidnstitution.

Clearly, MC places a value on practical experieand it is clear that those teaching the
programme have practical experience from theirhiegcin their various fields of expertise
and research. Both the SAR and the ASAR give lgngtcounts of the practical experience
of teachers in fields as varied as psychologygilis studies, computer training, involvement
in non-governmental voluntary agencies etc. Algiothere are examples of teachers who
have been social workers, what is not clear isettient to which the teachers’ practical work
gives them the particular experience which is obBma@lue to social pedagogy i.e. practical
experience related to social pedagogy.

3.2.1.4 Scope of teachers’ other activities (exset organizational, etc.) and correlations witheh
study programme

Both the SAR, in Section 2.1.6, and the ASAR, ictlea 3.2.1.3, detail the diversity of the
teachers’ interests, professional involvements emghgements in the community in a great
diversity of ways which can contribute to enrichthgir input to the study programme.

3.2.1.5 Compliance of practice and practical trang supervisors’ professional activities with the
nature of practice

In relation to the level of compliance of practiead practical training supervisors
professional activities with the nature of practi¢kis theme is not explicitly addressed in the
SAR beyond what is noted above in regard to thehasip on practical experience.

The ASAR addresses this issue in some detail, gquahiat “the teachers who have practical
activities experience or cooperate actively witltialbteachers in order of priority are
assigned to be practice supervisors”. The exwnttich individual teachers on the study
programme run profession seminars or lectures aité publications for social teachers is
also noted in the ASAR. Furthermore, the ASAR adkeat

The teachers (tutors), who are supervisors of pes;ttogether with the

students and the social teacher (mentor) workaetare institutions: advise,
monitor, analyze and evaluate the students’ pralciictivities. During the entire
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teaching practice the students work independemtieuthe supervision of a
mentor. Thus, the teachers with necessary profesisjeducational)
competence are assigned to be the practice supexyvand their activities are
consistent with the nature of the practices andigeothe students with practice
outcomes achievement.

3.2.1.6 Experience of coordinator of the study praghme

In examining the compliance of staff experiencehwihe study programme from the
perspective of the experience of coordinator of $hely programme, there is no specific
comment in the SAR on this item.

The ASAR, on the other hand, notes that the coatdinof the social education study
programme has been the head of the department 2301d® has 26 years of teaching and
practical work experience and that her activitissnfe of which are listed) correspond to
study programme field.

3.2.2 Consistency of teachers’ professional developnt.

There is no overarching statement in the SAR anitem. It is not specifically addressed in
the ASAR.

3.2.2.1 Regulation and promotion of teachers’ prefgonal development

In examining the consistency of teachers’ profesdiaevelopment from the perspective of
the regulation and promotion of teachers’ professialevelopment the material provided in
the SAR, as noted earlier, emphasises the desiyabilteachers having not less than three
years of practical work experience and notes theenéxto which there has been some
professional upgrading in the field. No furtherarrhation has been provided in the SAR in
regard to the regulation or promotion of teachprefessional development in the College.

Analysing the consistency of teachers’ professialelelopment from the perspective of the
“scope of the professional development and its chpa the study programme”, the ASAR
details the regulatory framework through which tisechers’ pedagogical, scientific, practical
gualification development is regulated. This settid the ASAR also notes the incentives
and supports offered by the College which rangmftbe payment of travel expenses or the
expenses involved in attendance at conference ufhdopossibility of exemption from
pedagogical work in not more than one year in five.

3.2.2.2 Scope of the professional development asdhpact on the study programme

This issue did not seem to be addressed in the I3ARas been comprehensively addressed
in the ASAR where we are informed that “during gegiod under review, ... all the teachers
developed their professional and teaching competeanone way or another - participated in
scientific and scientific-practical conferencesms®rs, courses, traineeships, consecutive
studies, international exchange programs and soldm® ASAR goes on to detail the range of
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seminars and conferences attended or addressédnaéidnal and international, identifying
the extent to which the topics of the teachersfgssional development are directly related to
their subjects taught and / or their research éstst

3.3 Summary in relation to Programme Aims and Learning Outcomes

The ASAR notes that while only one staff memberentlty has a PhD (with two more in
doctoral programmes) the “qualification of teachierghis study programme is sufficient”.
The ASAR also expresses satisfaction with the mitistaff to students, particularly as such a
high proportion of the staff is in permanent poSiatisfaction is also expressed in relation to
workloads and in relation to the number of techinstaff required to support the programme.
Likewise, satisfaction is expressed in relationstwh issues as the teaching experience of
staff, their qualifications and their involvementactivities which will improve their level of
gualification and expertise. It notes that theursgments of such documents as “Regulations
on teachers’ certification and position contestdviairijampole College” and the “Rules on
work procedure of Marijampole College’ are beingtme

The specific strengths, weaknesses and proposalaction set out in the ASAR are as
follows:

3.3.1 Strengths

e Relevant teacher education.

e All teachers have at least 3 years practical egpes.

e The absolute majority of teachers are permanenhéza.

e Majority of teachers, especially supervisors @qpice and (or) the practical
training have sufficient practical experience infpssional activities related to the
study programme.

e Scientific and applied research carried out bytaehers are focused on study
programme researching the need for specialistgtuqpsubject programmes,
introducing new specializations and others.

3.3.2 Weaknesses

e The Study programme has only one teacher with todate degree.
e Some teachers lack of international experience.

3.3.3 Action for improvement

e To encourage the teachers to doctoral studies $oreatific degree.
e To invite the teachers with scientific degrees toknin the study programme.
e To encourage more teachers to participate in varigiernational activities.
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3.3.4 EET comment on strengths, weaknesses and posals for action.

The strengths and weaknesses set out in the ASARraunded and accurate as far as the
EET can tell. The areas of action for improvemastproposed in the ASAR also seem
reasonable and achievable.

3.4 Part-time Programme

The study programme in Social Pedagogy is availabpart-time mode, as well as full-time
mode, at Marijampole College. Paragraphs 71 tof88e SAR cover the same ground, more
or less, as has been elaborated above for thdirhdl-programme. In this report, it is
considered to be unnecessary that the same conmnearid analysis detailed above be
applied to the part-time programme. This is esglgcso as Paragraph 75 of the SAR notes
that the part-time study programme is implementedhie same way as full-time studies
except that part time students may learn certainjests by distant learning. Paragraph 72
notes that the structure and the content of thétipae programme in part-time studies
coincides with the structure of full-time studiekr a number of areas, such as staffing, the
SAR gives no specific details in regard to howhé-time programme is staffed.

The duration of the part-time programme has, sR@@7, been reduced from 4.5 years to 4
years (as opposed to 3.5 years in the case otithénfie programme). There have also been
some significant changes in the level of demandHterprogramme. The ASAR, in Section
1.1.1.2, states that

In the 2006-2008 entrants’ competition to part-tshadies and the competitions
of participants by first priority was about 0.93itln 2009-2010 this index
decreased up to 0.55. Also, there were less stsigdo entered to this study
programme with any priority — from 2,56 in 20@60,44 in 2010. But we are
glad that the entrants of 2010 average competitiark is the highest — 9.89
(g.v. Table 6). This states that there entereddessents to the full-time studies
as well as to the part-time studies but the stidarg more motivated (11
students entered by the first priority).

The EET has concerns in relation to the viabilityany programme suffering such a loss in
demand.

Paragraphs 76 and 77 of the SAR detail the prawssfor scheduling, programme delivery,

planning, programme, length of sessions, acadeoad, letc. On the part-time programme
while Table 10 gives the Academic Load in hourshe Volume of work demanded of the

students seems to be disproportionately light wbempared to the full-time programme.

The volume of contact hours in lectures, classessaminars (921 hours) is just under one
third of the corresponding figure for the full-tippeogramme. This is compensated for in the
volume of self-study hours, where the part-timegpaonme carries a weight of 3559 hours, a
little more than twice the volume that applies lhe full-time programme (which has 1710

self-study hours). The weightings in regard tocpca and the final theses are equivalent in
both the full-time and part-time programme modes.
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ASAR also notes the difficulties arising from theat8’'s decision to shorten all such
programmes.

During 2008/2009 study year 21 full-time studiagdsints and 53 part-time
studies students prepared final theses (when dildky sliuration was shortened in
half a year, two groups of students graduated:gooep - in January, the other —
in June). 10 teachers were supervisors of studéngd’'theses in full-time
studies who had 2-4 students and 16 teachers wpes\ssors of students’ final
theses in part-time studies students’ final thedes had 2-9 students. During
2009/2010 study year final theses were prepareiBiyll-time studies students
and 23 part-time studies students. 9 teachers sugrervisors of students’ final
theses in full-time studies who had 1-3 students&teachers were supervisors
of students’ final theses in part-time studies stud' final theses who had 1-5
students.

ASAR notes that the overload in 2008/2009 due to tgvoups of part-time students
graduating in the same year was exceptional arikelyko be repeated.

4. Facilities and learning resources

While the SAR does not specifically address thizl@ation area, Section 3 (Paragraphs 90 to
106) of the SAR relates to Learning Resources.

In the course of the field visit, it was noted thettusing such a programme in an older
building caused considerable challenges to therpmoge delivery team and that an older
building required considerable investment if it viade brought up to an appropriate modern
level.

4.1. Facilities

Both the SAR (Section 3) and the ASAR (Section}41). note that at MC and in order to
create suitable conditions for study, “consideradttention is given to the improvement of
facilities, to the enrichment of library fund anoneputerization and to the introduction of the
latest teaching and learning technologies in thdysprocess”.

4.1.1. Sufficiency and suitability of premises fostudies

There is no overarching statement in the SAR ahitbim, nor is there in the ASAR.

4.1.1.1 Number and occupancy of premises for stgdie

Both the SAR (Section 3) and ASAR (Section 4.1.hdde that the implementation of the
aims of the study programme depend on the avathaluf appropriate learning resources.
This perspective has led to the expansion of §brasources, the installation of computers
and other up-to-date technological resources aner anprovements, not least to rooms and
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learning centres. Dedicated classrooms are avaifabinformation technologies (2), distant
learning, social pedagogy studies, social sciepsgchology studies, social work studies,
education studies, child’s health, Lithuanian, GammEnglish, Russian, fine arts (2) and
music education. All the classrooms contain 30sseatcept the classrooms of information
technologies, English, German and arts. Classramasquipped with overhead projectors,
video-audio apparatus, and methodical material2002/2003 two large classrooms, with 60
seats each were added. In addition, there areniogpCentres which provide computer
equipment, dictionaries, educational literatureriqaical publications and other library
materials. In summary, both the SAR (Paragraph9&0and ASAR agree that there is no
shortage of rooms for the study programme reatimat{SP self-assessment report, 2008, 90
paragraph).

4.1.1.2 Technical and hygienic condition of the pnéses for studies

The SAR (Paragraph 98) briefly addresses the thartige technical equipment available for
the study programme (Table 19 also sets out dethilsis equipment). However, in relation
to the technical and hygienic condition of the pisas for studies, the SAR does not offer any
specific comment on this matter, while the ASARegiwonly a single line, stating that “the
premises for studies meet the labour safety angehiggnorms requirements”.

4.1.1.3 Working conditions in libraries and readingoms

With regard to the issue of the sufficiency andadility of premises from the perspective of
working conditions in libraries and reading roontise SAR (Paragraphs 90-93 and 99)
emphasises the progress that has been made invimgtdorary, information technology and
classroom teaching facilities in recent years.

The ASAR covers much of the same ground highlighthre fact that there are enough work
spaces in the library and in the reading room #&ad the library is well stocked. It further

notes that the library is linked to other acadeli@ries and that the staff of the library also
engage in continuing professional developmentHentselves.

4.1.2 Suitability and sufficiency of equipment forstudies

Paragraph 90 of the SAR highlights the suitabitifythe learning resources and equipment,
particularly in the support materials made avadaibl classrooms which are equipped with
overhead projectors, audio-visual and other mdseria

4.1.2.1 Laboratory (art) equipment and appliances

In regard to laboratory (art) equipment and apgksnthe SAR (Paragraph 90) points out that
much of this equipment is available through Teaghttentres. Paragraph 98 of the SAR
notes that in the period from 2002 to 2008 the emmntation of the study programme

required 162 items of technical equipment. Detafishe equipment purchased and the
associated costs are given in Table 19. ASAR simptes that there is no laboratory (art)

equipment.
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4.1.2.2 Computer hardware and software

On the issue of computer hardware and softwareS#R (Paragraph 91) notes that there are
two computer classrooms and a distance learnirgsrdam and, on Table 17, details the
range and number of computers available as welivaisg some details of the software with
which they are equipped. Paragraph 92 of the SARsnthe extent to which web-based
materials and the Internet have been brought iséo Much of this material is repeated in the
ASAR.

4.1.3. Suitability and accessibility of the resours for practical training

Paragraph 92 of the SAR notes that information neldgy facilities, including internet
access, have been made available to studentffterge, until 18.00 each day. The SAR
reports that computers are constantly being upgrade replaced and that their number and
quality is satisfactory. The ASAR does not speeify address this heading.

4.1.3.1 Compliance of activities of the institutisfior practical training with the aims of the stues

With regard to the compliance of activities of thetitutions for practical training with the
aims of the studies, it is clear from various paftthe SAR that the emphasis on the practical
training of students helps to ensure that thera good linkage between the aims and the
practical work done. This was reinforced in therse of the field visit and in meetings with
students, former students and employers all of wepake well of the practical dimension of
the training provided. The ASAR goes into someaii@n the extent to which great care is
taken in the selection of the locations for stugeatement on the practicum.

4.1.3.2 Ratio of suitable practical training placegth the number of students

In regard to the ratio of suitable practical tragplaces with the number of students, the SAR
did not specifically address this area. Howewas addressed in the ASAR which states that

Before each practice the arrangements on the follpigsues are made with the head
of the institution and with practice supervisoragiice time, duration, practice
supervisors (mentors) and the number of studemdstalalo the practice in this
institution. In this way, taking into account thesgibilities of base institutions the
group of students are divided into sub-groups tprdatice, supervisors of these are
appointed. Thus, for all students the schools@uad and equal conditions are created
to do practice. A practical teaching training sysie created at the faculty in which
the types of practices are consistently arrangegrbductory, social care of children,
main practice, specialization and entire pracfractices are well-timed following the
curriculum, because each type of practice studdmtzaving already acquired the
subject, educational and psychological knowledgkskills. The role of a trainee
changes during the practice according to the falgvecheme: observer - teacher
assistant - working under the guidance of an egpedad social teacher - working
independently. In this way, each student is coestit prepared for practical work of
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the social teacher equal conditions are createdlifstudents to do practice and to
achieve practice aims.

While it is clear from the above that great caraken in the selection of settings, the issue of
the ratio between places and the number of studenist specifically addressed (i.e. how
many students in one setting? Does each studeatdmindividual placement?).

4.1.3.3 Role of the higher education institution selecting the sites for practical training

In relation to the role of the higher educationtimsion in selecting the sites for practical
training, the SAR did not offer any insight intovhaites are selected in this area. However,
as noted in the preceding section, the ASAR givemsight into the care which is taken on
this matter. Section 4.1.3.3 of the ASAR elab@at®ting that a network of institutions is
available which offer sites for different kinds factice. The ASAR points out that the base
institutions for practices are selected in theolwihg ways:

they are proposed by the education departmenieaitmicipality,

educational institutions apply to the college aulty administration,

head of the department or vice-dean for practiceachers find the institutions
under the selection criteria,

students themselves find and offer the base itisiits.

ASAR goes on to point out that, when the collegects the base institutions, the bilateral
contracts for practice are signed, and when stsd@eimselves find the institutions for entire
practice then triangular contracts are used. ASddtifies the following types of setting
which are currently in use:

6 basic general education schools and 3 gymnasiums

schools kindergartens

child’s day care centres,

3 orphanages, youth schools, sub-divisions of seajaport centres,
3 nursing homes and other institutions.

The contracts for students practice are signed tivéke institutions. ASAR notes that in some
cases, the setting chosen becomes the site ofuthend’s future job.

4.2 Learning Resources

While there is a section in the SAR in relationldarning resources (Paragraphs 90 to 106),
the issue is not addressed from the perspectitieeahdicators included in this section of the
evaluation tool. The ASAR does not specificallgass this heading.

4.2.1 Suitability and accessibility of books, textioks and periodical publications

In the evaluation tool, the suitability and acck#isy of books, textbooks and periodical
publications is examined from the perspectiveshef provision with printed publications
required for the study programme and of accestetdrenic databases.
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4.2.1.1 Provision with printed publications requiddor the study programme

In relation to the provision with printed publicats required for the study programme
Paragraph 93 of the SAR highlights the role of @udlege Library as an information centre,
pointing out that it has a stock of new and relé\doctuments (books, periodicals (36 titles),
audiovisual teaching aids) as well as a readingnramith periodicals, encyclopaedias,
dictionaries, directories, magazines, newspapeargany publications, teachers’ papers, art
albums, maps, copies of insufficient publicatiofise Library is reported to contain 60 seats.
In summary, the ASAR confirms that the studentsehthie opportunity to become acquainted
with various social sciences research publicatiamtributing knowledge of the child,
family, community, public social environment profole in the mentioned sources.

4.2.1.2 Access to electronic databases

In relation to access to electronic databasesS#R (Paragraph 93) notes that ten of the
Library’s sixty seats provide access to the Intern@SAR details the electronic databases,

including library databases throughout the worldtthre available to the students of this

programme, noting that the students, in order teeld@ a transnational understanding of

social issues, use a variety of electronic jourpalslished in foreign countries, which present

the experience of working with children, as welltas broad issues that the social teachers
and other professionals face in foreign countries.

4.2.2. Suitability and accessibility of learning meerials

There is no specific comment in the SAR or in tI®AKR on this matter.
4.2.2.1 Provision with methodological publications

In relation to provision with methodological pulatons, both Paragraphs 90 and 93 of the
SAR indicate the availability of such material. eTASAR notes that the teachers of the
programme and the library staff try to provide #tedents with methodological publications

while some teachers teaching in the programme catgpwith publishing houses to produce

appropriate publications (examples are listed iRRE ASAR cautions that:

It should be noted that the students of this progna lack of methodological publications
that help to learn specialized techniques, takirig account the diversity of client groups,
therefore it is planned to prepare and issue thatioreed publications.

4.2.2.2 Access to methodological publications

With regard to access to methodological publicajdhe SAR seems to indicate that there is
adequate access (although no specific comment @& nmarelation to access for part-time

students). It is also made clear in Paragraphf9Be SAR that copies are made of what
would otherwise be “insufficient publications”. t (5 hoped that due regard is had to the
copyright issues that may arise from copying paticns).
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4.2.2.3 Provision with learning aids

In regard tgorovision with learning aids the SAR in Paragraph 90 and 91 indicates that such
aids are available and used both on campus aret itedching centres. The ASAR points out
that students of the social education study programare provided with the methodological
aids they need to perform practical tasks (works)eeideos, practical guides, publications,
articles, methodological aids made with the helpeahnologies, legislation. ASAR also
points out that students are taught how to desigthadological aids and make them, which
can be used for work with pupils (clients) durihg practices.

4.3 Summary of Facilities and Learning Resources

In general, the ASAR expresses satisfaction withftilities and learning resources which
are available for this programme. The ASAR idéesifthe following strengths and
weaknesses.

4.3.1 Strengths

e Adequate facilities for study program implementatio

e Students are provided with adequate conditionssethbe library, reading room,
computer equipment

e A strong network of institutions of basic practit@ining;
e A sufficient number of copies of printed publicaisoin Lithuanian.

e Sufficient number of copies of the methodologicaiblcations prepared by
teaching staff.

4.3.2 Weaknesses

¢ Insufficient funds for the purchase of the latasif@ssional literature.
¢ Insufficient fund of foreign literature (books, rhetlical publications) in foreign
language.

4.3.3 Development activities

Future actions which have been identified in theARSare:

e Search for additional variety of sources and spangohelp enrich the variety of
literary fund.

e Buy more foreign language literature to encourdgdests and teachers to read
and use literature in foreign languages.
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5. Study process and student assessment

The SAR does not make any overall comment under gleneral heading, nor does the
ASAR.

5.1. Student admission

A considerable amount of information is given itaten to changes in number of students in
the SAR under Section 2.1.4 (Full-time Students) Saction 2.2.4 (Part-time Students).

Information in relation to the guidelines on adross the priorities by which places are
allocated and the phases of admission as well fasmation in relation to the financial
implications of a decreasing number of studentsafrget out in these Sections.

Paragraphs 43 to 54, inclusive, of the SAR addaessge of issues regarding admissions to
the full-time study programme while Paragraphs&81 give the corresponding information
in relation to part-time students. Paragraph 4%emts information in regard to admissions
over the last seven years (although Table 43 sthvesyears”, indicating that this Section of
the SAR has been reviewed and updated). Theseatajaresented in three tables. Table 4
presents an admission summary (giving the numbersehied and the priorities which
pertained.) Table 5 details competition resultsrd) the general admission and the number
of students in the extra admission, while Tableve@gthe number of entrants

Similar admission data in relation to the part-tistedy programme are presented in Tables
11-13 of the SAR. The ASAR does not specificatdi@ss this area.

5.1.1. Rationality of requirements for admission tdhe studies

The matter of the rationality of requirements famassion to the studies is addressed in
Paragraph 44 of the SAR which sets out the Guids]ipriorities, minimal entry requirements

and the phases whereby admission is organisedagfah 48 of the SAR notes that the
process changed little during the period 2004 @/26ut that a new regulations were adopted
in 2009 with a new marking scheme for state-funplades and for fee-paying places,

5.1.1.1. Competition and minimum requirements fqo@icants

This issue does not appear to have been addrasdieel SAR but is addressed in some detail
in the ASAR which sets out the procedure for adimsfrom 2006 to 2008 for both full-time
and part-time students.

Since 2009, student admission into Marijampole €@l has been carried out in accordance
with the Lithuania higher schools association ermdeaorganization (LAMA BPO) rules’
general requirements. In 2009, twelve student®aecepted as full-time students on state-
funded places with a further six students payingapely. In 2010, nine full-time students
were accepted on funded places with four studesysg for their places. In 2009, six part-
time students were accepted on the state-funde@glahile a further ten students had to pay.

44



In 2010, three part-time students were acceptddrided places while eight students had to
pay.

The ASAR states that “in 2010 those who wish talgtn educational programs had to take a
motivation test, which verified conscious decisiorbecome a teacher”. As discussed earlier,
this gives rise to an issue as to whether soc@dgegues are perceived as teachers.

5.1.1.2. Special requirements

This matter does not appear to have been addrestieel SAR. The ASAR states that “there
are no special requirements for admission to spadhgogy study program, because it is not
foreseen in LAMA BPO admission rules”.

5.1.2. Efficiency of enhancing the motivation of ggicants and new students

The issue of the efficiency of enhancing the matbraof applicants and new students was
not addressed in the SAR. There is no specificngent in relation to this item in the ASAR.

5.1.2.1. Actions of the higher education institution attracting students capable to study

This matter does not seem to have been addresskd BAR. In the ASAR, it is dealt with

in some detail. ASAR identifies the range of mesihich are used to promote the
programme, including television advertising, theeinet (Marijampole College, AIKOS

websites), informational brochures, and publisheticlas in regional newspapers in
Marijampole, the college newspaper, as well as tiaional press and magazines.
Exhibitions, career information seminars, educaidours around the college, professional
information activities in schools are also used.

5.1.2.2 Student motivation enhancement

The ASAR gives a thorough account of the procedusesl to promote student interest and
motivation in this study programme, including sywend ongoing student encouragement
and support from a range of College officers.

5.2. Study process

While the “Study Process” is referred to in the [€adif Contents of the SAR as Sections 2.1.3
(full-time programme) and 2.2.3 (part-time prograg)ma different heading is substituted
within the text of the SAR (“Implementation of Siesl — Teaching, Learning and

Assessment”).

Section 2.2.3 of the SAR gives details of the mammavhich the study process is organized
for part-time students (which Paragraph 72 statesntides with the structure of full-time
studies”). The work is organised in sessions, Wwihast from 1to 4 weeks. Academic load for
students: there are 2-3 annual sessions (introdycatumn and spring) which last from 1 to
4 weeks, at an average of 8 academic hours per Fest. year students have one week
introductory session. A lecture lasts 45 min., 2dmenic hours are given to a subject. Lectures
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start at 8.00 a.m. There is an hour lunch breaksfodents. Because of a very big load in
2006-2007 a study plan was corrected, reducingaingber of contact hours.

There is no comment in the ASAR under this heading.

5.2.1. Rationality of the programme schedule

There is no overarching comment in relation torétenality of the programme schedule in
the SAR or in the ASAR.

5.2.1.1. Schedule of the study classes

The SAR does not appear to address this issue. ABAR gives a good overview of the
student workload, a maximum of 32 hours per wedkclvequates to a 40-hour (1 Credit)
workload made up of lectures, practical work, imdinal work, project work and
examinations leading to an average student worlt jma day of about 7 hours. The ASAR
concludes that the student workload per week amdester is distributed rationally with
lectures (45 minutes each) spread over five worklizngs through a semester of 20 weeks (16
weeks for the theoretical and practical trainimgrfweeks for the examinations session).

In part-time studies, the schedule is set up fesisas (two weeks before the beginning of the
session) and placed on the Internet (www.markdt)ting the school year, there are two
sessions of four weeks: three weeks for the thiealednd practical training, the fourth for
examinations. First year students have a one-wesddiuctory session.

5.2.1.2. Schedule of the examination session

In relation to the matter of the schedule of thamsiation session, this is not explicitly
discussed in the SAR. The ASAR points out thatethe agreement between teachers and
students (full-time and part-time) in relation k@ texaminations session schedule.

At least three days are given to prepare for tharexin full-time studies. Credits are taken
during the 18 week of semester, and project work is delivered examinations are taken
during the session. The examination schedule o$¢lssion is made at least two weeks before
the session, and published a week before the emdionnsession. Exams, credits, project
work are arranged gradually (no more than 7 peresésn).Part-time studies examination
timetable is established within the first week bé tsession. Examinations schedule of the
session is approved by the Dean of the Faculty

5.2.2. Student academic performance

There is no overarching comment in relation to etichicademic performance or in regard to
changes in the success rates of students. Ontliee lsand, Paragraph 52 gives details of
students of the full-time programme who were rgdcdrom the programme on an annual
basis while Paragraph 82 does the same in resptw part-time students.
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Table 5: Year Full-time Part-time Students

Students
2003-2004 3 students 2+1 students
2004-2005 10 students 4+2 students
2005-2006 4 students 5+2 students
2006-2007 10 students 7+5 students
2007-2008 5 students 8+3 students
2008-2009 1 student 8+4 student

The main reasons for these rejections are givenfoldews in regard to the full-time
programme:

10 students had low studying results,

1 student changed the study programme,

2 students — because of family and financial proisle
2 students — because of disease,

7 students changed into part- time studies,

the rest — because of lack of motivation.

When the part-time programme is considered theoviollg additional explanations arise:
inability to combine work and study, emigratingwork abroad and employers not granting
leave to study.

The ASAR does not make any specific comment underhieading of “Student Academic
Performance” but these issues are then addressied thve heading which follows.

5.2.2.1 Monitoring of student progress and drop-aate

This item does not seem to have been addressée IBAR. However, it is examined in the
ASAR which gives details of the system which iplace for monitoring student progression.
This begins with monitoring by the teachers, takiest outcomes into account followed by
engagement of the students in a reflective sellyinal manner and finally bringing

outcomes before both the Dean of Studies and tipafeent at their end of semester review.

5.2.2.2. Students’ participation in research

This item does not seem to have been addresséeé iBAR. It is, however, addressed in the
ASAR which suggest that students’ research capiagiliand skills are systematically
cultivated, initially through the writing of papebsit progressing to higher levels of research
work which may be reported at conferences, regianal national. What is not clear from
this section is the manner in which research qoestare posed for students. Neither is it
clear that students, particularly in their finaésles, are encouraged to trawl the international
literature so as to give a setting and contextteir research.

Having examined many samples of the students’ witrt, EET formed the view that the

quality of the final theses needs to be improvedniMlack balance between the literature
review, the research conducted and the exploraifothe outcomes in conclusions. The

a7



measurement of word count would help to ensure swalhnce rather than the current
emphasis on page count where much of the spacakén tup with pages of charts and
graphics. The use of a greater variety of dateectobn methods which would allow for the
triangulation of results would also be useful. Mathe theses examined make little use of
international resources. Finally, greater awarenegsls to be nurtured in the students of the
need for observing high ethical standards, espgciahen working with children as
vulnerable subjects of research, as well as hawiggstem for clearing ethical considerations
through a duly structured ethical committee.

5.2.3 Mobility of teachers and students

With regard to the scope of teacher mobility angbant on the study programmehile
Section 2.1.6 of the SAR, as was noted earliers doake reference to the involvement of
staff in study abroad as well as in presentatiansoaferences, there is no indication in the
SAR as to how substantive this is, how many indiald are involved or what the impact on
the study programme has been. For example, weldréhat “Four Social Work Department
teachers developed their theoretical and practicawledge abroad: Austria, Belorussia,
Ukraine, Germany, USA, Italy, and Holland, Norw&jnland”, but we have no idea whether
these nine states were visited by all four indigiduor whether some have had many more
opportunities for such travel than others. In awent, it is clear that only a minority of
Department members have had such an opportunity.

In relation to the scope of student mobility angaut on studies?aragraph 59 of the SAR
states that students “can participate” in Socrgtasinus mobility programmes. However, no
further information is presented to detail whethry student have availed of this possibility,
whether the numbers have grown or decreased ogefeidrs or whether there are substantive
differences in relation to mobility of full-time asompared to part-time students. (ASAR
does not give a response under this heading). reEdd that none of the students (6 full-time
and 8 part-time) with which it met in the coursettlod field visit had availed of this mobility
option (although one had been in Germany priontbarking on the programme).

5.2.3.1. Scope of teacher mobility and its impanttbe study programme

Under this heading, ASAR deals much more comprebelyswith the issue of mobility than
the SAR, detailing both the scale and scope ofhieramobility, inward and outward. Two
useful tables are provided which help to give aitkd picture. Whereas the outward flows
led to a significant variety of institution in maxljfferent countries, it was surprising to read
that the inward visits only led to students beingpased to teachers from Denmark and
Sweden (text and Table 9).

ASAR also details the many benefits to teacheduding the improvement of qualifications,
development of professional knowledge, increasedpatence in using diverse educational
methods, etc.

5.2.3.2 Scope of student mobility and its impacttba studies

ASAR notes that there are considerable impedimnisobility, particularly for students on
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part-time programmes — never more than 6% of thdestt cohort, even when First Year
students are excluded from the count. ASAR aldesthe difficulties which arise both in
attracting foreign students to Lithuania and togh&ly programme in social pedagogy.

ASAR suggests that students prefer to go to inging in English-speaking countries. It
might also be noted that, in many non-English-spkountries, institutions now provide
programme options, including the provision of césss English so that students both from
the home country and from others can study togetiteugh the medium of English. It must
also be considered that the absence of social pggtaigp very many Western European
countries is also a mitigating factor as there fawer parallel countries from which social
pedagogy students might be drawn.

5.3 Student support

There is no overarching comment in the SAR or @AIBAR in relation to student support.

5.3.1 Usefulness of academic support

Neither SAR nor ASAR specifically address this hegd

5.3.1.1 Informing about the programme and its chaewy

In regard to informing about the programme andclianges, the SAR does not appear to
address this issue. ASAR gives a clear accouthefmanner in which the programme is
initially introduced to students, including advigistudents of their elective options and of the
devices and procedures which are used to dissemimdbrmation whenever further
information is required.

5.3.1.2 Student counselling on study issues

With regard to student counselling on study issti@s, item does not appear to have been
addressed in the SAR. ASAR notes the availahilitipoth group and individual counselling
on study issues.

5.3.1.3 Student counselling on career possibilities

The SAR, in Paragraph 68 notes simply that “thera Career centre at college which helps
students to plan their career in a changing lalmoarket and successfully integrate into it”.
ASAR addresses this issue more comprehensivelygahiat “the Career Centre provides
constant counselling to Social Pedagogy study aragre students about career possibilities:
employment possibilities, plans for further stutliest also notes that Marijampole College
has a close relationship with the Labour Exchangé eonsequently gets all the latest
information from Labour Exchange about the situaiio Labour Market. This section makes
it clear that the teachers of the Social Work depant inform their students about
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programme branches, the importance of compulsadyatternatively elective study subjects
and possibilities for future career. The extentwioich practice placements may lead to
employment opportunities is also noted.

5.3.1.4 Possibilities to study according to indiva programme

The issue of the possibilities to study accordimgntdividual programme does not appear to
have been addressed in the SAR. The ASAR indidhi@sboth full-time and part-time
students have the opportunity to study accordingdovidual study schedules but the ASAR
goes on to note that students of the Social Pegaggly programme have, in fact, never
studied according to an individual study schedule.

5.3.1.5 Possibilities of students to repeat sulgeutd to retake examinations

This matter does not appear to have been addressieel SAR. However, the ASAR shows
that a comprehensive system is in place for deddotg with students who are unable to take
the initial examination (for valid reasons) as wellallow students to retake examinations in
which they have not reached a passing grade.

5.3.2 Efficiency of social support

This heading is not specifically addressed withethe SAR or in the ASAR.

5.3.2.1. Psychological, sports, health and cultusaipport

In regard to psychological, sports, health anducaltsupport, the SAR does not appear to
address this area. The ASAR outlines a comprebersistem which includes support to
first-year students in making the transition tolegeé. ASAR outlines other opportunities for
development of students’ extra-curricular aptituded skills, both formal and informal.

5.3.2.2 Grants and benefits

The SAR, in Paragraph 104, which relates to grants benefits, notes that the benefits and
grants which may be available to students suffehagdship or as a consequence of some
traumatic loss.

ASAR gives a comprehensive account of the rangganits and benefits which are available.
In particular it notes the incentives offered tad&nts on the basis of academic successes.
These may include cash prizes or lump sums. Tladladlity of financial support for
students with disabilities is also noted. (cf. alSAR, Paragraphs 105-107 inclusive).
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5.3.2.3. Provision with dormitories

Whereas this item does not appear to have beerssf in the SAR, the ASAR notes that
all full-time and part-time students are providedhwdormitories. The number of beds is
sufficient.

5.4. Student achievement assessment

There is no overarching statement in relation i titpic in either the SAR or ASAR.

5.4.1. Suitability of assessment criteria and theipublicity

This heading is not specifically addressed in eithe SAR or the ASAR.

5.4.1.1. Correlations of criteria with the intenddearning outcomes

In relation to the correlations of criteria withetlntended learning outcomes, the SAR in
Paragraph 40 notes simply that the “criteria ofjactbassessment are linked to subject aims”,
but offers no elaboration on how this is achieveASAR, on the other hand, gives a

considerable level of detail on how assessmeningucted. It concludes by indicating that

All assessment criteria of the tasks for differfemins of achievement
assessment are connected with learning outcomesxBmple, there is made a
description how to do self-study tasks, where togeetvith the requirements
there are indicated learning outcomes that aregbghecked. The assessment
table explains what criteria are going to be used$sessing subject learning
outcomes.

5.4.1.2. Composition of the assessment grade

On the matter of the composition of the assessmpeute, the SAR addresses assessment in
Paragraphs 39-41. ASAR goes into greater detaiheromposition of the assessment grade,
indicating that

Every subject is finished with examination or preagon of project work.
Accumulative assessment is used during studid¢ise ISubject ends with
examination, final assessment is calculated acegrii the formula: GV = TA
40% + E60%, where GV- final assessment, TA — @yeedd intermediate tests,
E — examination score. Together with examinatiskgdhere are presented
tables with assessment criteria for every taskthedcore system of
assessment. In the table of final assessmentithpresented the assessment of
every task in scores and the examination scorth(aetic average of all tasks
assessment). If the subject finishes with projemtkvpresentation, the formula
is: GV = TA40% + Dp60%, where TA — average of intediate tests, Dp —
project work presentation assessment score. Ttieraiic average of
intermediate tests is calculated from a numbeesitistforeseen in detailed
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programmes (usually 2-4). Their form and themesatse indicated in detailed
programmes. The number and form of intermediats teepends on study aims
and learning outcomes. The assessment of profedgaactical activities is
calculated using the formula the same as for proyeck.

5.4.1.3. Publicity of assessment criteria

In regard to publicity of assessment criteria, A®AR makes it clear that the assessment
tools are introduced to students at the commenceaiggmmogramme elements. Furthermore,
students can find the assessment criteria on #etrehic media at the department of Social
Work.

5.4.2. Feedback efficiency

There is no substantive response to this item ik @Ad the heading is not specifically
addressed in ASAR.

5.4.2.1. Methods of feedback

While Section 5 (Paragraphs 120 to 131) of the $&lRte to feedback, this has more to do
with feedback in relation to the programme andelito do with feedback to the students on
their academic achievement or performance. Stsdehb were interviewed in the course of
the field visit reported that each tutor “has hes/bwn way of giving feedback”.

The ASAR notes that varying forms of feedback avery including discussion and written
comments and remarks.

In the course of the field visit, and arising inrtpaular from its meetings with students and
former students, the EET came to the view thattlsbiould be greater standardisation of the
forms of feedback so that every individual studeah have frequent formal feedback,
whether by individual discussion, written responsemail but that written feedback would
be preferable.

5.4.2.2. Effect of feedback on student achievements

The SAR does not appear to make any comment oreffieet of feedback on student
achievements. The comment under this headingeil8AR focuses more on the desirability
of giving feedback than on the benefits to the stiidcohort of regular and accurate feedback
as part of a loop of ongoing improvement.

5.4.3. Efficiency of final thesis assessment

This topic is not specifically addressed underdghen heading either in the SAR or in the
ASAR.
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5.4.3.1 Requirements for final thesis

The ASAR notes that the requirements governingagsessment of final theses are set out in
governmental regulations, including Order No 35 dRlations of Final Assessment of
Learning Outcomes of non-university studies”, issu®y the Minister of Education and
Science on January 15, 2002, and the brochure ‘ddethl Guidelines for Preparing Written
work* (Marijampole College Publishing Centre, 20@4)d recommendations “Requirements
for writing term and graduation papers for Sociab/department students”, discussed and
confirmed at the meeting of Social Work departnmeniil October, 2010.

It appears that the requirements are clearly setand that students are comprehensively
advised in relation to the various requirementsovelver, please note comments made at
Section 5.2.2 above).

5.4.3.2 Procedure of final thesis assessment

Paragraph 41 of the SAR sets out the proceduresrgiog the assessment of the final thesis.
Having identified the regulations which govern swadsessment, the SAR summarises the
procedure as follows:

A final thesis is assessed in three stages: firedi$ is assessed by a thesis tutor,
whose assessment mark comprises 10 per cent bAfisassment mark; second
stage — assessment of reviewer, which is 30 pey aed final thesis’

presentation and defence in public with 60 per oéatfinal mark.

The ASAR adds that the Commission of Assessmehides experienced social partners

5.4.3.3 Results of final thesis assessment

The SAR, in Annex 3, gives a list of final thesegluding the names of topics, the names of
supervisors and the grades awarded. The ASAR suseaahe manner in which a final
thesis topic is approved as well as outlining theeasment process.

Final theses are assessed by tutors and reviewarslbas qualification
commission during the defence. Tutors and reviewkosv the advantages and
disadvantages of final thesis in detail. Qualifleatcommission assesses how
professional competences are demonstrated andrigamtcomes achieved..
The assessment results objectively show the guelrgt of the final thesis. The
students themselves choose the topic for the tirealis, then they discuss and
agree with the tutor. The topics are confirmedatdepartment meeting and are
given to the dean for confirmation. The topicsioaf thesis coincide with the
aims of the programme.
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5.4.4. Functionality of the system for assessmenta recognition of achievements
acquired in non-formal and self-education

Neither the SAR nor the ASAR address this headapausately.

5.4.4.1 Assessment demand

This issue does not seem to have been addresskd BAR but is addressed in the ASAR
which states that:

The system of assessment and recognition of aahievis acquired in a non-
formal and self-study way at Lithuanian higher itosions is only being
prepared. There is no demand for assessment amghrgon of achievements
acquired in a non-formal and self-study way amdregstudents of Social
Pedagogy study programme.

5.4.4.2 Assessment procedures and results

The issue of assessment procedures does not dpgdeare been addressed in the SAR. The
ASAR notes that this area is the subject of ongalisgussion at MC as well as among
faculty. It notes that there is a case for crgpinsystem of assessment and recognition of
achievements acquired in a non-formal and selfystwdy, and that there are plans to
establish assessment stages and procedures aswsbessment models.

5.5 Graduate placement

This issue is not separately addressed in SAR AGAR.

5.5.1. Expediency of graduate placement

The issue of the “expediency of graduate placemisntibt explicitly addressed either in the
SAR or in the ASARper sebut are considered under the following headings:

Number of employed graduates and reasons of faituget a placement
Correlations of graduate professional activity wiie study programme

5.5.1.1 Number of employed graduates and reasonf&itdire to get a placement

In Paragraph 138, the SAR gives details of thel legraduate employment over a period of
years (2005-2009). The table presented in the $ARepeated in the ASAR. The

accompanying commentary notes that, for full-tinnedents, measured about nine months
after graduation, 53.66% (71.29%) of Social Pedggwgduates were employed in their area
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of specialism while 35.77% (17.82%) were not. S@M& % (34.65%) of the graduates were
engaged in continued studies in the same fielchizeusities.

5.5.1.2 Correlations of graduate professional adipwith the study programme

Paragraphs 138 and 139 of the SAR address this.iSBie SAR summarises the situation by
reporting that “High employment indices and postiemployers’ evaluation show that

graduates apply acquired skills in their profesaiactivities well”. The ASAR goes on to

suggest that this is because the nature of profesisactivities of most of the graduates
correlates well with the purpose of the study paogmne.

ASAR also draws attention to the fact that studevite® perform well during professional
activities practice, very often stay to work in g@mne institutions.

5.6 Summary in relation to study process and student assessment

In its summary, the ASAR indicates that studentiadion at MC is well organised and that
much thought is put into ways of motivating studgenStudent results and drop-out rates are
carefully monitored and analysed with a view to masing student gain and minimising
student “wastage”. ASAR notes the benefits of clatine assessment and, particularly, the
challenge represented by the final thesis.

5.6.1 Strengths

ASAR suggests the following strengths:

e Dispersion of information about the study progranand its changes is constant,
timely, various means of dispersion are used, hischielps strengthen students’
motivation.

e Having in mind the students’ needs, flexible stpdgsibilities are created,
various forms of material and moral stimulation ased.

e The structure of assessment score, assessmenaaite constantly reviewed and
this allows to objectively evaluate the studentsigoess.

e The participation of social pedagogues — pract#ienn the commissions of final
thesis defence allows to evaluate the possibilibegpply the empiric research in
practice.

e The participation of teachers in international nibpis increasing.

e Good placement indicators show that a lot of gréelipractice the profession
(especially of part-time studies).

5.6.2 Weaknesses

ASAR identifies the following as weaknesses:

e The system of recognition and assessment of kn@elgdined in informal way
and via self-education is only being created.
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e Insufficient foreign language skills of teachersl atudents hinder the
development of the mobility process.

5.6.3 Action for improvement

ASAR identifies the following priorities for action

e To create the system of recognition and assessoh&nbwledge gained in an
informal way and via self-education in cooperatmath universities having
experience in this area.

e Organize foreign language courses.

e To prepare subject abstracts in a foreign language.

6. Programme management

There is no overarching discussion of programmeagament in the SAR or in the ASAR.

6.1. Programme administration

Programme administration is not separately adddessseither the SAR or the ASAR, being
considered under its constituent elements.

6.1.1 Efficiency of the programme management actities

Programme administration and the efficiency of paogme management activities are
discussed in the SAR and in the ASAR under thefahg headings:

Composition and functions of the programme managéme
Coordination of collegiality with personal respdmbiy in decision making
Information about programme monitoring

6.1.1.1 Composition and functions of the programmanagement

This issue is addressed in the SAR under Paradgtd@h That section, together with the
ASAR makes it clear that a study programme comamjittensisting of 8 members working as
a team, take care of the quality of programme implatation. Every member of the

committee is responsible for implementation of gaie area in the programme, coinciding
with his/her qualifications and experience. Thereot membership, together with the

functions and expertise of the various membershefGommittee, is listed in ASAP. The

committee includes members of the Department, aldtigone Professor, one pro-Dean, one
current student and one graduate along with thelldé®epartment who is coordinator of the
programme.
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6.1.1.2 Coordination of collegiality with personetsponsibility in decision making

This item does not seem to have been specificaltfresssed in the SAR. However, the
ASAR indicates, each year, two special meetingsnded by all of those who teach on the
programme, are organised. ASAR records that:

At these meetings the issues of study progresgiscassed according to
prepared reports of the heads of full-time and-par¢ departments, decisions
about the implementation of the programme are matoi®t the organization of
self-study tasks, criteria for assessment of legroutcomes. The students
studying in the programme are questioned aboufjtlaéty of programme
realization, methods used by teachers. The 4thstadents are questioned
about the recommendations for programme development

Any decisions emerging from such meetings abougrarmme development are passed to the
programme committee. Students are also invitedvi® tipeir ideas on the development of the
programme.

6.1.1.3 Information about programme monitoring

The issue of programme monitoring is addressetienrSIAR at Paragraph 136. There and in
the ASAR an overview is given of the proceduresgmrgramme monitoring, ranging from
the regulations which guide this activity to thegedures for implementing any proposals for

change. This normally happens once a year andsedbon data emerging from the various
departments and sub-divisions.

6.2. Internal quality assurance

The issue of programme monitoring and quality aaste is addressed in the SAR in some
detail in Section 6 of the report.

6.2.1. Suitability of the programme quality evaluaion

The question of the suitability of the programmaeldy evaluation is addressed under the
following three headings:

Evaluation as a regular process
Preparation of evaluation parameters, methods iasd a
Publicity of evaluation process and results

6.2.1.1. Evaluation as a regular process

The SAR (Paragraphs 133-'35, inclusive) and ASARcdees the annual cycle of quality
assessment which includes a written self-assessmheepartmental activities.
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6.2.1.2. Preparation of evaluation parameters, madls and aids

The response to this issue, the ASAR identifiesn@e of evaluative tools including students’

study results, surveys, questionnaires to employstsdents' reports about professional
activities practices, discussions, meetings, taatkelf-assessment reports, reports written by
the heads of qualification commissions and theicuésion. ASAR notes that

The changing requirements for a specialist raisgtie labour market stimulates
us to correct the learning outcomes, to renew tilysaims, and this was done
when adapting the programme to the new standamlintarnal evaluation is
performed by the academic community of the departrog analyzing strengths
and weaknesses using the main evaluation parameflelncing the activities:
the process of collecting information and implenrenevaluation procedures,
which allows the participants of this process talgze the activities in a
systematic and critical way.

6.2.1.3. Publicity of evaluation process and result

The ASAR indicates that a wide range of strategresused to disseminate the findings of the
evaluative process and its results. In additionefmorts to departmental meetings, this may
include the organisation of seminars, conferemtissussion and meetings of other types.

Furthermore, the self-assessment report of thertiepat is made available to all on-line
together with the results of external evaluationiclvhare also available on the College
website.

6.2.2. Efficiency of the programme quality improvenent

This matter is not addressed under this specifedimg in either the SAR or the ASAR.
However, it is addressed though these headings:

Application of evaluation results
Benefit of the actions for quality improvement
Dissemination of quality improvement results

6.2.2.1. Application of evaluation results

Paragraphs 134 and 135 of the SAR addresses theemenwhich the results of a quality
assessment can contribute to programme qualityowepnent. ASAR notes the role of the
Centre of Study Quality and Project Management lwhannually conducts student
evaluations of the study programme.

6.2.2.2. Benefit of the actions for quality improvent

An outline of the benefits of acting for quality provement is presented in Paragraphs 134-
136 of the SAR. The ASAR argues that such sunfeyse lead to more active learning
methodologies and greater use of information teldgyy noting that it also contributes to
better student motivation and, therefore, to impmbprogression. This in return contributes
to more effective use of resources, including tand finance.
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6.2.2.3. Dissemination of quality improvement retsul

ASAR details the procedures used to make the eesfiluality improvement more widely
known through seminars, conferences, Internet amer éorms of publicity.

6.2.3. Efficiency of stakeholders’ participation

This issue is explored under the following headings

Participation of students in quality evaluation amgrovement
Participation of teachers in quality evaluation angrovement
Influence of external stakeholders on the studyityua

6.2.3.1 Participation of students in quality evaliian and improvement

The ASAR details the many different ways in whitldents are encouraged to participate in
programme administration, quality evaluation angrovement:

The students studying in the programme are survaledt the quality of study
programme implementation, teaching methods usdddphers. Survey is
unified, computerized, strictly anonymous and dion& centralized way. The
guestionnaire is prepared by the Centre of Studgliuand Project
Management in cooperation with vice director faa@d@&mic purposes.

ASAR reports that students’ answers to the questiare analyzed at the meetings of
department community where the teachers are intextitto the students’ answers, the
discussion is organized, solutions are found, auistbns are made. In addition, individual
surveys may be conducted by individual lecturerstlom programme. Furthermore, the
student association is free to conduct its ownuatans.

In the course of the field trip and through discmssvith the students and graduates, the EET
was satisfied that there is a considerable engagemie students, former students and
employers in the processed of quality evaluatich@urse improvement.

6.2.3.2 Participation of teachers in quality evalian and improvement

In its discussion of quality assurance and asseats{8ection 6 and Table 22), the SAR gives
clear evidence that a key role in evaluating, updaand improving the study programme is
played by members of the teaching staff. ASAR sithat

College teachers, who are not members of studyr@noge committee or
administration, also participate in the activitedsstudy programme quality
evaluation and development. Every year they whigeself-assessment of their
activities and subject programmes they teach, wiheng point out the strong
and weak sides, plan the aspects for development.

ASAR goes on to record how such analysis leadbdaoge and updating of the programme.
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6.2.3.3 Influence of external stakeholders on thedy quality

SAR, in Paragraph 121 details the involvement demmal actors and agencies in giving
feedback which contributes to the cycle of prograrimprovement. ASAR point out that
both graduates and employers play key roles inghigess, both in relation to identifying
what is needed and what is lacking.

EET is of the view that steps to improve this pesgme might usefully be taken in the light
of international developments in allied fields. eTthevelopment of this programme should be
based upon the trends in the work field and frostuay of international contexts. Topics and
research questions should be taken from close cai@e with the work field, locally,
nationally and internationally.

6.3 Summary in relation to Programme Management

ASAR points out that “constant social, economicnges, competition between institutions of
higher education, changes in labour market makedessary to constantly review, analyze
the study programme, our activities and try to hesitidy quality”. It goes on to emphasise
the need for a systematic approach to quality ass&st and improvement, including not only
the national dimension but also an internationdhteak of god quality. It goes on to identify
specific strengths, weaknesses and desirable aatibith are presented below.

6.3.1 Strengths

e The practical experience of programme committee beemallows to develop the
quality of study programme realization.

e Systematic surveys of students, stakeholders anttrtable discussions influence
the constant development of the study programmétgua

6.3.2 Weaknesses

e At the end of semester the Centre of Study Qualitg Project Management
guestion not all the students about teaching stfhjec

6.3.3 Action for improvement

e To improve the student survey system.

End Note: Paragraphs 47 and 49 to 51 of the Marijampole SRIs with the financial
issues, most especially in regard to the numberafes for which the state pays and those
accepted on a fee-paying basis. It should be nthtaty within the current guidelines for
evaluation, financial issues are not specificatlgr@ssed.
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C. Recommendations to the institution

At the end of each chapter of the Marijampole QEIASAR, strengths and weaknesses
were carefully and seriously pointed out, revealgapd self-criticism capabilities. The
proposed actions for improvement were also realisti

The EET recommends:

That Marijampole College executes the actions gbrowement that they have been
formulated at the end of every chapter. We findhtheedequate and much needed. We
suggest that Marijampole College puts them in aprawvement plan with concrete
results, deadlines, persons identified as beingoresble for implementation of the
elements of the plan.

That Marijampole College checks the weaknesseshidnat been presented at the end of
every chapter and that they confirm if they areered by the actions for improvement in
every chapter. If they are not covered by thesem@st then Marijampole College should
add them to the improvement plan mentioned above.

The improvement plan can then be the core of thERDBycle of quality assurance. So a
path needs to be described for the improvement (#anthe concrete actions (D), the
checking of the concrete results (C) and finallwraetions or plans (A).

EET stresses that the management and faculty astnaition (and primarily, the Dean) is
ultimately responsible for the actions of improvenand should therefore take the lead
in setting the PDCA cycle in motion and should keegnstant watch over the system of
guality assurance and its results that will impredecation at Marijampole College.

The programme of Social Pedagogy seems very sulmjiectted and fragmented. There is
no competence-based assessment and the learncwmas are at the subject level not
connected to the themes. A rethinking of the cuham is required.

The EET is very concerned that there is an appaamfusion of professional roles with
many statements in both the SAR and the ASAR wkmfm to imply that the social
pedagogues may act as teachers.

EET is deeply concerned as to how the Social Pegagmgramme can continue to be
economically viable for the institution in light decreasing demand for the programme.
It would be helpful to EET if each theme in thenfiework provided were addressed in
future SAR submissions. Whereas, at present,fdleosub-themes are addressed, there
are many occasions when an overarching commemdatian to the general theme being
addressed would be useful.

The EET wishes to register its concern that iniglved in the evaluation of an existing
programme, which is 3.5 to 4 years in duration #oad it is being asked to grant approval
to this programmes for up to six years, in spitett@ fact that the length of all such
programmes has now been reduced and that it ie@vttiat these new programmes are
being introduced without being subjected to theurgof any initial Quality Assessment.
It is the view of EET that new programmes shoulgtehbeen subjected to assessment
prior to being launched or that, at the very leéis¢y ought to be subjected to such
evaluation within the first cycle (three years}lodir delivery.

The development of this programme should be baped the trends in the work field
and in international contexts. Topics and reseaugtstions should be taken from close
cooperation with the work field.

The capacity of the staff to deliver the programmeatisfactory in order to deliver the
programme as it is now, with an emphasis on knogded he staff is motivated and
dedicated to the students. However in a changingeo this is not enough, as
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programmes will get more general themes and compes$e To enter into this future,
staff development should be geared much more t@®mvaradern day teaching methods,
including further use of ICT/e-learning platformsgonnecting to international
developments and literature.

= In the course of the field visit and arising, irrtpaular, from its meetings with students
and former students, the EET came to the view ttmare should be greater
standardisation of the forms of feedback so tharyevundividual student can have
frequent formal feedback, whether by individualcdission, written response or email.
Written feedback is preferred.

= The quality of the final theses needs to be impdovehey lack balance between the
various sections, most often lacking triangulatiang too often qualitative and often
make little use of international resources. Themmabblem appears to be the lack of a
comprehensive discussion of the findings of theassh presented against the theoretical
sources presented in the initial section. These akeds to be a far greater awareness
nurtured in the students of the need for obsertiigh ethical standards, especially when
working with children as vulnerable subjects ofeash, as well as having a system for
clearing ethical considerations through a dulycitieed ethical committee.

D. Generalising assessment

The study programmeSocial Pedagogy(state code — 65307S113) is giveositive
evaluation.

. Assessment in
No. Evaluation area :
points
1 | Programme aims and learning outcomes 2
2 | Curriculum design 2
3 | Staff 3
4 | Facilities and learning resources 3
5 Study process and student assessment (studentsammissudent support 3
student achievement assessment)
6 Programme management (programme administrationernat quality 3
assurance)
Total: 16
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