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I. INTRODUCTION  
The international panel of visiting experts is pleased to submit this Evaluation Report of the Bachelors programme in Teaching Music at Siauliai University.  The report is based on the Self-Assessment (SA) prepared by the University and on information gathered during the site visit of November 11, 2010, which included meetings with administrative and teaching staff, current and former students, and representatives of employers.  

The experts appreciate the effort made the faculty and department in preparing the SA and its annexes. The SA itself was clearly structured, and laid out broadly in conformity with the suggested template.  Although the SA contained much that was descriptive, some of the text contained comment that revealed a reflective and self-critical approach.  However, the panel would have welcomed more statistical data in support of claims made in the text.

It was clear from the meetings with staff and others that music is a highly valued element within a lively faculty that also embraces other art forms including fine art, theatre, and design.  It is recognised that graduates of this programme clearly contribute substantially to the provision of both formal and non-formal music education in the region. They are also valued for the contribution they make to the cultural life of the area.

This report is intended to be an objective and constructive contribution to the future development of the programme within the university, and the recommendations it contains are designed to assist in determining priorities for the programme and its students. 

II. PROGRAMME ANALYSIS 
1. Programme aims and learning outcomes  

      1.1. Programme demand, purpose and aims 

1.1.1. Uniqueness and rationale of the need for the programme 

There is a demand for qualified music teachers in Lithuania in general and in Šiauliai region in particular. The self-assessment report cites The Research on the Prognosis of Teachers’ Demand carried out in 2006, which revealed that 15 per cent of music teachers started working without having a pedagogical qualification and the Diploma of Higher Education. The report also refers to the data of Šiauliai City Labour Exchange Office, according to which in 2004–2009, 59 persons wishing to work as music teachers were registered, and 51 were employed in positions related with music education. The team met graduates of the programme and employers – heads of comprehensive schools, music schools and culture houses, and a representative of the government of the city of  Šiauliai. Both groups confirmed that the current situation in the labour market is quite favourable for young music teachers. Two main points could be brought out from the discussions in those groups: (1) it is not always easy to find a job in bigger cities but there are many vacancies in smaller towns; (2) the present Lithuanian government especially encourages the activities related to informal musical education with young children and in this field young teachers are especially needed.

According to the data provided, the number of student enrolments has remained quite stable over the last 5 years in spite of the fact that in 2009 this programme got only 2 state-financed student places.  Still, there has been a recent decline in the numbers of part-time students, which the programme coordinators explained was due to the prolonged study period and raised tuition fees. The students, whom the team met, suggested that the programme has a high reputation among the young people, including those of the graduates of the local conservatoire and music schools. The team believes that this will assure the sufficient number of applicants for the programme also in the future.

The uniqueness of the SU programme is claimed to lie in the range of specialisations offered (Event Management, Ethnic Music, Pop Music, Leading of a Choir). The students added that they are also very satisfied with the diversity of free elective courses. The employers laid stress upon the importance of pedagogical competences as well as the motivation to self-development of the graduates of this programme, in comparison with similar programmes elsewhere in Lithuania.

1.1.2. Conformity of the programme purpose with institutional, state and international directives

It is claimed in the self-assessment report that the programme is closely aligned with the mission of SU as well as being consonant with the regional mission of cultural and artistic education. This was confirmed by the senior management of the Faculty of Arts during the meeting with the team. 

.

1.1.3. Relevance of the programme aims

Programme aims are listed in the self-assessment report. The team finds that these are comprehensive and in compliance with the requirements for the 1st cycle university studies. It is important to note that the graduates receive a teacher's qualification that enables them to practice as a teacher of music in comprehensive schools as well in music schools and organisations providing informal education.

      1.2. Learning outcomes of the programme 

       1.2.1. Comprehensibility and attainability of the learning outcomes

Programme-level learning outcomes are linked to six ‘activity fields’ and respective aims of the programme. Learning outcomes cover the important areas of knowledge, cognitive skills and transferable skills needed in the music teacher's profession. The level of complexity of the learning outcomes of the programme and its individual subjects is mostly appropriate for the 1st cycle studies.

1.2.2. Consistency of the learning outcomes

 Coherence between the programme-level learning outcomes and those of the subjects is present but could be made more explicit. Learning outcomes for most of the subjects are appropriate and comprehensible. However, this is not achieved in all subject descriptions (e.g., ‘Standard Lithuanian for Specific Purposes’, ‘Audiovisual Art’). The team suggests that a more unified format should be used for the description of learning outcomes. Drawing an explicit link between the learning outcomes and assessment criteria should also be one of the future tasks.

1.2.3. Transformation of the learning outcomes

The self-assessment report claims that teachers survey the views of students and alumni annually about the programme, including learning outcomes. However, no concrete evidence about the content and results of these surveys is provided. During the site visit the team found out additional information regarding the programme development in general and transformation of learning outcomes in particular. The senior staff and teachers confirmed that defined learning outcomes were the result of group work, done initially in the study committee. The transformation of learning outcomes is part of the quality assurance and programme development process that follows the general quality management system of the Šiauliai University. According to that system, each department and faculty has its centre or group of quality management, responsible also for the assessment and renewal of the learning outcomes. [See also section 6 below.] The team concludes that awareness of learning outcomes and their practical usage among the staff and students of the Music Pedagogy programme is of an acceptable level and this area develops systematically.

2. Curriculum design 

      2.1. Programme structure   

2.1.1. Sufficiency of the study volume
According to the self-assessment report, the workload of the study programme Music Pedagogy (F, P) is 160 national (240 ECTS) credits. During one semester, not more than 7 subjects are being studied, and the volume of each of them is at least 2 credits. Students’ self-study covers 59.75% of all study time (3824 hours).

The subjects of the study programme are grouped into four target groups and the volume of each complies with General Requirements for Study Programmes (2005). 22 credits (33.8%) of the special part subjects are given for studies of a chosen branch (Event Management, Ethnic Music, Pop Music and Choirmastership). There are 8 national credits allocated to the preparation and defence of the Bachelor thesis and 12 credits (7.5%) for alternatively chosen subjects. Free-elective subjects cover 5% (8 credits) of the study programme. 

In 2009, the study programme was updated with regard to the Regulations for Pedagogue Education (2008). The volume of the theoretical part of pedagogical studies is 21 credits. 2 credits are dedicated to the final work on pedagogical studies. 20 credits are set for pedagogical practical activities.

In conclusion, it can be said that the first cycle study programme Music Pedagogy corresponds to the requirements of legal acts.

2.1.2. Consistency of the study subjects
The study subjects are inter-related. The programme’s philosophy is based on transition from general, basic subjects towards special subjects, and it concludes with generalising subjects, i.e. studied subjects are based on previously-studied subjects and provide favourable preconditions for studies of further subjects. 

       2.2. Programme content

       2.2.1. Compliance of the contents of the studies with legal acts

       According to the self-assessment report (paragraphs 63-4), the content of the study programme is based on the Lithuanian legal acts Regulations of Education of Pedagogues (2008), Provisions for Undergraduate, Special Professional and Consecutive Study Programmes (2005); it is also formed with regard to essential teacher’s competencies and abilities listed on the Description of Competence of the Teacher’s Profession (2007) and correlating with Dublin Descriptors. The programme meets the requirements for teacher-training programmes, containing 40 credits of pedagogical studies, including pedagogical practice and final work of pedagogical studies. However, the team recommends that future versions of the programme be structured in a way that would show this compliance in a more explicit manner.

       2.2.2. Comprehensiveness and rationality of programme content

The curriculum contains all the traditional elements of a music teacher's training: psychology and educational sciences, music history and theory, practical studies of piano and conducting, musical didactics, pedagogical practice, and the basics of research work. Pop and traditional music, and improvisation as well as cultural management are little represented in the core curriculum but the students can expand their skills in these fields by taking elective subjects.

The team finds that in most of the subjects the number of contact hours and credits given is appropriate. However, in case of ‘Individual Music Studies’ (practical studies of piano and conducting) the credit volume is too low (2 credits per semester, leaving only 32 hours of time for practice). The self-assessment report claims that various teaching methods are being applied in classroom, including active methods (case analysis, group discussion, debates etc.), to improve students’ critical thinking, learning to learn and other competencies. The students, whom the team met, confirmed that information.

The team, taking into account the opinions expressed by the teaching staff, students and graduates, concludes that the curriculum content is generally well balanced and comprehensive. It is based on strong local traditions of music education, closely linked to various artistic activities and leaves students enough freedom in terms of elective subjects. However, more opportunities to study pop and jazz music, improvisation, as well as regular workshops of visiting teachers would enrich the programme. The team therefore recommends consideration of including greater internationalism among visiting teachers, and a wider range of instrumental options (including jazz, pop and traditional music instruments) in the curriculum.
 3. Staff 

3.1. Staff composition and turnover 

 3.1.1. Rationality of the staff composition
The Teachers' qualification is sufficient to achieve the aims of the study program and is in accordance with the General Requirements for the Degree-Conferring First Cycle study  programme.  All study subjects are taught by teachers having an appropriate scientific degree (or recognized artists) (the requirement is for no less than 50% ); all teachers have accumulated long-time experience of work with students (average – 24 years). The Annex 3.3 gives further evidence of the fulfilment of those requirements. 
3.1.2. Turnover of teachers
Turnover of teachers is not important for the study process and relates to objective reasons: retirement, chaging city. Visiting experts note with pleasure that they found a department ready for a new turnover of the staff: there are three Associate Professors ready to upgrade to Professor.
      3.2. Staff competence 

      3.2.1. Compliance of staff experience with the study programme

The data about the academic staff of the programme shows long-time experience of work with students (average – 24 years). During the assessed period, academic staff have prepared and updated 28 methodical publications related with the study programme and delivered subjects. 
Nearly all academic staff delivering the study programme Music Pedagogy have substantial scientific and artistic experience. During the assessed period, the most important achievements in teachers’ scientific activities are the following: Doctoral Dissertation defended, monograph prepared, 29 scientific articles published in journals included in international databases, participation at international scientific conferences, secondments abroad, national and international projects implemented, methodical teaching aid prepared and published, participation in supervision of doctoral students, supervision of Master and Bachelor Theses etc. 
The artistic activities of the Department of Music Pedagogy are equivalent to scientific activities when certified. 

Meeting with the teaching staff revealed that many teachers on the programme have experience of work at other education institutions for more than three years: comprehensive schools, art and music schools, etc.  
The data in the self-assessment report stated, and the meeting with teaching staff confirmed, that many of teachers of the Department of Music Pedagogy take part in expert, organisational and educational activities at the university and outside it. During the assessed period, 6 teachers delivered seminars, courses on excellence, and delivered lectures abroad (Hungary, Austria, France, Finland, USA, Russia, Denmark, Latvia). 7 teachers took part in national and international project activities (14 projects), and also took part in exchange programmes. 

 The study programme is headed by the head of the Department of Music Pedagogy Doc. Dr Diana Strakšienė since 2003. She is represented by a scientific monograph published in 2009, 20 scientific articles published in scientific journals included in acknowledged databases, 30 worked out and delivered presentations at international scientific conferences, 4 methodical aids, participation in expert activities, supervision of doctoral dissertations, and participation in the work of editorial boards of scientific journals. The head of the department is the chairperson of the Studies Committee of ŠU Faculty of Arts. 
Overall, the compliance of staff with the study programme is generally sufficient, though in some cases there appears to be no direct link between the activities or publications of the academic teacher and the subject he or she teaches (e.g., History of Lithuanian Music). 
3.2.2. Consistency of teachers’ professional development
According to the self-assessment report, academic staff are obliged to perfect their pedagogical excellence and to maintain an appropriate level of scientific activities by the system of certification for employment and documents regulating it: Law of Researcher and Studies of the Republic of Lithuania (2009), ŠU Statute (2004), Regulations of Improvement of Qualification for ŠU Staff (2008), Regulations of Certification of ŠU Scientific Staff, Other Researchers and Teachers as well as Competitions for Positions (2010). Academic staff are employed by announcing a public competition on websites of ŠU and the Research Council of Lithuania. Competition results are approved at the council of the faculty and ŠU Senate. Certification of teachers is held systematically (every 5 years).

 The self-assessment report asserts that during the assessed period, all teachers implementing the programme improved their professional and pedagogical qualification in the field of scientific and/or artistic field. 


The meeting with the teachers demonstrated that they make considerable effort to be innovative, bringing new knowledge from conferences, internships, projects and seminars, and try to implement it within their courses. 
4. Facilities and learning resources 

      4.1. Facilities 

4.1.1. Sufficiency and suitability of premises for studies

There is a good range of rooms available for teaching, rehearsal and practice, most of which appeared to be in a good condition, and with good lighting and ventilation.  Students and staff at SU are fortunate indeed to have access, close by, to an excellent new Library building which is a model of its kind, with good, modern facilities for study and research.  All rooms in the university have access to the OnLine communications system, facilitating ready access to online resources for all members of the university community. The team commends SU for its excellent Library building and computer facilities, which together offer an environment conducive to effective learning.
4.1.2. Suitability and sufficiency of equipment for studies

A good range of technological equipment is available to students, including online access to a substantial quantity of pre-recorded music and a good range of computers and multimedia workstations.  Professional software for music applications is also available. 
4.1.3. Suitability and accessibility of the resources for practical training

The department has arrangements with a wide variety of local educational institutions, operating at different levels (primary, basic, comprehensive, gymnasium) for the purposes of student pedagogical placement.  Furthermore, a good variety of ‘classroom equipment’ is available for student practice, including a range of instruments.  
      4.2. Learning resources 

4.2.1. Suitability and accessibility of books, textbooks and periodical publications

The self-assessment report provides data about the availability of major text-books, periodicals and electronic databases and claims that the availability is sufficient. The team has no reason to distrust that claim.  Although the experts were able to observe only small part of the resources of the SU library, the general impression they left is good. The collection of printed music (scores) is slightly limited.

4.2.2. Suitability and accessibility of learning materials

The self-assessment report describes how the learning materials are prepared, reviewed and approved at SU Faculty of Arts. During the last five years, the academic staff of the music department have prepared and published 28 methodical aids for students; these can be found in ŠU library or the department’s methodical room. The team concludes that the provision of methodological publications and learning aids is good and the students have access to them.

5. Study process and student assessment

      5.1. Student admission 

5.1.1. Rationality of requirements for admission to the studies

According to the self-assessment report, in 2005–2008 enrolment on to the Music Pedagogy programme proceeded according to the rules of joint admission to undergraduate studies at Lithuanian universities that were set for a particular year and according to the requirements for entrance examination to this programme worked out by ŠU Department of Music Pedagogy. The teachers and senior staff are not satisfied with the new centralised entry process that was introduced in Lithuania in 2009. Nevertheless, the admission results were not bad. Special admission requirements (aural skills and musical literacy test, piano playing) seem to be appropriate.

5.1.2. Efficiency of enhancing the motivation of applicants and new students

The self-assessment report describes various activities which the Faculty of Arts promotes the programme among potential students. Meeting with the graduates and employers confirmed that the university has well-functioning contacts with the school heads, municipal government and music teachers' association that contributes to the promotion of the programme.

The report also describes various means of student induction and motivation. The team finds that these means are effective and help to enhance the students' motivation to study.

      5.2. Study process 

      5.2.1. Rationality of the programme schedule

The self-assessment report claims that the timetable of classes is compliant with SU regulations.  The Faculty also has a clear procedure of how the timetable of the examination session is formed. The experts have no reason to doubt that the schedule of classes and arrangement of examinations is rational.

5.2.2. Student academic performance  

The drop-out rate of the students is low, about 5 per cent among full-time students (see Table 6 of the self-assessment report). The report describes various means of student tutoring and monitoring that help to keep the rate low. The team noted, and commend the programme team for, a strong collegial approach encouraging good communication between staff and students – this could definitely be one of the reasons for the high level of student motivation.

The experts observed selected Bachelor's theses and found their overall quality to be good. The team has also noted that the students participate actively in various artistic activities, and receive good encouragement to do so.

      5.2.3. Mobility of teachers and students  

The mobility of teachers is relatively limited, and very unequal: there are a few outstanding choral conductors in the staff, who travel a lot with their choirs (including the student choir), and some internationally active scholars, but many teachers are not engaged in academic activities outside the SU. The team recommends that the teachers should be encouraged to participate more in international research projects and publish outside the country.

Student mobility is even more limited - there are only single examples of Erasmus exchanges among the students of this programme. The students themselves brought up two main reasons for this: (1) language problems and (2) the mismatch between different programmes in different countries. The team is convinced that neither of these issues should be an obstacle, and strongly recommend that the programme team consider greater flexibility in the application of credit transfer, to facilitate greater ease of student exchange.

      5.3. Student support 

      5.3.1. Usefulness of academic support

The self-assessment report claims that students constantly receive programme information, including details of changes. The students that the team met confirmed that dissemination of information is timely and clear.  Students also have many opportunities to meet with teachers and other advisors, and are also consulted via email, telephone, etc. As mentioned above, the team noticed a very good collegial relationship between the teachers and students. 

Career support is provided by the University.  Individual study plans can be drawn up for those students unable to follow the normal curriculum, but no allowance is made in terms of reduction in content. The students are also allowed to repeat subjects and retake failed examinations.

      5.3.2. Efficiency of social support  

Areas of social support are generally covered, although there seems to be no professional psychological counselling support provided by the University. A system of student allowances exists, but very few of the music pedagogy students receive it due to financial limitations. The University provides dormitories for the students, but the rental costs are too high for many students. Health and cultural support is good.

      5.4. Student achievement assessment 

      5.4.1. Suitability of assessment criteria and their publicity 

The self-assessment report itself provided little evidence about specific assessment criteria for this programme. However, during the site visit the experts were shown detailed written assessment criteria for subjects and the Bachelor’s thesis that seem to be well structured. Staff responsible for producing the self-assessment explained to the experts that the assessment criteria were developed during the self-evaluation process and are now approved. Assessment criteria for the Bachelor’s thesis are available on the internet, and for the individual subjects the criteria are introduced to students in the first lecture. The team suggests that it would be good practice to include the formal assessment criteria within the subject descriptions, and to link these more explicitly to stated learning outcomes.

5.4.2. Feedback efficiency

The programme team appear content that feedback is satisfactory. Feedback is ‘constant’ due to the nature of music study. The students that the team met confirmed that their opinion regarding the subjects and teachers is regularly sought. 
5.4.3. Efficiency of final thesis assessment

The department has developed specific rules and requirements for the final thesis or project, which is assessed by committee. The system seems to be transparent and acceptable. However, the team would suggest the inclusion of at least one external examiner on the assessment committee. 
5.4.4. Functionality of the system for assessment and recognition of achievements acquired in non-formal and self-education

Non-formal education is not routinely assessed and cannot be transferred to credits. Non-formal activities are recognised in other ways – e.g. prizes, letters, certificates, etc. 

       5.5. Graduates placement

       5.5.1. Expediency of graduate placement  

Most of the graduates work in the field of specialisation, and employment rates within the study area are generally acceptable. The employers that the team met emphasized that graduates of this programme are successful teachers and, thanks to the programme and its graduates, children’s music groups of this region are among of the best in the country.

6. Programme management 
      6.1. Programme administration

6.1.1. Efficiency of the programme management activities
The programme is managed by the Group for Monitoring Quality of Study Programmes (GMQSP), comprising seven members: five staff members of the department (including the study programme co-ordinator), plus two social stakeholders.  They have overall responsibility for a wide range of activities, including: interaction between the programme’s participants, strategic improvement and planning of the programme, resource planning (human and physical), assessment administration, planning the study process, and matching programme content to the needs of the labour market.  On the basis of discussions with staff, students and other stakeholders, the team of experts formed the view that the programme was well run.
6.2. Internal quality assurance

6.2.1. Suitability of the programme quality evaluation
The approach of the department to the assessment of quality is summed up in the phrase: ‘assessment is a ceaseless process’ (SA, p.31), and is based on ‘systemic assessment and self-assessment of activities [and] analysis of obtained data’ (SA, p.31).  Formal assessment of the quality of the programme is carried out at the end of each academic year, and draws on a range of feedback accumulated during the year, including questionnaire-based surveys and interviews.  Students’ views are collected anonymously to ensure reliability and probity.  Outcomes of the annual assessments are communicated to the department’s staff and the faculty community, and official reports are published on the faculty website.  During the site visit, members of the expert team were provided with a flow chart demonstrating the Quality Management System of the University, which appeared to contain appropriate mechanisms for ‘feedback loops’, though there was no concrete evidence about the content and results of the quality surveys provided.  It was, however, clear that members of staff whom the team met were familiar with the process, thus demonstrating a degree of broader understanding and ownership of the system. 
6.2.2. Efficiency of the programme quality improvement
Whilst indicating that it is not always ‘easy to assess direct use of actions on quality improvement’ (SA, p.32), the self-assessment document offers some illustrations of improvements that have been brought about through the process of quality assurance and enhancement utilised. In particular, recent focus on learning outcomes has led to renewal of the programme and a re-modelling of its structure.  This has included the devising of clear and detailed assessment criteria, which have been embraced by staff and students alike – a development the team would wish to commend. The team has concluded that the measures in place to deliver quality improvement are effective. 
6.2.3. Efficiency of stakeholders participation
It is clear from the documentation and from meetings with staff and students that all sectors of the department are able to engage with the quality assurance and improvement systems used. It was clear also from the meeting with employers and other social stakeholders that they are able to engage with the work of the department, though it was not clear how far there exist formal mechanisms to solicit input to programme development from this group.
III. RECOMMENDATIONS 
1. Although the programme meets the requirements for teacher-training programmes, the team recommends that future versions of the programme be structured in a way that would show this compliance in a more explicit manner. [2.2.1]

2. The team recommends consideration of including greater internationalism among visiting teachers. [2.2.2]
3. The team recommends consideration of including a wider range of instrumental options (including jazz, pop and traditional music instruments) in the curriculum.
4. The team recommends that teachers should be encouraged to participate more in international research projects and publish outside the country. [5.2.3]

5. The team strongly recommends that the programme team consider greater flexibility in the application of credit transfer, to facilitate greater ease of student exchange.[5.2.3]

IV. GENERAL ASSESSMENT
The study programme Music (state code - 61201M111, 612X14008) is given positive evaluation. 
Table. Study programme assessment in points by evaluation areas.
	No.
	Evaluation area
	Assessment in points*   

	1
	Programme aims and  learning outcomes  
	4

	2
	Curriculum design
	3

	3
	Staff
	3

	4
	Facilities and learning resources
	3

	5
	Study process and student assessment (student admission,  student support,  student achievement assessment) 
	3

	6
	Programme management (programme administration, internal quality assurance)
	3

	 
	Total: 
	19


*1 (unsatisfactory) - there are essential shortcomings that must be eliminated
2  (poor) - meets the established minimum requirements, needs improvement

3  (good) - the area develops systematically, has distinctive features 

4  (very good) - the area is exceptionally good
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