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1. Introduction

In accordance with the Lithuanian law on Higher &ation and Research, dated 30
April 2009 (No XlI-242), and in compliance with Orddo. 1-94 of 30 October 2009,
an External Assessment Team (EAT) appointed byCinatre for Quality Assessment
in Higher Education has conducted an Evaluatiothefstudy programmEducational
Managemen(state code 62607S113) which is offered by Klaipddaversity.

In conducting their evaluation of the Study prognaen the EAT have applied the
methodological guidelines developed by the Cerdre(Juality Assessment in Higher
Education to implement provisions of the Order BAK-1652 of 24 July 2009 of the
Minister of Education and Science “On the apprafahe description of the procedure
for the external assessment and accreditationuafygprogrammes” (Official Gazette,
2009, No. 96-4083), following the Law on Sciencel é&tudies of the Republic of
Lithuania (Official Gazette, 2009, No. 54-2140).

EAT would like to pay tribute to the Centre for Qtya Assessment in Higher
Education in Lithuania and, most especially toDieputy Director of the Centre and to
the Head of the Quality Assessment Division, fa slapport given to EAT before and
throughout the visit to Lithuania.

The External Assessment was conducted in the p&adh 2010 to May 2010 with
in-country evaluation taking place during the perb February to 1 March 2008. The
assessment included a one-day field visit to Kidgpeniversity on 4 May 2010.

This report does not paraphrase or re-presentatingerof information presented in the
Report of the Self-Assessment Group (SAG). Instéddcuses on issues raised in the
Self-Assessment Report (SAR) as well as raisingesissues not addressed in the Self-
Assessment Report, but which came to the attertiddAT during the course of the
Team'’s time in Lithuania, and, specifically, durithge course of the field visit.

We would like to express our appreciation to thiharities of Klaipeda University for
the manner in which we were made welcome and ®mtanner in which our queries
and our exploration of various key issues were esilrd in a professional and positive
way by those with whom we came in contact at thevérsity.

The SAR is to be complimented on the quality of thports which it prepared in
advance of the visit and which presents, in comaldle detail, the nature, structure,
aims and content of the programme being evalu#tednethods of study, delivery and
assessment, issues in regard to quality, resoyrsiadent support and participation as
well as an analysis of strengths and weaknessesfréquency of meeting of the Self-
assessment Group during the period when they warducting their work is noted.
The EAT would suggest that future reports mightnb@re analytical and reflective,
showing, for the various key areas under evaluadoteeper consideration both of the
strengths and weaknesses of the programme for valpiofoval is being sought.

In addition to its examination of the SAR, the EAdllected information, data and
evidence on which to base its conclusions in thers of the field visit through
meetings and other means:



e Meeting with administrative staff of Klaipeda Unisgy and the Faculty of
Pedagogy

e Meeting with the staff responsible for the preparatof the Self-Assessment
Report

e Meeting with teaching staff

¢ Meeting with students

e Meeting with graduates

¢ Meeting with employers of those who have gradu&taa the programme

e Visiting and observing various support serviceagstooms, library,computer
services, staff developments, laboratories, etc.)

e Examination and familiarization with students’ finavorks, examination
material.

After an introductory meeting with the senior adistirative staff, there was a meeting
with the group responsible for the preparation lid AR and afterwards with the
teaching staff and the students. In the afternbenekperts visited the various support
centres — classrooms, the library, computer sesyiaed the resource centre. They got
acquainted with the students’ final works and exation material. There was also the
opportunity to talk with the employers.

At the end of the field visit, the initial impressis of the team were conveyed to the
teaching staff of the programme.

2. Programme Analysis

2.1. Programme aims and learning outcomes

The programme of Educational Manageméptate Code 62607S113) is a Masters
level programme which is offered by the Pedagoggufg of Klaipeda University
(PF/KU). Educational Manageme(&EM) is one of seven study programmes, which
together with one special professional study progne, are offered by the PF/KU in
the second cycle of studies. These programmexctit69 graduate students (44 in the
full-time and 125 in the part-time department),iB3he special professional studies;
and 23 in post-graduate studies. This study progra was assessed in 2003 and
granted full accreditation until 2012. (Source: SARragraph 8).

For clarity in relation to the comments which fellothe evaluative tool which is to be
used by the EAT in regard to programme aims ancdhileg outcomes is reproduced
here.

Table 1:
Sub-areas | Criteria | Indicators
1. Programme aims and learning outcomes
1.1.1. Uniqueness and o Demand for the specialists in the labour
1.1. Programme rationale of the o g:;l\(z:\d for the
demand, purpose need for the : programme among
and aims programme applicants

O The position of the programme among
other study programmes

1.1.2. Conformity of thel o Correlation of programme purpose with
programme the mission and the development strategy

nurnocewith tha of 7 hichar eduecation inctitution
PHPROSE-WHAtHE CHarHgher—EEadCatoRStuton

institutional, state O Purpose of the programmes intended for
and international acquiring regulated professions



directives

o Correlation of the aims with the purpose
of the programme
O Compliance of the aims with the type ar
the cycle of the studies

1.1.3. Relevance of the
programme aims

1.2.1.The
comprehensibility
and attainability
of the learning

o Content of learning outcomes
0 Level of complexity of the learning

outcomes outcomes
1.2. Learning
outcomes of the | 1.2.2. Consistency of | o Learning outcomes at the programme
programme the learning level
outcomes O Correlation of learning outcomes of the

X

programme with those of the subject level.

1.2.3. Transformation of
the learning
outcomes

o Continuous assessment of learning
outcomes
0 Reasonable renewal of learning outcon

Table 1 clearly sets out the sub-areas, the aiterd the indicators that need to be
covered as part of the assessment. It seems eddsdn assume that these are the
areas which should be addressed in the SAR.

The SAR provided by KU includes a section headeblésnys:

1. PROGRAMME AIMS AND THE INTENDED LEARNING OUTCOME S
1.1. Programme demand, purpose, and aims.
1.1.1. Uniqueness and rationale of the need for tlpFogramme.

However, there is no text under these individuadmegs. Instead, the SAR presents
three sections (numbered as a continuation of titeoduction), addressing the

following areas (these essentially reflective o tinree indicators which are to be
applied by the EAT in its assessment!).

9. The need for specialists in the labour market.
10. The demand of the programme among applicants.
11. The position of the programme among other studgrogrammes.

This form of presentation has posed a problem afuation for the EAT, as the areas,
which ought to be addressed (“Aims” and “Learningi€@mes”), are not explicitly set

out at this point. In fact, the word “aim” is not be found in the SAR text until later at
Paragraph 14 (1.1.3. Relevance of the programmes)aimNeither is the phrase
“learning outcome” used until Paragraph 16 (1.2.arbeng outcomes of the

programme). In the course of the field visit, E®T was advised that the original draft
of the SAR was twice as long as the current onethatdconsequently many of these
aspects had been elided.

Under the Guidelines provided to the EAT, the aswesmt tool in regard to the
relevance of programme aims specifies that thise@spshall be assessed by
determining the extent to which self-evaluationarespecifies the purpose” and that
“the aims disclosed in the self-analysis reportllsha analysed for their compliance
with the requirements for college or universitydsés” (Source: Guidelines, Section
172.1).

d

es



EAT has no desire to be critical of the SAR, apjatanrg the amount of preparation
done, but it must be emphasized that the failu@ddsely follow the official Guidelines
together with the adoption of an alternative sttt of presentation might be
interpreted as a lack of clarity in regard to thetads sought in the Guidelines,
especially in regard to programme purpose, aimsleathing outcomes. On the other
hand, it might be that the Guidelines are not sigfitly clear an explicit in regard to
what they actually require of those engaged in sbi-assessment exercise. This
possibility is being brought to the attention o€ t@entre for Quality Assessment in
Higher Education.

In the course of the field visit, the EAT had arpogunity to address these issues with
senior administrators, members of the SAG and otba&ching staff as well as with
students, graduates and employers. It was emgdatiist this programme is very
significant for the University, that it is quite palar and that most of those responding
to surveys report that it is meeting the needéi@fmoment.

2.1.1. Programme demand, purpose and aims

Paragraph 9 of the SAR addresses “The need foradigéx in the labour market®. It
notes that, historically, following independend& tdemand for educational managers
had increased and refers to documents regulate@dhivities of education managers
as attesting to this demand. However, it doepredent any quantitative data to show
the level of current demand for such specialistthanlabour market. SAR Paragraph
10 presents data in relation to the demand for ptegramme among applicants,
showing that in the period of 2004 to 2009, on ager there were three applicants for
each place in the programme. On this basis, wadirsed that “the EM programme is
one of the most attractive and popular not onlthien PF, but also in all the university”
(Source: SAR Paragraph 10).

SAR Paragraph 9 indicates that, traditionally, €experienced candidates had applied
for this programme.

.. after the completion of the graduate studibs, majority worked in
executive positions in educational organizationsinicipal departments
of education, different organizations performingieational functions, in
the Parliament of the Republic of Lithuania, in exkhips, business
organizations, NGOs, etc.

The finding that those graduating from the progranirald such posts on completion is
scarcely surprising since we had already beendaitter in Section 9 of the SAR that
state regulations from 2005 required “that the Bezfdeducational organizations are to
have attended a special courseFoihdamentals of School Managementto have
completed Master studies of Managemei@raduate studies ofEducational
Managemerit

No data is presented to show that those complehiagorogramme were actually at
higher executive levels than those commencing.nkviiney had been promoted while
taking the programme (and presumably some may hega anyway), this would not
provide evidence that possession of this qualiicatgave better promotional



opportunity. No data is presented into the postlitjcation career paths of graduated
students of the programme.

A weakening of demand from more experienced camelda noted in the report, along
with an admission that increasingly, “applicantyéné@een young people immediately
after the undergraduate studies” (SAR Paragraph 10)

In the course of the field visit, the EAT had arpogunity to address these issues with
senior administrators, members of the SAG and otba&ching staff as well as with

students, graduates and employers. The probleisiagafrom so many entrants no

longer having practical experience were exploréthe necessity for changes in the
programme to meet the needs of a student cohamasimgly lacking in managerial

experience was noted. This is also acknowledg&hiR Paragraph 10.

In regard to the position of the programme amongeotstudy programmes, SAR
Paragraph 11 notes that the uniqueness of the Efl§ srogramme at KU rests on the
fact that it is the only study programme in Lithieaof such kind (even though similar
programmes do exist), while also being unique imdp@pen to Bachelors of other
study programmes who intend to work in executiveifms in the system of education
(Source: SAR Paragraph 11).

In regard to the conformity of the programme pugpwsth the institutional, state and
international directives, the SAR Paragraph 12lyirraces the extent to which the
programme purpose conforms with the mission aneldewment strategy of KU. In
summary, the EAT finds that, at the University leve

)] the programme accords with the mission of the Usitqe as set out in the
KU website

i) it is in conformity with theStatute of Klaipeda Universitf2001) and with
the Strategic Activity Plan of Klaipeddniversity (2007).

i) as set out in SAR Paragraph 12, the programmestraighly qualified
managers of educational and social institutions ,whocooperation with
teachers, develop research in the field of educati@nagement, thereby
contributing to the improvement of the quality ofesice and studies at KU.

It, therefore, meets the indicators at this level.

SAR Paragraph 13 notes that “The EM graduate spudgramme is not oriented to
specialist training for a specific profession, aadiér of Educational Management is
not an independent profession”. For this reaslo@,HAT notes that the indicator in
relation to “programmes intended for acquiring dated professions” is not relevant in
this instance.

In regard to the conformity of the programme puepegth state and international
directives, SAR Paragraph 13 relates to compliavitethe following documents:

(a) Documents that regulate the field of studies
Descriptor of Graduate Study Programmes, 2005;
On the Development of Higher Educatitine Bologna Declaration)
The Role of Universities in the Knowledge Soci@myssels, 2003) a
Communiqué of the EU Council



(b) Qualification-defining documents:
Towards a European Qualifications Framework forelahg Learning
(Brussels, 2005);
Outline of Lithuanian National Qualifications Framverk, 2007)

(c) Documents defining requirements for manageth®&ystem of education:
Regulations of Attesting Heads of the State andidpal Schools, their
Deputies, and Heads of Departments in Charge of chiion
Organization, 2005

However, other than the general statement thaptbgramme is in compliance with
such documents, no specific details are given by afallustrating how this is the case
in regard to any of the three areas listed. EATMs@ers that the lack of specific
connections between the various documents andrtdgggmme purpose and aims is a
weakness in the SAR.

In regard to the relevance of the programme aints apecifically, in regard to the
correlation of the aims with the purpose of thegopamnme, the SAR in Paragraph 14
states that “the aim of tHeM graduatestudy programme was formulated tgtailing
the purpose of the programme”. The language useal Ity the SAR seems to indicate
that the purpose of the programme has not beemglisshed from the programme
aim(s). It is not made clear whether the goal WHimllows is to be perceived as a
purpose or as an aim:

to build Master students' competences to indepedlydand analytically
choose different ways and to organize other pesmetivity in order to
conduct complex managerial activities in a condtanthanging
educational system, with the aim of improving ualdy.

While the text of Paragraph 14 does seem to indhadle purpose and aims, the lack of
clarity between both makes it difficult for the EA® apply the indicator in regard to
the correlation of the aims with the purpose ofghegramme.

In regard to the compliance of the aims with thgetynd the cycle of the studies, SAR
Paragraph 15 notes that, in accordance with_#ve on Higher Education an8icience

of the Republic of Lithuani§2009) the EM studies are “second cycle consecutive
university studies aimed to prepare student forpahdent research or work that
requires thorough integral scientific knowledge abdities*. SAR Paragraph 15 also
notes that the EM programme meets the requiremehtsoth the European and
Lithuanian Qualification Frameworks (2005, 2007).

The EAT recommends that the purpose and aims of th&EM programme be re-
examined and represented with a view to highlightig the relevance of the
programme aims, specifically, in regard to the corelation of the aims with the
purpose of the programme.



2.1.2. Learning outcomes of the programme studies

The expected learning outcomes of the EM studynaragie are clearly set out by the
SAR in Paragraph 16. The content of the learnintc@mes is clearly structured,
distinguishing between gnostic outcomes, functiamgtomes and general outcomes,
as required by the Lithuanian National Qualificaid-ramework of 2007. Appropriate
competences are identified in relation to eacthes¢ three areas. Paragraph 17 notes
that, in focus group discussion, both those daligethe programme and those to
whom it was delivered had expressed satisfactiomegard to the comprehensive
nature, the complexity and the attainability of ka@rning outcomes.

From an international comparative perspective, bt content and the levels of
complexity of the learning outcomes as presentedagpropriate to a Masters level
programme in this field, being comprehensive, adégly complex and attainable.

In particular instances, the outcomes might beriedih rephrasing. For example, in
relation to “Ethical Competences”, the general gediimited to a capacity to ‘observe’
norms of behaviour and communication. The effectducational manager will be
able to go significantly further in communicatingnda establishing high ethical
standards throughout an organisation and in brgqhgthers to aspire to and achieve the
highest standards. When individual modules amméxed, it is found that specific
modular goals sometimes go to a deeper level thaigeneral goals. For example, the
module on “Educational Management” seeks to devedap‘ability to follow the
established norms of behaviour and communication”.

In examining the specific fields listed and the coemtaries in SAR Paragraphs 17 and
18, there seems to be a strong emphasis on thelagical and philosophical
perspectives while there is little, if any, referento psychological aspects, such as
organisational psychology, or to the field of ediwmzl leadership, human
development in an organisational setting or hunesource management. These issues
were raised with the SAG during the field visit ant noted that there is a willingness
to address these questions and to incorporate suiminese elements into the
programme.

It is recommended that consideration be given to # merits of including such

perspectives as organisational psychology, human wEopment in an

organisational setting, human resource managementd educational leadership in

the programme. It is also recommended that considation be given to a change of
title to “Educational Management and Leadership”.

Neither do the learning outcomes, as listed, aifer explicit geographical context (nor
are they so required). It would be quite possibleeach this programme with a broad,
global focus, taking examples from many placespdeach it in a much narrower way,
limiting examples to Lithuania and neighbouringtesa The learning outcomes listed,
taken together with the bibliographical referenaeghe students’ Masters’ Theses,
indicates that a much wider exposure to the intemnal literature would be of great

value in this programme.

In regard to the correlation of the learning outesmt the programme level with those
at the subject level, SAR Paragraph 19 presentaphig and also a comprehensive
table illustrating the correlation of the learnimgtcomes with those of the subject level.



The accompanying text indicates satisfaction whi level of correlation and with the
manner in which it is monitored and attested.



Table 2. Correlation of the learning outcomes of tb programme with those of the subjectevel.

Term | Academic subject Learning outcomes X
Gnostic Functional
competences competences

Al| A2| A3| A4 B1| B2| B3| B4] C1| C2| C3| C4| C5

Methodology of + +| + 3

Educational Research

Educational + + + |+ +| +| +]| 7

Management

I Legal Regulation o + + + |+ +| +] +] 7

Education

Comparative + + 2

Educology

Research 1 + o+ 4 4 4 + 4 4 4 + 1 |1

Philosophy of + + + 3

Education

Educational Policies + + 4 4 4+ 4+ 1 7

Behaviour of| + + + |+ +| +| +] 7

Il Educational

Organizations

Management 0 + + + 3

Education Content

Research 2 + 4 4 4 + 4+ + + + A + + 1 13

i Education Sociology H 1 4 4 + + 1 7

Strategic + + + |+ +| +| +] 7

Development of

Educational

Organizations

Data Collection andg + +l+ 1+ +| +] +] 7

Analysis

Management o]

Educational System

and Technologies

Research 3 + H H 4 + + + F+ 4 4 + + 1 |3

[\ Master's Final Thesid + + + + + + #+ F + + + # [F13

Y 78|56 7| 8 5 6 13 11 12 11 11

General competences

1"

When the number of competences is examined inoeléd the subject areas studied, it
Is surprising how few Gnostic (26) and Functiorizé)( Competences are developed
when compared to the level of General (59) competerdeveloped through these
subject areas (Row Z). Table 2 shows that 30 ctenpes have been developed in
Term |, 33 in Term Il and 34 in Term IIl with onli3 being developed through the
Master‘s Final Thesis (Column X).

In regard to the transformation of learning outce®AR Paragraph 20 is dedicated to
the issue of the continuous assessment of leaoutgpmes and also to the reasonable
renewal of learning outcomes. It notes the neecbtestantly revise and update both
the aim and the learning outcomes so as to ma&eh th changing labour market needs
as well as to professional activity and to the mements of official standards. A
particularly valuable source of feedback comeshia torm of surveys of outgoing
students, as well as the professional judgementbhasfe charged with implementing
the programme.

One final point needs to be addressed here. Indbese of the field visit, the EAT had
an opportunity to meet with a 19 of the currentletits. In response to questioning by
the EAT, it became clear that only four of thosedsnts are currently working in an
Educational Management role, while twelve of thead hcome directly onto the



Masters programme from undergraduate studies. filmdamental shift in intake
raises important issues about the level of prdcBgaerience that students have. It
poses new challenges to the programme team in aegibehow opportunities for
gaining such practical experience should be inaated within the period of study and
also raises issues for the content of the programithenay be that the programme
needs a fundamental reconceptualisation in ordadtioess these significant changes.

EAT recommends that the learning outcomes of the EMprogramme be reviewed
with a view to more closely aligning them with thepurpose and aims of the
programme (which, as outlined above are also to beevised) in light of the
changing context in which the programme is being &red.

2.2. Curriculum design

As pointed out previously, the structure of this FSAreates a very considerable
difficulty for the EAT as, here again, the majoalgs of the assessment tool are not
specifically addressed. There is no overall preegem of the curriculum design and
the sub-themes of programme structure and programongent are not explicitly
addressed (except when one leaps forward to TableeBe the programme structure is
given in tabular form or to the programme contenfppendix 1). Instead, as before,
the SAR addresses the individual indicators, conuimgnwith that relating to the
compliance of the study volume with the requireraaritlegal acts.

2.2.1 Programme structure

Based on the material presented in the SAR it éarcthat the EM programme is
compliant with the legal requirements in relationthe volume of credits (80 credits),
the sequencing of modules during the two yearsuafys contact workload and level of
independent study.

In regard to the compliance of the study volumehwiie learning outcomes, SAR
Paragraph 22 notes that most of the academic dalgee allotted 4 credits with two
subjects having 3 credits each. No analytica dapresented. Conclusions in relation
to satisfactory levels of compliance are basedhenainnual discussions with students.
One example of a programme change is given whemgam was noted in the
programme, filled initially with an elective whiakent on to become a compulsory part
of the programme, but there is no quantitative evoed presented to support the change
made or to track the changing level of compliararesfudent satisfaction). We are not
told if, when the subject dbata Collection andAnalysiswas made compulsory, the
number of credits was changed or remained the same.

It might be noted that there is no detailed comnsidien of the learning outcomes
contained in this section.

2.2.1.1In regard to theonsistency of the study subjectsEEAT accepts that the EM
graduate study programme is largely laid out iogadal manner, as shown in Tables 2
(above) and Table 3 of the SAR. SAR Paragraph&@®@ssthat this fact is borne out by
annual student and graduate surveys, but no degailthese surveys is given here (not
is there any reference to its availability in Apdees or elsewhere). It seems strange
to the EAT that the Module on the Methodology ofuEational Research should be
placed first coming before Educational Managemeriiable 2 above. In regard to the
module entitled “Educational Management”, the EA&swof the view that, as the



programme title is “Educational Management”, thartgular module might more
usefully carry a title such as “Theories of Edumadl Management”.

2.2.1.2In regard to the availability afompulsory, elective or free-choice subjects
SAR Paragraph 24 the core of this programme ischasecompulsory elements. SAR
Paragraph 24 does not that there is scope for lescgve element, but this is not based
on individual choice, but depends on an agreemeimglbreached within the group of
students. Further consideration should be givewitiening the scope for individual
choice in this programme.

2.2.2. Programme content

2.2.2.1.1SAR Paragraph 25 records the fact that the fieBducational Management,
per se is not officially regulated at this time in Litania.

2.2.2.1. 2SAR Paragraph 26 notes that the content of the EM spudgramme was
developed and reviewed in accordance with the astidre Minister of Education and
Science “On General Requirements for Study Progresiinef 22 July 2005 (No.
ISAK-1551), which provides for general requiremefotsthe Master study programme
and other legislative acts, such as the Law on éfigbducation and Studies of the
Republic of Lithuania (2009), Regulations of Condae Study Programmes (2000),
Descriptor of Consecutive Study Forms (2000).

In the course of its discussions during the figkitythe EAT formed the view that this
programme might benefit from a broader interpretatof the phrase “Educational
Management” so as to allow a focus on the fieldedticational leadership (note
recommendation made above). Among suggestions gamgerfrom stakeholders

consulted were proposals for a greater focus ojegronanagement and the inclusion
of more on finance management (possibly as eleatigas at the outset).

2.2.2.2 Comprehensiveness and rationality of programe content

The manner in which the SAR addresses this topibraugh its subthemes. There is
no overarching discussion of the “comprehensiversass rationality of programme

content”. EAT is of the view that there is a nded such discussion arising, in

particular, from the changing circumstances, ecao@nd educational, in which this

programme is being offered, the number of similexgpammes in Lithuania and the
changing nature of programme entrants.

2.2.2.2.1SAR Paragraph 27 distinguishes between lectunmdbeand class/seminar

themes but without giving examples of how the themwe so classified or the criteria

for such classification. It would be helpful hddstbeen elaborated upon. The close
relationship between each theme and its underli@gagning outcomes is noted and

developed. The procedures at KU for quality asstgare outlined, including the role

of the Study Programme Committee and the AttesBogimittee in these and allied

processes.

2.2.2.2.2SAR Paragraph 28 addresses the forms and metkedsnclass, noting that
the most frequently used study forms and methoegersentations of the theoretical
materials, demonstrations of video materials, otiftd and discussion. The necessity
for the use of diverse teaching methods, so asgare the engagement of learners in a
participative manner, is noted. Such approachdasde “group discussion, case study



(analysis of practical managerial situations amabf@m resolution), designing, project
writing, simulation, model designing, computer-aidgatistical analysis methods, etc”.
The challenges of a part-time delivery model areddhktent of a consequential reliance
on independent study are acknowledged.

No specific data is presented in the self-assessneport on the relative amounts of
time devoted to lectures, seminars, practical essd students’ independent study.

The self-assessment report states that the prindggan of assessment is an
examination. Presumably, what is meant here isemh of term traditional-type

examination. Yet, later, in Paragraph 36, we al@ that “analysis of students’ survey
revealed different kinds of assessment”. It sesmprising that in a programme
requiring and allowing for such diversity of deliyethere would not be considerable
opportunity for continuing assessment matchedearbdes of student engagement.

In the course of the field visit and from a rangé&®meetings with those involved, the
EAT formed the view that greater consideration setdbe given to the issue of the
language competence of students. It is clearrttaty students are impeded in their
use of the internet for research and other purpdsetheir lack of competence in this
area. In the context of globalisation, there iprassing need to address this issue,
which will have implications both for programme tem and delivery as well as for
the learning outcomes.

It is also clear, from the meetings which EAT helidth students, former students and
employers, that new forms of student placement wided to be considered as a
consequence of the changed profile of entrants,ynmnwhom have no practical
experience. To compensate for this gap, it sedsas that opportunities for deeper and
longer placements, probably with more work shadgwamd occupational twinning,
will now be required and the programme content stnacture will need to be modified
to take account of this. In order to underpin timslerstanding of practice in the field,
there may also be a need for a new style and comntéime Masters Theses.

2.3. Staff

Under this heading the SAR addresses the fifteHarent areas listed as indicators in
Table 1 of the evaluation Guidelines, beginnindwtite qualification of teachers.

2.3.1 Staff composition and turnover

The Department of Social Pedagogy, which is ong>oDepartments in the PF/KU, is

responsible for the implementation of the EM stpdygramme. This Department has
a full-time academic staff comprising one (1) pesiar, five (5) associate professors,
four (4) assistants as well as six (6) doctoratlstus. The SAR notes that “the PF
practices inter-departmental cooperation in impleting study programmes” involving

other researchers of the PF departments as wélNa@asisiting professors, (“the most

outstanding specialists in the field of educatiom@nagement from other Lithuanian
universities, are employed in the programme adingsiprofessors®. (Source: SAR:

Introduction, Sections 4, 5).



2.3.1.1 Rationality of the staff composition
There is no specific commentary on this issue nSAR.
2.3.1. Staff composition and turnover

Under the heading ofjualification of teachers SAR Paragraph 29 notes that the
teaching on this programme has been, for the pastyéars, conducted exclusively by
professors and associate professors. Appendixgi8tees the fact that, in 2008/2009,
14 staff were involved in programme delivery, wjtist over one-third of programme
delivery being done by those of professorial rarklev93.3% of all those involved in
programme delivery have had managerial experience.

In regard to theatio of teachers and studentsParagraph 30 of the SAR notes that
over the last five years, the ratio of teachers stadents in lectures and seminars was
1: 20 in the First Year and 1: 15 in the Secondr¥d#ahe EM study programme. It
argues, reasonably, that such ratios favour thelayment of more interactive and
engaging methods of delivery. This same Paragragks that the Senate of the
University has decreed that teachers should havemuooe than five Masters level
students for supervision.

In regard to theatio of full-time and visiting teachers, the SAR in Paragraph 31
presents a detailed analysis of this issue, shothiaig85,7 % of the total number of the
teachers in the programme are full time KU staffjali meets the general requirements
for graduate study programmes. This paragraphradses the rationale (“with the aim
of increasing the openness of the programme andowimg its quality”), for involving
non-KU staff such as professors from other Lithearaniversities, among whom there
are individuals of very high quality. There is mderence to the inclusion of professors
from outside of Lithuania.

In regard to thalistribution of teachers’ workload, the SAR at Paragraph 32 notes
that KU workloads have been regulated by the Datief KU Senate No. 11-71, 22-
05-2009 with the workload of a full-time academiafsmember being set at 36 hours
a week, which includes

Table 3: University Teacher’'s Workload

Activity Hours
€)) Academic activity (lectures, seminars, claskds, | 14-10 hours
works, practices, and exams)
(b) Methodological activity (preparation for contac 12-10 hours

hours, organization and monitoring of students’
independent work):;
(c) Research and / or artistic activity 16-10 hours

While SAR Paragraph 32 records that the workloddseoteachers employed in
undergraduate and graduate study complies witKth&enate’s requirements on this
matter, specific data in relation to the EM studggramme is not recorded here.

In regard to thenumber of technical staff employed on the programme, the SAR
Paragraph 33 notes that, following upon their d@dttetudies, departmental assistants
are employed at the Methodological Centre wherg #ssist students of this and other
programmes. The other staff, who may be callechwge also listed, leading the SAR



to conclude that “the number of the technical staffsufficient for successful
implementation of the study programme”. This clamay well be true, but no
evidence is presented to support its veracity gare to this specific programme.

2.3.1.2 Turnover of teachers

SAR Paragraph 34 notes that the level of staffauen in relation to staff employed in
the EM graduate study programme during the perid@004/2009 was insignificant

Under the headingeasons for staff turnover, it is noted that the primary cause of
turnover related to staff changing their workplaaéh detailed explanations given in
relation to individual members of staff.

On theimpact of staff turnover on the study programme the SAR at Paragraph 35
outlines a number of grounds, including the engagenof a greater number of full-
time staff, for improvements in the EM study praograe over the five year period
under analysis.

2.3.2 Staff competence

There is no overarching statement in the SAR anitem.

In the course of its meetings with various stakeéis, but most especially with the
students and former students, it became clearfehastaff engage in quality assurance
and surveying, not of the content of the programmbich many do), but of the
effectiveness of their own teaching. All teachesgsd to be learners, constantly seeking
to improve. While changes in content will helpaohges and improvement in teaching
methods wall also greatly benefit the student/leesn Staff have considerable
opportunity for research into their own practicgher doing so privately by including
guestions in regard to the quality of their teaghim their end of session surveys or
centrally as part of internal quality assurance.

It is recommended that the Department of Social Pexjogy encourage and support
its teaching staff in conducting research and evahtion on the quality of their own
teaching as a means of improving programme quality.

2.3.2.1 Compliance of staff experience with the sily programme
There is no overarching statement in the SAR utidsheading.

In regard to theeaching experience of teacherSAR Paragraph 34 notes that the
average age of the teachers in the programme dwerStanalyzed years slightly
changed, reducing from 52.9 in 2004 to 49.2 in 2088R Paragraph 36 notes that all
the teachers employed in the EM graduate studyranege have long-term experience
of teaching in a higher school, having taught ait tlevel for periods varying from
thirteen (13) to thirty (30) years (an average @f6lyears) (Detailed in Appendix 3).
Issues relating to pedagogical styles, assessmedelsr and even the publication
records of teaching staff are dealt with under ki@ading. In the case of the latter, we
are told that “during the analyzed period, thefdtaplementing the study programme
published 23 methodological works related to thigjeszts taught in the programme or
to the supervision of Masters’ research papers”.



Paragraph 37 of the SAR deals with the areas ofd¢bpe of teachers’ research (art)
activities and correlations with the study programne. It notes that the teachers of
the EM study programme are active researchers aed g cumulative record of their
publications:

Over the analyzed period, they published 2 mondgraypolunteering in
the System of Social Educati@007) andDrawing Outlines: Context of
the Education Reality(2006) and 74 scientific articles in reviewed
Lithuanian and foreign journals and proceedingsoiéntific conferences.
(See Appendix 3). The content of the publicatioasrelated to the
subjects taught by the teachers or to the subgédkaster research papers
supervised by them.

An examination of the fifteen Curriculum Vitae peesed in Appendix 3 does indeed
show a solid record of publication for which theully members are to be commended.
However, not a great deal of the material publishadtes directly to the field of
educational management.

In examining the compliance of staff experiencehvifie study programme from the
perspective of the “experience of teachers’ pratiork”, while it is stated that 92.8%
of those involved in delivering the EM study pragrae have managerial experience
of from two to fifteen years, it is difficult to asss (even from the Curriculum Vitae in
Appendix Three how substantive this managerial giggeactually is. With notable
exceptions, much of the expertise noted seemddter® posts within the University or
school, rather than to heading up institutionsjgmts or facilities where a higher level
of management skill, expertise and knowledge mighboth needed and acquired over
time.

Having regard to the “scope of teachers’ othewéms (expertise, organizational, etc.)
and correlations with the study programme”, the SARParagraph 39, offers a very
impressive summary of the collective activities axgertise of those teaching on the
programme. If, as might be assumed from this sgkinembers of faculty are equally
engaged in these activities, then this is a vergrassive and exceptional group of
people.

In relation to the level of “compliance of practiaed practical training supervisors’
professional activities with the nature of practid¢kis theme is not explicitly addressed
in the SAR.

In examining the compliance of staff experiencehwvifie study programme from the
perspective of the “experience of coordinator @& #tudy programme” it is clear that
the Department of Social Pedagogy has carefullgidened who might be dedicated to
this role and has selected a scholar of considerekperience and reputation in the
field for the post.

2.3.2.2 Consistency of teachers’ professional despment.
There is no overarching statement in the SAR anitem.

In examining the consistency of teachers’ profesdiodevelopment from the
perspective of theegulation and promotion of teachers’ professionabtlevelopment



the material provided in the SAR indicates that theversity has a staff evaluation
model which is regularly and rigorously appliedattbhenure is depended on having a
good research and publications record and thaicjgetion in international events and
conferences is supported and promoted.

Analysing the consistency of teachers’ professia®lelopment from the perspective
of the “scope of the professional development #émdnpact on the study programme”,
the SAR, in Paragraph 42, presents cumulative idatalation to the academic staff of
the EM graduate study programme showing that, dlyestaff had attended 55
seminars and courses in Lithuania, Latvia, Sweded,ltaly over the last 5 years while
other research trips took place in other countiee. A ratio (14:1) illustrates that all
staff had participated. The problem with such dat noted earlier, relates to the
difficulty in disaggregating it to find whethatl members of the Department have been
equally engaged in this kind of professional depaient. The SAR notes that the
themes of twenty two of these seminars and couvees directly related to the subjects
taught, others to the research interests, the wapnent of educologist training, and the
development of teacher competences, although ftoisrecorded how many were
directly related to educational management, per se.

2.4. Facilities and learning resources

There is no overarching statement in the SAR anitem.

2.4.1. Facilities

There is no overarching statement in the SAR anitem.
2.4.1.1. Sufficiency and suitability of premises fostudies
There is no overarching statement in the SAR anitem.

2.4.1.1.1 With regard to the issue of the sufficiermnd suitability of premises for

studies, the SAR (Paragraph 43) addresses this issier the heading of the “number
and occupancy of premises for studies”, indicathmg the premises of the Faculty of
Pedagogy provides sufficient classrooms, conferéatle and other physical facilities.

It is noted that the Department of Social Pedagogyvides a specialized classroom
equipped with multimedia and computing facilitiekigh are up to date. It indicates
satisfaction with the numbers per room during indional time, noting that no special
facilities are required for time spent in indepantdsudy.

2.4.1.1.1 The SAR (Paragraph 44) addresses theetl@nitechnical and hygienic
condition of the premises for studies”, noting teeels of expenditure on a range of
facilities over recent years. It also notes thednéor further expenditure and the
challenges in this area due to the current econaimtate, not just in this institution
but across Lithuania. The general challenge isenmadre difficult by the protected
nature of the building and the need to conserveymeattures but it is clear that work is
ongoing.

2.4.1.1.3 With regard to the issue of the suffickeand suitability of premises from the
perspective of working conditions in libraries aeaéding rooms, the SAR (Paragraph
45) notes that, in addition to the availabilitytbé general KU Library, there is also a



more specialised library at the Pedagogical Facoftyvhich Masters students may
avail. This library has 14,463 copies of scientifiterature and 32,399 copies of
educational literature. Both space and facilihbese been considerably increased and
enhanced in recent year.

The SAR cites students' surveys in which a majasftgtudents reported satisfaction
with the services of the KU library. Specific data the level of satisfaction is not
presented and it is not clear from the SAR whethisr survey was limited to the KU
Library or also included the PF library

2.4.1.2. Suitability and sufficiency of equipmentdr studies

The SAR does not make any general comment in oelatdo the suitability and
sufficiency of equipment for studies, addressingunider the two headings which
follow.

2.4.1.2.1 In regard to “laboratory (art) equipmant appliances” the SAR (Paragraph
46) notes that there has been very considerablenelpre on the upgrading of
laboratory equipment in the Pedagogical FacultiKldatduring recent years, including
the upgrading of video and audio systems, modeatratessroom etc. It concludes that
the existing equipment meets current needs. .

2.4.1.2.2 On the issue of “computer hardware arflvace”, the SAR (Paragraph 47)
states that the staff of the Social Pedagogy Dewanrt can use all the computer
equipment of the PF, although it does not say wdrathto what extend each individual
staff member has access to his/lher own computepragnt. It details the range of
equipment, both computer facilities and other, sashphotocopying, noting that all
software is legitimate. It highlights the fact tHdasters students have unrestricted
access to the Internet, as well as a range of apgbrogrammes, such as SPSS and
Kokybis, in addition to having their own individu&®Cs. It concludes that the
computer resources of the Faculty meet the neadls,d§ the students and teachers of
the EM study programme.

In the course of the field visit, it became cldattwhile students have ready access to
computing facilities and to the Internet, they arerently not directed to Internet
sources in their lists of texts. There appearseta hiniversity ban on bibliographies and
booklists citing internet sites, which should becomsidered. Students ought to be
encouraged to make extensive use of internet matespecially in modules such as
Comparative Educology and Education Managment.

EAT recommends that a policy be adopted approvinghe inclusion of Internet
sources and citation in bibliographies and booklist.

2.4.1.3. Suitability and accessibility of the resaaes for practical training
The SAR did not address this area.

2.4.1.3.1 Compliance of activities of the instituis for practical training with the aims
of the studies

The SAR did not address this area.



2.4.1.3.2 Ratio of suitable practical training gaavith the number of students
The SAR did not address this area.

2.4.1.3.3 Role of the higher education institutioanselecting the sites for practical
training

The SAR did not address this area.

In the course of the field visit, the EAT was altte assess the suitability and
accessibility of resources for practical trainibgt would have preferred to have had
the benefit of statements from the SAG on theseess

2.4.2 Learning Resources

There is no overarching comment in the SAR in régardearning resources.

2.4.2.1. The “suitability and accessibility of bacoktextbooks and periodical
publications” is examined from the perspectives tlé “provision with printed
publications required for the study programme” ahthccess to electronic databases”.

In relation to the *“provision with printed publioats required for the study
programme” Paragraph 48 of the SAR makes it cleatrthere is an excellent supply of
texts, particularly those which are on the obligat@ading lists, together with relevant
and current journals, some electronic, availablthenUniversity/Departmental library.
It is reported that this situation has been cometenpon positively in student surveys,
although no specific data is presented in the SARe SAR does not suggest that there
are any areas for improvement, concluding that EMe graduate study programme is
well provided with learning resources”.

In relation to “access to electronic databasesg 8AR (Paragraph 49) presents a
similarly rosy picture of easy and free accesswuealth of data bases (36 licensed).

2.4.2.2. Suitability and accessibility of learningnaterials
There is no specific comment in the SAR on thistenat

2.4.2.1.1 In relation to “provision with methodoicgl publications”, the SAR
(Paragraph 50) notes the extent to which stafhefEM study programme have written
their own methodological publications designeddad to the effective attainment of
the aims and the intended learning outcomes optbgramme. An impressive list of
such works is provided in the SAR. It is notedt thach work is ongoing, with further
works required in the future to meet the needs afenmovel aspects of the programme.
It is also noted that most of the teachers presentents with transparencies made for
lectures and classes and other methodological hasdo facilitate Master students’
learning

2.4.2.1.2 With regard to “access to methodologmadilications”, the SAR (Paragraph
51) points out that access to such materials gelarthrough the Methodological
Centre of the Department of Social Pedagogy whiak Accumulated over 1,133
different publications, including 287 devoted te 8M graduate students.



2.4.2.1.3 In regard to “provision with learning slidhe SAR in Paragraph 52 notes the
extent to which staff having been making provisiorhis area, drafting and rewriting
materials to keep them up to date, while doing ¢imsan ongoing basis. It concludes
that “the EM graduate study programme is suffidieptovided with methodological
aids".

2.5. Study process and student assessment

The SAR does not make any overall comment on tieise.

2.5.1. Student admission

The SAR does not address this area specifically.

2.5.1.1. The matter of the “rationality of requirembs for admission to the studies” is
addressed under two aspects. Firstly, the SARusE®s issues relating to the
competition and minimum requirements for applicant$®aragraph 53. Some of the
key points are:

1. Entry is based on a points system

2. There are no age restrictions

3. Compensatory studies and individualised learniagplare set out for those not
holding degrees in educology

4. All Masters students are required to pay tuitiozsfe

Table 4:Number of applicants and number of those aepted on programme

Year Number of Applicants Number accepted on
programme
2004/2005 46 20
2005/2006 61 15
2006/2007 51 20
2007/2008 59 29
2008/2009 27 25

No reason is given in the SAR for the significaavdl of decreased demand in
2008/2009. In the course of the field visit, mensbef the SAG suggested that the
drop is connected with the general economic contéxthe course of the field visit, it
was also indicated by the Head of Department thertet had been an improvement in
2009/2010 with some 38 applicants of whom 33 wedraitied to the programme.

In Paragraph 53, the SAR notes that the establisheimal requirements for the
applicants are sufficient to admit people readystoidies, as proved by their academic
record, citing in supOport of this claim the facat “in the analyzed period, no student
from the graduate study programme dropped out duscademic failure” (No other
data is presented here on completion rates)..

Next, in regard to “special requirements”, the SiARParagraph 54 indicates that bonus
points are on offer for applicants with certainoprexperience. For example, one point
is added to the applicants' competition score éondific publications, and two points

for practical experience in the field of educatiomanagement. This is seen as an



encouragement to attract those working in executpgsitions in educational
institutions. Furthermore, in the case of equales, priority is given to those a) who
have scientific publications and b) to those havmgher grades for the Bachelor's
final thesis.

2.5.1.2 The issue of “efficiency of enhancing thetination of applicants and new
students” is dealt with under the following two Hews:

Actions of a higher education institution in attrag students capable to
study
Student motivation enhancement

The SAR, in Paragraph 55, sets out the various seqen by the institution in order to
attract higher calibre students and one more caepafblindertaking study at this level,
ranging from bonus points as outline above to Opays and publicity of varying

types.

Among the technigques used to enhance student rtiotiyahe SAR, Paragraph 56,
depends in the first instance on surveys and ngetimmough which the programme is
assessed by its students. Positive techniques,asiatiowing free choice of research
themes and topics as well as financial supportsnimourage student engagement in
research and in its dissemination are also includBgde Dean and Rector also play a
role in acknowledging achievements of merit whifeaptoyment opportunities either
outside or inside the University may be made ab#aldo the most gifted. A small
number manage to progress to doctoral study.

2.5.2. Study process

No specific comment is made in relation to the gfoidcess itself.
2.5.2.1. Rationality of the programme schedule

There is no overarching comment in relation to thgonality of the programme
schedule.

With regard to the schedule of the study clas$esSAR, in Paragraph 57 notes that all
classes are accommodated in a single building. Widr& is front-loaded into the first
three weeks of term, followed by a period of indegent study with staff support
where required leading up to end-of-term examimatioDue to the work commitments
of these students, most formal classes or lectaresscheduled for the afternoon.
There is some demand for more intensive day-longkwehich would reduce the
number of days of attendance required.

In relation to the matter of the schedule of thameixation session, Paragraph 58 of the
SAR indicates that considerable flexibility is alled in relation to the timing of
examinations, with scope allowed to the studentspercify the timing that suits them
best.

2.5.2.2. Student academic performance



There is no overarching comment in relation to eticicademic performance which is
therefore discussed under two headings.

Monitoring of student progress and drop-out rate
Students’ participation in research

In relation to the monitoring of student progress @rop-out rate, such monitoring is
conducted by the Pedagogical Faculty’s Departmér8tadies, the Administrator of
Studies, and the Vice-Dean of Studies, as welhasDiepartment of Social Pedagogy.
Paragraph 59 of the SAR sets out in some detaitefelations governing assessment
and the right to resit examinations as well asrdasons for which a student might be
exited from the EM programme of study. There getailed discussion of the levels of
drop-out, the reasons for same and the stratedieshvare being or may be employed
for reducing levels of drop out.

Paragraph 60 of the SAR relates to both the indalidesearch conducted by EM
students as well as indicating that some researcbnducted in collaboration with or
on behalf of their academic supervisors, sometieeding to publication in prestigious
journals or conference presentations.

2.5.2.3 Mobility of teachers and students

The SAR considers this topic from the perspectivig thhe scope of teacher mobility
and impact on the study programme and ii) the socbgeudent mobility and impact on
studies.

In regard to the scope of teacher mobility andnitpact on the study, Paragraph 61 of
the SAR acknowledges that this was not a priootystaff of the Department with only
13.3% participating in such mobility in the fiveareperiod 2004 to 2009 (at most two
persons in any one year). It is not clear whapigreentage is of those who specifically
teaching on this programme of study. Despite tralability of Erasmus support and
departmental incentives, the level of uptake is.|®ivthe seven trips made, three were
to the USA, one other to Latin America and only doeEurope (the Netherlands).
Furthermore, the SAR reports that there is littheyard mobility from abroad. In the
course of the field visit, it became clear thatifsked actually engaged in a greater
number of mobility visits.

In the context outlined above, it is scarcely sigipg to find that there is little or no
student mobility, particularly since only full-timend evening students can avail of
Erasmus grants. Intriguingly, in this context, SRRragraph 62 reports that

The Department of Foreign Relations of KU hold wainseminars to
present the opportunities for Master studentsitoddferent international

programmes and projects and to provide informadibout research trips
or student exchange programmes abroad.

Clearly, there is a difference between disseminatd information and actually
ensuring that individuals are in a position to beerieom the information provided.

2.5.3 Student support



2.5.3.1. Usefulness of academic support

There is no overarching comment in relation to studsupport or in relation to the
usefulness of student support. The topic is expldihrough the following themes:

Informing about the programme and its changes

Student counselling on study issues

Student counselling on career possibilities

Possibilities to study according to individual pragme

Possibilities of students to repeat subjects andtake examinations

In regard to “informing about the programme”, Paagdp 62 of the SAR indicates that
students on the EM study programme benefit fromaiabtg “full information” in
regard to the programme. The modes of communitai@ many and varied and
include the University website, the Methodologi€antre, group monitors whose role
Is to relay information to students, emails, anrmament boards, meetings and other
means of communication. In summary, the SAR, ina@@aph 62, summarises by
stating that “In our opinion, the dissemination tbé information is consistent and
timely, and the means of its dissemination are @mute, as the information reaches
the addressee on time”.

With regard to “student counselling on study isSuParagraph 63 of the SAR points
out that counselling time is part of the staff wodd and that staff are actually required
to counsel Masters students under University amat®aegulations. It is noted that, in
the past, there had been some difficulties in ekgarthe time set for such sessions
arising from students on the EM study programmaerttatheir own jobs, but that now
counselling hours are largely if not entirely ir tafternoon. (Paragraph 63 of SAG).

In regard to “student counselling on career poksds”, it is noted that whereas the
University offers the benefit of a Careers Centhege main counselling function in
relation to EM study programme students relatefieégourposeful choice of a research
theme which may be of benefit to the students @irtbareer path. Examples of the
outcomes of the counselling function are givenanagraph 64 of SAR.

The issue of the “possibilities to study accordimgndividual programme” is addressed
in SAR, Paragraph 65 where it is pointed out tlaaising from a decision of the

Council of the Pedagogy Faculty at KU in 2005, Meaststudents are free to design
individual study plans for one academic year in tAk compulsory and elective

subjects, as well as the subjects of the compenyssiiedy programme. The individual

study programmes are designed by the Head of tipar@eent in charge of the study
programme and agreed with the Vice-Dean for studi€keoretically, provision has

also been made for especially gifted students toviothe programme using a

shortened timeline (but this has not happened @s ye

Finally, in relation to the “possibilities of stuals to repeat subjects and to retake
examinations”, the SAR, in Paragraph 66, Individuagrammes are designed by the
Head of the Department in charge of the study @iogne and agreed with the Vice-
Dean for studies points out that the University bage a benign approach allowing
students to retake an exam without necessarilynigatd repeat a course, where they
resit an exam within three months. Alternativedystudent may withdraw from the



course by suspending their study or taking acaddeace for up to three years or
longer as set down in state law.

2.5.3.2. Efficiency of social support

The SAR points out that students are provided wittial, psychological, and cultural
support in accordance with their needs, that thdag§egy Faculty has its own
Psychological Help Centre that provides free pshagfical help to University students
and that all the KU students get free medical aidli Klaipeda health care institutions.
In summary, it states that such support functidectiely.

The SAR, in Paragraph 68, which relates to “graams benefits”, notes that the
principal financial support for Masters studentenir KU comes in the form of a

reduced tuition fee: to Master students from socsipported families or those living

alone to 100%, and to students whose average gfable term is from 9 to 10 and who
are active in the University public work, up to 75%he SAR also notes that Master
students can get financial support from the statéhe form of loans for paying the
tuition fee. There are a range of other benefitduding tax benefits, subsidised
transport privileges and supports from governmentald non-governmental

Foundations.

One of the indicators listed in the Assessment Foefates to the “provision with
dormitories”. This item has little relevance te ttohort under consideration due to the
fact that, as the SAR points out (Paragraph 69pstnof the EM Master students live
either in Klaipeda or close to it” and, therefai@,date, none of them had applied for
dormitory accommodation.

2.5.4. Student achievement assessment

There is no overarching statement in relation i tibpic.

2.5.4.1. The question of the “suitability of assesst criteria and their publicity” is
addressed through Paragraph 70 of the SAR, unddollbwing headings:

Correlations of criteria with the intended learnmgcomes
Composition of the assessment grade
Publicity of assessment criteria

In regard to the “correlations of criteria with timended learning outcomes”, the SAR
(Paragraph 70) asserts that the criteria used sesament match the expected
competences of the programme.

In relation to the “composition of the assessmeatlg” SAR Paragraph 71 points out
that Master students' achievements are cumulatigelgded on a ten-point scale with
their final grade bringing together the grades f&iudents’ independent work

assignments and students’ performance during tte# &xam ( which contributes not

less than 50% of the final grade). A student’sratéence record may also impact on the
grade awarded. The SAR registers the view thatl “saucture of the final grade is

appropriate for the comprehensive and objectiveessssent of Master student

achievements”.



The EAT notes the absence of procedures for exteuaduation of modules (other than
the Master’s Thesis) as well as the lack of a gerpolicy on double or second marking
of work as a way of ensuring consistency of stathslar

EAT recommends that consideration be given to thedption of procedures to
assure consistency in assessment and grading witther universities in Lithuania
and across Europe, as well as procedures to heightawareness of the need for
internal consistency in marking.

In regard to the “publicity of assessment criteritfe SAR makes it clear that
students are advised, from their first class iatreh to the assessment mode that will
apply. This material does not appear to be onwtble or otherwise available as the
SAR states that “on Master students’ request, tagyget the information in writing or
by e-mail”. It seems strange that students shbaice to apply for such information.
The SAR concludes on this item by recording thhe ‘transparency of the assessment
criteria, their introduction during the first lect) and their reminding and discussion in
the performance of each assignment are sufficerdttidents to be aware of them.”

2.5.4.2. Feedback efficiency

There is no substantive response to this item nega. Instead, it is addressed under
the following headings:

Methods of feedback
Effect of feedback on student achievements

In regard to the “methods of feedback”, the SARaates that very diverse methods are
used for giving feedback to students. Feedback bwypresented orally (during
meetings with teachers or their tutorials), in gt by e-mail, or in a combined way”.
This diversity of approach may be the source offfecdlty that is acknowledged, as it
is pointed out that the “students are not alwayspkiavith the feedback”. As it is to be
expected that there would be cases where studeniis wot (and should not be) happy
with the feedback, as would be the case with poorkwit is assumed that a wider
difficulty is being acknowledged here and that ¢hare structural problems with the
way in which feedback is given. This may arisenfrmconsistence between tutors. It
could even arise from inconsistence in the mammevhich individual tutors give their
feedback. The references in the report to teaghensonally informing students of their
achievements and to feedback being presented a@lhpt make it clear whether this is
done on an individual basis or in front of otheast rfieetings or tutorials). A decision
has already been made to improve feedback prov{&iompresent general comments by
the group e-mail and involve Master students ingbgessment process (by means of
reflection”) but it is not entirely clear that thgees far enough.

In relation to the “effect of feedback on studechiavements” the SAG notes the value
of timely and pithy feedback, especially when itntegrated into the teaching/learning
process.

In the course of the field visit, and arising irrtpaular from its meetings with students
and former students, the EAT came to the viewwhdaten feedback should be given to
Masters students in every instance, as opposetietaurrent situation where some
feedback is oral while more is written.



The EAT recommends that written feedback should bgiven to Masters students
in the case of all assessments.

2.5.4.3. Efficiency of final thesis assessment
This issue is addressed in the SAR under the fatigweadings:

Requirements for final thesis
Procedure of final thesis assessment
Results of final thesis assessment

2.5.4.3.1 Requirements for final thesis

Whereas, as noted earlier, the Final thesis seemearty a relatively small weighting of
competencies, SAR Paragraph 75 notes that “Than@itat of the learning outcomes
of the study programme is proved by the Masteralfthesis”. A considerable degree
of guidance and regulation is given to the studentshis matter. In the course of the
field visit, EAT had the opportunity to examine sty a range of these theses and
noted that they all followed a very particular stydnd model. Whereas the SAR
(Paragraph 75) states that most of the studentegxgatisfaction with a consistent and
well-organized process of writing Master‘s finaésis during all the period of graduate
studies, it is also likely that the structures lgeproposed limit the students to a
particular approach. EAT is concerned about wlestreed to be a general pattern
showing little use of international sources, lirdi@vareness of linkage to international
sources, and an almost complete absence of créicalysis and discussion of the
relationship of the field research done to thediiere on the theme. In particular, the
theses examined by EAT show little regard for logatthe findings and research
outcomes in the context of the general researcHiadithgs in the field, as set out in the
earliest chapters of the theses. The high gradesdad do not seem to be merited
when this gap in linking research to previous wiarthe field.

EAT recommends that the current framework for the Masters’ thesis, based
largely on presenting findings from the administraton of questionnaires, be
reconsidered and that due cognisance be given toetlinclusion of an approach
which links particular findings to the broader field of research in the area, as
evidenced by comprehensive discussion of the pauiar findings in the context of
broader international understandings and insights m the field.

2.5.4.3.2 Procedure of final thesis assessment

The existing structures for examining the Mastdahesis are presented in SAR
Paragraph 76. These structures are explicit arat.cl

2.5.4.3.3 Results of final thesis assessment

SAR Paragraph 77 discusses the “results of the firesis assessment”, noting that
“The grades for the Master's final theses in the @fsiduate study programme are from
5 to 10 and correspond to the level of the thes@sie SAR also notes that in 2008, the
average grade for the final theses was 8,22, a2®®9, 8,41. The EAT suggests that
the grade levels be monitored so as to avoid grdtion.



2.5.4.4. Functionality of the system for assessnagnt recognition of achievements
acquired in non-formal and self-education

The “functionality of the system for assessment aedognition of achievements
acquired in non-formal and self-education” is dss®d under the following themes:

Assessment demand
Assessment procedures and results

2.5.4.4. 1 Assessment demand

Paragraph 78 of the SAR notes that the “The assdsmand recognition of
achievements acquired in a non-formal way and bif-esleication has been
implemented at KU since 2009 .on the basis of dueilations approved by the Senate
(2008) and Rector’'s Order (2009)”. The EAT comneetids approach but notes that,
in the case of the EM programme, students are a&ing the most of the opportunities
available them in this regard.

2.5.4.4. 2 Assessment procedures and results

Paragraph 79 of the SAR notes that the recentdattmon of procedures for the
assessment and recognition of achievements acqguir@aon-formal way and by self-
education means that detailed procedures and tegukre not yet available in respect
of the EM programme. The SAR also notes that tieemace of detailed regulations
“does not prevent the staff of the programme framegrating the achievements
acquired in a non-formal way and by self-educatioto the study programme and
relating them to the assessment criteria”.

2.5.5 Graduate placement
2.5.5.1. Expediency of graduate placement

The issues of “graduate placement” and the “expegief graduate placement” are not
explicitly addressedyer sebut are considered under the following headings:

Number of employed graduates and reasons ofédituget a placement
Correlations of graduate professional activity wiike study programme

2.5.5.1.1 Number of employed graduates and readdagure to get a placement

In Paragraph 80 the SAR notes that about one fthirthe EM study programme
graduates (2004-2009) are employed in the fielddfcational management (as heads
or deputies of educational institutions or in otBrecutive positions) but also notes that
these are mainly graduates who had occupied execptsitions before their studies.
The SAR notes that this is not the case in regardothers. In particular, it
acknowledges the particular difficulty for those vimg on to such study immediately
after their Bachelor's degree as such students atohave “sufficient professional
experience for executive positions”. More explidiéta might usefully have been
included in this paragraph.

2.5.5.1.2 Correlations of graduate professionaviggtvith the study programme



As above, the discussion of this matter in Pardggdpof the SAR lacks explicit detail.

It is noted that “during the assessed period, rmagmtes of the EM study programme
were registered in the Job Centre”, which implidsigh level of success, but there is
also an acknowledgement that there are signifieseis of unemployment or of people
not working in the area for which they are quatifie

2.6. Programme management

There is no overarching discussion of programmeagament in the SAR.

2.6.1. Programme administration

Programme administration is not separately adddeskeing considered under its
constituent elements.

2.6.1.1 Efficiency of the programme managementaiets

Programme administration and the efficiency of ppogme management activities are discussed i
the SAR, Paragraph 82, under the following headings

Composition and functions of the programme managéme
Coordination of collegiality with personal respdmbty in decision making
Information about programme monitoring

2.6.1.1.1 Composition and functions of the progranmanagement

Paragraph 82 of the SAR notes that, arising froenctinrrent self-assessment process, a
decision had been made to form a special progragonanittee, subordinate to the
Social Pedagogy Department and accountable toeiésl Hor the EM study programme.
The paragraph details the functional responsiegditivhich had been delegated to
various members of staff at KU arising from thisvrearangement.

2.6.1.1.2 Coordination of collegiality with persbn@sponsibility in decision making

SAR, Paragraph 83, (note inaccurate statement amslation in regard to EM
programme being formed only a year ago — this state should relate to the EM
programme Committee). Paragraph 83 itself is a weitten presentation on the
principle of collegiality which, at the same timaptes the need for individual
engagement in decision making. The paragraph givgsactical example of how
course had been modified arising from a consulta&gtrocess involving a range of
stakeholders, including students, teachers, emppyeepresentatives of the
administration, and the authorities of the PF anith@® University administration.

2.6.1.1.3 Information about programme monitoring

Paragraph 82 of the SAR outlines the Universityl®ocpdures in regard to the

administration and quality assurance of the EM wimegramme, in particular, noting

the procedures for storing of documentation, infation and other details of the studies
engaged in throughout this programme.



2.6.2. Internal quality assurance

There is no overarching comment in respect ofitais.
2.6.2.1. Suitability of the programme quality e\alan

The question of the suitability of the programmaeldy evaluation is addressed under
the following three headings:

Evaluation as a regular process
Preparation of evaluation parameters, methods iasd a
Publicity of evaluation process and results

2.6.2.1.1. Evaluation as a regular process

In Paragraph 85 of its report, the SAG notes th&rnal study quality assurance is
implemented on the basis of the KU-Senate appretedly quality system (2006) and
by the orders of the PF Council and Heads of thpaiement. The report details the
manner in which this activity is conducted. Thegasses include the following:

e A questionnaire type-survey is organized afterdb@pletion of each academic subject of the
study programme;

e Each term (after the exam session), Master studeatsisked to fill in a questionnaire of a
general character to assess the organization stdldées of the programme.

e Systematically (twice a year), meetings — discussibetween the Master students anc
Department staff are organized.

o Regular surveys of the staff, graduates, and emepdogire conducted, and discussions abol
the programme implementation are held.

e Once a year, the conformity of the academic subjetthe study programme with its goals
and objectives is assessed.

e The study programme is confirmed and partly updatedy two years.

The EAT notes, with some concern, that the cur8&R makes few references to the
outcomes of previous evaluations. The field \psdvided a valuable opportunity to the
EAT to hear staff speak about the outcomes of ptevreviews and of the manner in
which suggestions made had contributed to a resbapi the programme structure,
content and learning outcomes.

2.6.2.1.2. Preparation of evaluation parametershods and aids
The response to this issue, contained in Parag@d@pf the SAR, gives comprehensive

details on the manner in which a range of assedsprecedures are systematically
applied to the EM study programme.



2.6.2.1.3. Publicity of evaluation process and ltssu

Paragraph 87 of the SAR states that following upanassessment, the current and
former Master students are informed about its esteity, potential, prospects, and

guality in different ways and by different meanseTstaff, Faculty Council, and the

administration are also introduced to the self-ss®ent results. The information is

distributed among all stakeholders.

2.6.2.2. Efficiency of the programme quality impeovent
This matter is addressed under the headings of

Application of evaluation results
Benefit of the actions for quality improvement
Dissemination of quality improvement results

2.6.2.2.1. Application of evaluation results

Paragraph 88 of the SAR addresses the manner iohwthe results of a quality
assessment can contribute to programme qualityawngonent.

2.6.2.2.2. Benefit of the actions for quality impement

A brief outline of the benefits of acting for qugliimprovement is presented in
Paragraph 89 of the SAR.

2.6.2.2.3. Dissemination of quality improvemenutes

The SAR (Paragraph 90) notes that the results alityumprovement are discussed in
the meetings of the PF Council, Dean‘s Office, @wpartment, as well as in the
meetings with Master students, graduates, and smwso It goes on to outline the
procedure whereby changes and improvements argyliirabout in a way that is
transparent to the stakeholders.

2.6.2.3. Efficiency of stakeholders’ participation

This issue is explored under the following headings
Participation of students in quality evaluation amgrovement
Participation of teachers in quality evaluation angrovement
Influence of external stakeholders on the studyityua

2.6.2.3.1 Participation of students in quality ewdion and improvement

The SAR, in Paragraph 91 and elsewhere, recordsstirdents are regularly surveyed
in regard to their views of the programme and howmight be improved and also that
students are free to give feedback in differeninfoand fora.

In the course of the field trip and through disemissvith the students and graduates, it
became clear that there is a very high level aéfsattion among these cohorts with the
programme and with the fact that changes are ntadddress new needs. The example
that was repeatedly given in support of this relate the inclusion of the elective



module on Data Collection and Analysis as parhef¢ompulsory programme once its
popularity had been shown.

2.6.2.3. 2. Participation of teachers in qualitgleation and improvement

The SAR, in Paragraphs 91 and 92, registers thetliat staff implementing the EM
study programme systematically assess the studyrgrone and the quality of studies
on an ongoing basis. The process for doing thitearly presented in Paragraph 92.

2.6.2.3.3. Influence of external stakeholders enstiudy quality

SAR, in Paragraph 93, records the fact that thoke wnplement the EM study
programme maintain close contacts with the empfowerd professional associations:
the Ministry of Education and Science, Educatiop@®émnents of Klaipeda County and
Klaipeda Municipality, with educational and sociattitutions of Western Lithuania
(comprehensive schools, non-formal educationalititgins, job centres, vocational
schools, etc). The close engagement of a wideerafhgtakeholders in the process as
well as through involvement in the Masters’ Thesedetailed.

In the course of the field visit, the EAT had arpopunity to address these issues with
members of the SAG and other teaching staff as agelvith students, graduates and
employers. Strong evidence was presented in stuppfothe view that external
stakeholders play a significant role in keepings tiprogramme up to date with
developments in the field.

Before closing this consideration of Quality Asswm, there is one issue that became
clear in the range of meetings conducted in thessoof the field visit. While noting
the strength of quality evaluation and ongoing ioyement as outlined above, the EAT
came to the view that there is a risk that thenliegs accruing to the University from
the present quality review might not be fully imtalised. In this context, it is noted that
the University and the Department have committespansible for quality which seem
to work effectively. From the current processsitlear that the Dean and the members
of the SAG will have learned a great deal. Thaneng should be fed into a central
repository at the University so that the conseqasraf this evaluation are internalised
and not having to be repeated in every future emo. It was noted that when faced
with the new Guidelines, the University had to cafpjeatedly on the Centre for Quality
Assurance nationally for guidance. This is verglenstandable at the beginning of a
new process. However, some individual within theiviersity needs to develop the
expertise to deal with such questions as they drm® different Department and
programme reviews.

EAT recommends that KU review its internal procedutes for Quality Assurance,
specifically in regard to the manner in which it provides guidance to those charged
with preparing Self-Assessment Reports and the exte to which the learning
arising from this process accrues and resides with single office/individual.

3. Recommendations to the institution



The EAT recommends that the purpose and aims dEfh@rogramme be re-examined
and represented with a view to highlighting theevahce of the programme aims,
specifically, in regard to the correlation of thea with the purpose of the programme.

It is recommended that consideration be given te therits of including such
perspectives as organisational psychology, humamlaement in an organisational
setting, human resource management and educalgaagrship in the programme.

It is recommended that consideration be given thange of title of the Educational
Management programme to “Educational Managementaadership”.

EAT recommends that the learning outcomes of thepEdgramme be reviewed with a
view to more closely aligning them with the purpcmed aims of the programme
(which, as outlined above are also to be revised)ght of the changing context in
which the programme is being offered.

It is recommended that the Department of SociakaBegy encourage and support its
teaching staff in conducting research and evalonaba the quality of their own
teaching as a means of improving programme quality.

EAT recommends that a policy be adopted approviegiriclusion of Internet sources
and citation in bibliographies and booklists.

EAT recommends that the current framework for thestdrs’ thesis, based largely on
presenting findings from the administration of di@®maires, be reconsidered and that
due cognisance be given to the inclusion of anagr which links particular findings
to the broader field of research in the area, &eeced by comprehensive discussion
of the particular findings in the context of broadgernational understandings and
insights in the field.

EAT recommends that consideration be given to thapton of procedures to assure
consistency in assessment and grading with othiersities in Lithuania and across
Europe, as well as procedures to heighten awarefdélss need for internal consistency
in marking.

The EAT recommends that written feedback shouldiben to Masters students in the
case of all assessments.

EAT recommends that KU review its internal procedurfor Quality Assurance,
specifically in regard to the manner in which ibyides guidance to those charged with
preparing Self-Assessment Reports and the extemthtoh the learning arising from
this process accrues and resides with a singleediffidividual.



4. General assessment

Hereby the undersigned experts confirm that thegegvith the conclusions of the
report and give the program the following assesspeimts:

The study programm&ducational managemergstate code — 62607S113) is given
positive assessment.

Table.Study assessment in points by evaluation areas.

No. Evaluation area Asses?sment
in points

1 | Programme aims and learning outcomes 3

2 | Curriculum design 3

3 | Staff 4

4 | Facilities and learning resources 3

5 Study process and_ student assessment (student sammistudent 4
support, student achievement assessment)

6 Programme management (programme administraticerniak quality 3
assurance)

Total: 20




